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Abstract 

Education refers to the learning process. It depends upon the development of society 

and the advancement of Technology. The advancement of Technology has 

significantly transformed the educational System as well as the learning process 

across the world. This Study is an analysis of the transformation of education in 

Nepal in the context of change in the political, social, and structural position of the 

nation. This research presents the situation of school education reform in Nepal 

during the period from traditional Schooling to the modern digital and interactive 

stage. From the traditional Gurukul System, the chalk and blackboard teaching 

system has already transformed into a digital and interactive learning System; in this 

way, education has undergone a paradigm shift. This Study explores how 

technological developments is transformed the education system and how does 

education govern the new environment of modern advancement, such as Artificial 

Intelligence, Virtual Reality, Learning Management Systems, etc. The digital 

pedagogy has influenced the structure, accessibility, and Quality of education. The 

Study presents the opportunity and threat related to the field of educational 

transformation based on the use of Technology and the new educational policy 

governed in the Nepalese context. 

Keywords:  educational transformation, smart class, professional development, 

quality education, happy curriculum, contemporary society, inclusion, soft skills. 

Introduction 

Education in Nepal has been launched from the beginning of civilization, with 

philosophical guidelines existing in both Eastern and Western principles of thought 

and ideas. Western philosophers, such as Aristotle, assumed that education is the link 

to the cultivation of moral values, the transformation of knowledge and the generation 

https://doi.org/10.3126/sjourn.v1i1.95117
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Sukuna Journal, 1, 2026, ISSN: 3102-1026 (print) 

 
Basnet, 2026. Education Transformation….. 

 2 

 

of civilized characters and a competent workforce (Collins, 1990). Eastern philosophy 

at that time argued that education is integrated with human values and life. Swami 

Vivekananda supported and focused on education as a multidimensional part of 

development that linked heart and mind and built the moral character of humanity to 

"stand on one's own feet," which encourages the internal strength and self-confident 

power of wisdom. The history of educational thought aligns with common 

assignments of education as a multidimensional process that promotes human Skill 

and knowledge and regulates thought, expression, and action (Nithiya, 2012). 

Gurukul is the traditional process of learning delivery that is modelled to be 

followed as an illustration of cultural aspects of the learning process, especially in the 

Indian region, including Nepal, where education is focused on discipline, moral value, 

and lifelong practice. Rajnish Osho suggested a revolution of education by changing 

the previous model and applying the learner-centered, cooperative, and future-guided 

education that reduces the evils of comparison and unhealthy competition (Pareek & 

Mathur, 2017). Modern educational frameworks are based on Holistic approaches in 

order to integrate cognitive, emotional, ethical, and experiential areas in order to 

foster various aspects of human resource development (Barrable, 2020). 

The education Policy of the Nepalese government is also practice-based and 

applied to the transformation of education. Agreements are conducted to launch 

different projects and policy documents in handling the delivery of education well. 

The provision of the Constitution of Nepal (2072 B.S.) announced free and 

compulsory basic education and delegates power to manage school-level education to 

the local Level, so the community-based local government is assumed to be 

responsible and accountable. The Global plan on UNDP, as a long-term Sustainable 

Development Goals (SDGs), particularly SDG 4, stressed equitable, inclusive, and 

quality education as a fundamental basis for sustainable development (Nazar et al., 

2018; Parahakaran, 2021). However, Nepal is trying to fulfil the policy gaps in 

education despite the political change, even though the implementation of the 

education plan, regular efforts of policy support to bear the challenges, and realizing 

children’s educational rights are concerning issues (Sangroula, 2022). Similarly, the 

development of technological advancement has been accelerated by the COVID-19 

pandemic, which has brought digital transformation that is way out of school reform 

(World Bank, 2021; UNESCO, 2023).  
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In this way, philosophical foundations, policy commitments, and global 

agendas are causes and focus areas of transformation of education. This research 

critically synthesizes how educational transformation is occurring in Nepal in relation 

to technological change, political restructuring, and fulfilment of curriculum demands. 

Existing literature focuses on ICT-based learning, policy reform in a new concept, 

historical remarks, or global comparisons without a comprehensive analysis of how 

these forces collectively shape the present and future school education system of 

Nepal. Nepal is a federal governing System after the centralized governing System, so 

it generated gaps in both governance and learning environments. To address this, 

structural parts digitalization and technological progress support the reform of 

education. This Study presents the road map of the transformation of education to 

balance in both policy and implementation. The aim of this Study is to analyze the 

transformation of school education by evaluating the process of educational thoughts 

and guidelines in the context of long historical reform, political changes, and 

technological advancement of digital contemporary schooling practices; it illustrated 

the certain condition of similar field of educational transformation applied in China, 

Finland and India (Delhi) model in relation to the context of Nepal. The objectives 

focused on shifts in curriculum, good governance, and an ICT-based digital 

framework dedicated to the paradigm shift in the school education system of Nepal. 

The history of education in Nepal has been deeply rooted in its political 

changes. Before 2007 B.S. (1951 A.D.), the institutions of education were out of 

public reach; only the elite Rana families were registered in the school, and the 

government provided facilities for them. Before the Rana regime, Gurukuls, 

Monasteries, Madrasas, and private tutorship at home, etc., were ways of learning 

institutions in formal and non-formal ways of education delivery. During the period of 

the Rana regime, very few public institutions of education were established, and they 

were fully controlled by the Rana rulers. The democratic movement of 1951A.D. 

Darbar High School and Tri-Chandra College were facilitated and provided 

opportunities for general learners. National periodic planning is proposed to make the 

Nepal Education Planning Commission and Systematic education Services for 

citizens begin to deliver after the formal education is directed by guidance of 

modernized curriculum and provision of teacher training (KC, 2023). 
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This Study is both a practical and Academic analysis of the education system. 

Academically, it helps with the scholarship by synthesizing different theoretical, 

historical, and policy practices and represents the transformation of education in 

Nepal. Practically, the findings of this Study are beneficial to the policymaker. 

Government wings and school leaders, teachers, and local governments who are 

directly or indirectly strengthening educational reform, especially in the areas of 

Technology, are helpful for federal governance, provincial governments, and local 

levels. It is also helpful for curriculum modernization. This Study supports applying 

the transformation of education in relation to decision making and preparing the 

guidelines for future policy formulations, which is aimed at equitable and quality 

education. 

Methods 

This Study is based on a qualitative literature review design to examine the 

integrative transformation of school education in Nepal. It is beginning from 

traditional schooling practices to modern competency-based soft skill learning and 

interactive learning models. The systematic synthesis of theoretical perspectives, 

empirical findings, and policy documents was submitted in an integrative review. It 

aims to develop a common and detailed understanding of historical, political, and 

technological change in education among various criteria and dimensions. The 

integrative review design is particularly applied while analyzing various reforms in 

contexts of Nepal, in which the classroom-based studies and empirical classroom-

based studies, they are limited or divided. The review is presented in the historical 

development of school education, from the Gurukul tutorial system to recent 

technology-based digital Schooling, policy implementation, and Structural 

transformations in pedagogy, in the school education model of Nepal. The reference is 

taken from global models such as India (Delhi model), China, and Finland. These 

comparative examples were taken to instruct representative cases for the 

implementation of governance, pedagogical, and technological approaches for 

educational transformation; they are related in the context of the School and 

Schooling System of Nepal.  

The literature was searched from Google Scholar as the digital search engine 

to find worldwide coverage of peer-reviewed journals, academic books, policy 

reports, and international publications related to School education in progressive 
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development contexts. For the upgrade of academic intention and reliability of 

Sources, the search provided the publications and renowned institutional sources, 

Such as UNESCO, the World Bank, government policy reports, and reviews. In 

addition to these peer-reviewed articles, national and international policy documents 

were reviewed, such as the Constitution of Nepal (2072 B.S.), the Sustainable 

Development Goals (2015–2030 A.D.), and school education reform plans. These 

sources provided authentic information and evidence for the identification of legal 

frameworks, commitments of policy plans, and national priorities of School 

educational transformation in Nepal. 

A Selection of keywords was a guideline for the literature search. They were 

typically used for educational transformation, school education reform, competency-

based education, digital learning, ICT in education, the education system of Nepal, 

technological transformation in Schooling, comparative education systems, Gurukul 

education system, Delhi education model, Chinese education system, Finnish school 

model, and the history of school education in Nepal. The operated keyword 

combination was used to refine search results after finding the relevant literature on 

the transformation of School education within Nepal and across global practice, which 

were comparatively taken for this Study. The inclusion and exclusion criteria were 

applied in relation to the relevance and quality of the literature. Peer-reviewed journal 

articles, academic books, and authoritative policy documents, studies focusing on 

basic and secondary school education, literature addressing educational reform, 

pedagogy, curriculum transformation, or technology integration, publications written 

in English, studies related to Nepal or offering relevant comparative insights from 

India, China, Finland, and the Delhi model were included in the Study. 

A total of 35 documents were initially studied; among them, 17 sources were 

finalized for detailed analysis and citation. Those articles were excluded that had very 

old documents, lacked empirical or theoretical grounding, focused on higher 

education or vocational training, duplicated publications, or sources without clear 

methodological explanations. Literature related to out of Nepalese regions and not 

directly relevant to Nepal (e.g., American or East Asian models beyond China) was 

also excluded. The selected literature was evaluated since methodological 

transparency, relevance to the research objectives, and contribution to understanding 

educational transformation and academic credibility. Priority was given to peer-



Sukuna Journal, 1, 2026, ISSN: 3102-1026 (print) 

 
Basnet, 2026. Education Transformation….. 

 6 

 

reviewed articles, recognition of policy documents, and analytical publications or 

conceptual frameworks. 

This research ensured a quality assessment that the synthesis was grounded in 

reliable evidence rather than descriptive or anecdotal sources. The analysis applied a 

qualitative synthesis under a thematic approach. First, all selected texts were read to 

become familiar with their central ideas and arguments and pick up cohesive major 

points. At the beginning, key dimensions were coding on traditional pedagogy, 

position of governance and policy reform, curriculum change, digitalization, teacher 

roles, institutional capacity, and student-centered learning. These initial codes were 

compared, refined, and grouped into broader analytical themes that are related to the 

research questions of this Study. The themes were used to find out the structure of the 

Results section, divided into clear divisions between findings, interpretation, and 

discussion. Comparative inputs from international studies were integrated to associate 

with educational reforms of Nepal in the schooling System across broader global 

trends. 

This study is analyzed on Secondary data, which are publicly available 

sources; no data collectors were involved, and formal ethical approval or 

authorization was not required. All sources were cited appropriately to maintain 

academic integrity and transparency. Finally, this methodological process was 

enabled by the systematic guideline, comparative discussion, and context-oriented 

synthesis of literature, providing a strong foundation for analyzing the historical 

development, contemporary challenges, and preparing the future directions of school 

education transformation in Nepal. 

Results 

The Result section represents the synthesized findings of the Study based on 

research questions, integration of reviewed literature, and comparison of different 

provisions of policy documents. The results are thematically organized to reflect the 

major dimensions of school educational transformation. The policy and structural 

reforms, change in pedagogical approaches, integration of technological situation, 

access and equity, comparative experiences, and institutional capability and research 

gaps due to the time frame and change in socio-political situation. The findings 

highlight the historical transition of Nepal from traditional Schooling to a modern, 
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technology-supported system, which also reveals the persistence and determination of 

structural and implementation challenges. 

The findings have been strongly influenced by constitutional, policy, and 

governance reforms in educational transformation in Nepal. The Constitution of 

Nepal (2015 A.D.) indicates education as a fundamental right. The structure of the 

state apparatus is categorized specially in a federal government and decentralizes 

authority to provincial governments and local Levels. The role of these three 

governing units in conducting education is specified in the provision. School 

Education is governed at the local Level, which is the government among the citizens. 

The educational reform is closely linked with nation-building during political 

transition. The reviewed literature shows that democratization and political changes 

directly influence the evolution of the education system in the global context. Nepal is 

not out of this provision. Most policy frameworks are accepted by the government, 

which is a representative body of people in a democratic situation, so it emphasizes 

inclusive education, equity, lifelong learning, critical thinking and reflection, and 

quality education. These are major goals under Sustainable Development Goal 4. 

However, the results are consistently unequal in education delivery and 

implementation across different regions, particularly in rural areas and marginalized 

communities, revealing a significant gap between the intent of policy and the 

implementation of the strategy for Quality and institutional capacity. The emerging 

issues regarding the transformation of Schooling from traditional Gurukul and 

monastic systems to education toward formal, Technology friendly and competency 

based learning is applied after 1951 A.D. Major policy guidelines including the 

National Education System Plan (1971 A.D.), School Sector Reform plan (SSRP), 

School Sector Development Plan (SSDP), and School Education Sector Plan (SESP) 

played a significant role in restructuring of school education to manage inclusive and 

competency based learning. 

A major finding of this Study concerns the pedagogical shift from teacher-

centered and rote learning instruction toward interactive learner-centered and 

competency-based approaches. Life skill education, problem-solving approach, digital 

literacy, and critical thinking approaches are introduced in curriculum reforms. 

Despite these, the results show that Limited teacher training, large class sizes, 

resource constraints, restrictions on effective planning and its implementation, 
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structural barriers to the application of progressive curricular goals, etc., are recent 

realities in classrooms in Nepal. 

The emerging tool for transforming education is technology integration. The 

experience of implementation of policy plan for the transformation of education and 

Study reports facilitates the adoption of ICT tools, digital platforms, and online 

learning platforms, particularly after the COVID-19 pandemic. In Nepal, ICT 

education at the secondary Level initiates the promotion and demonstrates 

institutional recognition of Technology to enhance access and quality education. 

Several sources, learning Management Systems (LMS) are developed in both 

government and private sectors to use digital platforms in School education, such as 

Sikai Chautari, Teachers Copilots, my second teacher, Samyak Tutors, Canvas, etc., 

which are used in day-to-day smart classroom activities. In this way, the use of 

Technology reflects gradual alignment with global digital education trends. The 

constitutional provisions and international agreements of the SDG goal provide more 

emphasis on access and quality enhancement through Technology. However, the 

results pointed out the significant disparities in Nepalese Schools in the context of 

digital access, geographical situations, and availability of resources. The schools of 

certain urban areas are well-managed and resourceful, but on the other hand, some 

rural schools face limitations in infrastructure, lack of connectivity, and teacher 

preparedness. This digital disparity significantly affects the pace and equity of the 

transformation of school education in Nepal. Another key result is concerned with and 

expanded to the access of people and inclusion within the education system. The rate 

of school enrollment, gender parity, and participation of marginalized groups are 

increased according to the reviewed literature that reflects the progress, but in the 

context of alignment with global human rights-based educational approaches, 

Nepalese education has not been sufficient yet. 

Nevertheless, inclusion is not an absolute term; it depends upon the relativity 

in practice, so it remains uneven in practice. The socioeconomic backgrounds, remote 

regions, and linguistic minorities, cultural and genetic and hereditary conditions of 

students are facing various barriers to the opportunities of quality education. The 

findings determine that the access and availability of resources alone do not ensure 

educational equity; it requires regular systemic support, which is essential for 
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meaningful, practicable, and active participation of the community and governing 

mechanisms to achieve effective learning outcomes.  

The comparative analysis with the Delhi model of India, the China model, and 

the Finland model provides broader insights into the transformation of School 

education in Nepal. Evolution from Gurukul traditions to modern public Schooling, 

particularly through the Delhi model, demonstrates well improvements in governance, 

equity, and technology use in the secular policy guidelines within decentralized 

sectors. The illustration of China indicates that centralized planning directly governed 

education over a great Chinese region. Historically, Confucian discipline and large-

scale digital investment have played a very important role in accelerating the 

transformation of education in China. The world-famous Finnish model of education 

highlights the importance of the teacher's role and professionalism, pedagogical 

autonomy, and child-centered learning, with building competency as a necessary 

condition to improve the quality of education, which is a transformation of education. 

The results show that the education of Nepal is transforming in the present 

time with similar philosophical commitments of equity, modernization, and 

technology-enhanced learning environments. However, limited economic resources, 

lack of infrastructure, and insufficient institutional capacity building constrain the 

scale and pace of progress in implementation. The final thematic finding emphasizes 

that institutional capacity improvement and teachers' professional development are 

necessary to sustain transformation in education. Teachers are identified as key agents 

of transformation of the school system and learning system, so until there is a well-

established environment of professional development and there are insufficient 

opportunities, the transformation is not driven well. Although policies acknowledge 

the continuous professional learning and implementation efforts of stakeholders, they 

facilitate a conducive environment in this field. 

The results of this Study highlight the challenges, including inadequate digital 

infrastructure, limited ICT-based pedagogical capacity, and socioeconomic 

disparities. The progress remains gradual and unequal in comparison with 

neighbouring countries that sustained national strategies. The review also identifies 

significant research gaps, particularly the lack of empirical studies focusing on 

school-level technological transformation in Nepal. Overall, the results illustrate a 

continuous but unequal transitional period of education in Nepal from traditional 
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Schooling to a modern, technology-supported System. While education programs and 

reform efforts are supportive and evident, the depth of experience research, stronger 

institutional capacity building, and more equitable technological implementations are 

necessary conditions to sustain meaningful educational transformation. 

Discussions 

The transformation of school education is not an isolated reform, but it is 

cross-cutting issues with broader socio-political and technological progress. The 

findings of this Study indicate that various efforts are implemented in this respective 

field, such as promoting students' access, reforming policy frameworks, and initiating 

technology integration, based on the experiences of reform in different countries, but 

the Level of education remains uneven. This discussion interprets the results by 

comparing the situation of educational change within a certain depth and limitations. 

The intentions of the policy have been translated into improvement in pedagogical 

impact. This Study is associated with the contribution of descriptive literature analysis 

and interpretations of global experiences of educational models in the context of 

political history, governance structures, and institutional capacity of the education 

environment of Nepal. Similarly, the discussion emphasizes the significance, 

limitations, and broader implications of School educational transformation. 

One of the central emerging insights from the Study is the historical progress 

of the education system in Nepal. The major changes are taken from caste-linked and 

elite-controlled learning provision to mass schooling digital models. It reflects the 

post-authoritarian and post-colonial contexts of India. Confucian education is applied 

to the modern Chinese model, as well as in Finland. Political transitions often move 

faster than institutional adaptation, which has a direct influence on education. The 

shift from the centralized National Education System Plan to federalized governance 

power delegation is interrelated with global practices. The structural power 

decentralization is not the only factor of transformation of education in real practice. 

Although policies such as the National Curriculum Framework (2076 B.S.) and the 

School Education Sector Plan (2022–2032 A.D.) promote competencies, ICT 

integration, and inclusion, teachers’ professional developments, Model School 

development programs and Science education promotion programs, etc., are 

implemented in School improvement of Nepal.   
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A major interpretation of literature reviews finds that Nepal is gradually 

moving forward in learner-centred and competency-based pedagogy adaptation. 

International research consistently shows that pedagogical transformation depends on 

sustained, action research-based teacher professionalism, which is more effective than 

the improvement of curriculum reform alone. The experience of Finland highlights 

the strong pre-service preparation and professional autonomy that enable teachers to 

translate curricular goals into real classroom practice. At the same time, the reforms 

of Chinese education emphasize regular professional upgrading linked to digital and 

technological competence. In contrast, lecture-based and examination-oriented 

practices rely heavily on Nepalese Schooling teachers. This is not resistance to 

change, but rather to outdated pre-service programs, irregular in-service training, and 

limited pedagogical support are adverse practices of Nepalese Teachers. These 

findings suggest that reforms have been more structural and symbolic than 

pedagogical, reinforcing global arguments and meaningful transformation requires 

deep investment in teacher capacity development. 

The comparative practices from China, Finland, and the Delhi model further 

guide the education transformation of Nepal. China shows that the model of strong 

political commitment, centralized planning, and sustained investment in digital 

ecosystems can rapidly expand access and standardize quality in education. The 

integration of smart classrooms, digital governance, and AI-supported learning is 

applied strongly in the Chinese model. Chinese students and learners are practically 

involved in physical technology functions effectively, and then they develop as skilled 

and capable human resources that are embedded within a coherent national strategy 

(Li, 2012). Nepal can apply similar policy intentions but shows that a lack of 

investment and infrastructural readiness directly affects the comparable outcomes. As 

a result, technology enhancement, professional ethics and regular learning remain 

beneficial rather than uneven and often superficial contemporary efforts. 

Finland guides a contrasting grounded model in decentralization, trust, and 

professional autonomy. The success of Finland underscores that decentralization is 

effective when accompanied by a strong institutional capacity set up and teacher 

professionalism. The federal structure and local governance mechanisms of Nepal 

provide opportunities for contextualized decision-making, but the review literature 

shows that capacity at provincial and local levels varies widely, and there is a lack of 
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an education plan and a priority for child investment rather than for social security 

procedures functioning. Without adequate training, resources, and autonomy, 

decentralization poses risks for transferring responsibility without empowering actors. 

This finding reinforces the promotion of education in the context of global reform. 

The literature review emphasizes that governance reform must be combined with 

capacity development to achieve sustainable change. 

 The Delhi model of India provides a very crucial change in education due to 

an additional interpretive lens by demonstrating that certain targeted political will, 

innovation of curriculum, and trustworthy accountability mechanisms can produce 

rapid reform in public education. The application of the Happiness Curriculum at the 

basic Level, the Entrepreneurship Mindset Curriculum at the secondary level, and to 

awaken patriotism are common objectives of Delhi school education. That denotes 

that an effective way of learning is associated with innovation, structural adjustment 

and promotion of service mechanisms in education, health and social services 

(Federick, 2020). In the context of Nepal, the curriculum is regularly reforming, it 

wants to incorporate life skills and child-centred principles, but due to the lack of 

systematic support for teachers, translation of classroom-level, student-teacher ratios, 

etc., is not sufficient for the expected results. It is necessary to accelerate reform by 

strengthening collaboration among teachers, community awareness, and first priority 

to invest by the governments, and support for technical experts, continuous 

monitoring, and feedback mechanisms should be managed well, and collaboration is 

needed for good practices along with the Delhi Model, Chinese model and Finland 

Model. (Kumar & Gautam, 2025). 

A key contribution of this study is to highlight the political inability in the 

educational transformation of Nepal. The education sectors have been continuously 

trying to shift from Rana autocracy to democratisation, from centralised planning to 

decentralised handling, from feudal integrated System to capitalistic liberalisation, 

and from unitary governance to federalism. These political transitions frame out the 

vision of both the direction and pace of reform, often producing policy discontinuities 

and implementation gaps. This supports theoretical perspectives that view education 

reform as a negotiated political process rather than a linear technical intervention of 

development (KC, 2023). 
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Technological transformation represents one of the most significant 

contemporary reforms. Global literature emphasizes that digital learning is effective 

only when supported by physical infrastructure, digital literacy and competency of 

teachers, effective curriculum integration and guidance, and long-term investment. 

The adoption of learning management systems, facilities of smart boards, and digital 

content e- libraries, software-based recording and monitoring and assimilation with 

global practices are commonly used platforms recently introduced in Nepal. However, 

persistent disparities in network connectivity, device availability, and limited 

technical support directly impact the transformation. If these fundamental 

foundational conditions are not improved, then the problems may not be solved or 

reduced. The efforts should be handled at the government, community, and people's 

Levels comparatively to enhance technology risks and pedagogical reform. The 

example of Sukuna Secondary School provides an important institutional-level 

interpretation of reforming school education. The far-sighted leadership, effective 

resource management, and community engagement can align to build trust among 

citizens, and joint efforts of stakeholders are a crucial movement for reform. The 

transformation begins with infrastructure set-up, and traditional teaching methods are 

to be diversified with technology-supported programs that promote the institution 

with coherent planning and sustained investment. However, the fact that progress is 

not widespread highlights systemic inconsistency in contrast between model schools 

and under-resourced institutions, underscoring the need for stronger coordination 

between central planning, full government ownership and capacity building at the 

local Level. 

Another significant contribution of this Study is the emphasis on equity 

beyond enrollment indicators. The access and participation have expanded; 

meaningful inclusion remains uneven, so Students from disadvantaged socioeconomic 

backgrounds, remote regions, and linguistic minorities continue to face barriers to 

quality learning, which is another socio-cultural factor of educational backwardness. 

This finding aligns with rights-based education on thematic issues that distinguish 

between formal access and substantive educational justice. Despite this documented 

progress, important research gaps remain in practice. The studies of the education 

system of Nepal are mainly policy-guided and theoretically descriptive, with certain 

experience-based focus areas on classroom practices, digital pedagogy, and learning 
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outcomes. Such types of research should be more effective in future, which are 

associated with prioritising school-level and classroom-based evidence to examine the 

teacher’s attitude and students' experience for the application of technological and 

competency-based reforms in practical life. 

Finally, the advancement of this discussion is an argument that educational 

transformation in Nepal is an ongoing, contextually negotiated process influenced by 

governance reform, pedagogical capacity improvement, technological application, and 

promotion of social equity. The Study allows for comparison with the literature of 

education by discussing the model of global reform that is adapted in local areas, 

interruption and reinterpretation. Its use of research is highly emphasised as a need for 

alignment in policy and practice. It is also invested in the sustainability of teachers' 

QualityQuality and professional development. The use of modern Technology is also 

an equity-based strategy to ensure that reform moves beyond thematic discourse 

toward meaningful educational transformation.   

Conclusions 

In conclusion, this study expresses that the transformation of the school 

education system of Nepal from traditional to modern, digitalised, and interactive 

learning has been changed by political revolution and political changes. The society is 

dynamic in nature, and technological advancements are a fast-growing matter in this 

context model of education has changed rapidly. From an autocratic System in 

politics, toward a democratic system, rote-based learning is applied. Inclusive and 

competency-driven education is more interactive than rote learning. The analysis 

shows that while major reforms have been completed in different periods, significant 

progress and change have been addressed, such as the formation of the Constitution, 

policy guidelines in education, modernisation in pedagogy, and digital integration in 

learning. Many challenges have appeared, such as rural-urban disparities, inadequate 

teacher preparation and professionalism, weak governance, and a lack of sufficient 

technological infrastructure. Comparative Study from India, China, Finland, and the 

Delhi model is a guided model to improve the education system in Nepal. The Study 

recommends that the priority of Nepalese education should be clearly identified as 

compulsory “basic education” and competency-based skill development. The 

investment of the government should be increased in the education sector, especially 
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for the use of communication technology, equitable digital infrastructure, effective 

teacher training, and modernisation of curriculum development to ensure competent 

relevance and quality. It is necessary to generate textbook publications, instructional 

approaches with transformative learning, and planning for resource management so 

that education meets the national goals and promotes individual development. The 

integration of academic activities is also guided by extracurricular and co-curricular 

learning, setting up a mindset for further career development, nurturing values-based 

development and responsible authority, and fostering social consciousness for 

individual development. The present situation of education is a governing crossroads 

of technological and socio-cultural transformation. The socialistic education should be 

followed to address the goals and aims of the present political and social conditions, 

as indicated in the Constitution of Nepal 2072 B.S., which accepts a certain 

background of equality, equity, and collective progress of the community. The 

collaboration and coordination among government, communities, and educational 

institutions play a crucial role in building a resilient, innovative, and inclusive 21st-

century education system that can meet SDG-4 and govern the nation toward 

multidimensional sectors with political, economic, and cultural transformation for the 

application of Education in Socialism. 
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Abstract 

This study inspects the significance of pronunciation for Nepali secondary-level 

learners of English by recognizing major linguistic and pedagogical components that 

affect their spoken accessibility and communicative competence. Meanwhile, 

pronunciation plays a central role in effective oral communication, and research 

focusing specifically on secondary school learners in Nepal, which emphasizes 

classroom environments, teacher expertise, and suprasegmental features, remains 

limited. Acquiring a qualitative research design, the study focuses on discovering 

both language-related and classroom-based barriers that delay the development of 

accurate pronunciation. Data were collected through structured questionnaires and 

in-depth inquiry to secondary level students, where the analysis was guided by self-

determination theory. The findings specify that learners' pronunciation difficulties 

stem from a combination of strong first language influence, insufficient exposure to 

authentic spoken English, unpredictable instructional practices, and unacceptable 

classroom conditions. Moreover, inadequacy in teachers' training further hinders 

learners' ability to develop clear and confident speech. This study concludes that 

improving pronunciation results in Nepali secondary requires directed professional 

development for mentors, improved connection to spoken English input, and 

classroom practices that promote frequent, low fear speaking opportunities. Focusing 

on these fields can contribute to improving pronunciation, enhancing learner 

confidence, and making English language learning more effective overall. 

Keywords: classroom challenges, exposure to spoken English, linguistic and 

pedagogical factors, mother-tongue influence, students' pronunciation 
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Introduction 

Despite English is being regularly practiced in secondary schools, learners still 

present weak pronunciation skills, which consequently affect their oral 

communication, classroom activities, confidence, and overall communicative 

competence. Mainly, the classroom is engaged only in grammar and written skills, 

leaving pronunciation instruction underemphasized. Moreover, limited access to 

authentic spoken English, a lack of well-trained expertise in pronunciation pedagogy, 

and unsuitable classroom conditions further compound the problem. These challenges 

expand further with linguistic difficulties and relate to learners' psychological well-

being, including anxiety, fear of making errors, and negative self-evaluation (Zhang & 

Rahimi, 2025). Given the seriousness of the issue, there is a lack of specific research 

examining pronunciation challenges at the secondary level in Nepal, particularly from 

both linguistic and classroom perspectives.  

Objectives 

In response to these challenges, this study aims to: 

• Identify the major linguistic factors affecting English pronunciation among 

Nepali secondary-level students. 

• Examine classroom-related and pedagogical factors that influence students’ 

pronunciation development. 

• Explore the psychological barriers that hinder learners’ willingness and 

confidence to practice pronunciation. 

• Provide insights to improve pronunciation teaching practices and teacher 

training at the secondary level in Nepal. 

Research questions 

Guided by these objectives, the study seeks to answer the following research 

questions: 

• What linguistic factors contribute to pronunciation difficulties among Nepali 

secondary-level students? 

• How do classroom practices, teacher expertise, and learning environments 

affect students’ pronunciation development? 

• What psychological factors influence students’ confidence and participation in 

pronunciation activities? 
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• How can pronunciation instruction be improved to enhance students’ oral 

intelligibility and communicative competence? 

Finally, some of the major influencing factors are a strong mother tongue, low 

authentic exposure, lack of everyday classroom practice, and psychological barriers. 

To improve, some strict action must be taken; for instance, explicit instruction, expert 

teachers, developed access to authentic spoken English, motivated classroom 

activities that connect meaningful oral interaction, and confidence development. 

Methods 

Research Design 

This research uses a qualitative research method following action research 

aims to investigate pronunciation challenges faced by students and the resource 

constraints for interventions related to improving pronunciation outcomes. The deep 

understanding of learners can be attained by the qualitative inquiry, which it was 

selected due to experiences, activities in the classroom, and the influence of social and 

linguistic context on pronunciation learning (Adhikari, 2021). Allowing the 

researchers to systematically plan, utilize, observe, and replicate focused instructional 

intervention in a dependable setting (Burns & Claire, 2018). The collaboration of both 

qualitative inquiry and action research allowed for the identification of pronunciation 

difficulties, creating active practice tasks, and developing teaching practices through a 

repeated and reflective process. 

Research Context and Participants 

The research was conducted in a multilingual educational setting where 

English function as the second language, with their first mother tongue Nepali, and 

based on the many other languages spoken in that community. A multilingual location 

has been selected knowingly to find out how linguistic, contextual, and socio-

economic factors affect English pronunciation learning. Grade 9 and Grade 10 

students are most useful for purposive sampling. It is because students face developed 

communicative suffering difficulties in the curriculum. The sample consists of 

varying levels of exposure to English, with a high level of exposure and low levels, 

with a lack of opportunities for English practice outside the classroom. The mentor’s 

problem in the research also had diverse levels of training and experience in 

pronunciation pedagogy (Paudel & Kappar, 2024). 
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Data Collection  

Different qualitative data collection processes were applied to confirm facts 

and contextualized data. 

Classroom Observation 

The first method was classroom observation, where the researcher also studied 

non-participant classroom observation to find out how pronunciation was utilized and 

practiced at the time of learning the English language. Some of the focus points were 

on strategies, stress, rhythm, and intonation. After knowing the challenges, correction 

methods such as errors correction technique, encouragement on students’ participation 

and regular engagement, improvement on classroom environment that is a constant 

number of students 40, interactive class activities. Moreover, a record of each field 

observation, the notes taken about action taken in the teaching and learning class, and 

reflective comments, are essential components of qualitative documentation (Creswell 

& Creswell, 2023). 

Survey 

Self-reported data was managed to gather information about pronunciation 

difficulties, confidence, expertise, manpower with authentic exposure, involvement 

outside the classroom, utilization of digital resources that is online application or 

materials. Furthermore, the research objective questions were related to triangulate 

observation data. Learners' understanding and activities were identified with the help 

of survey provided additional views into classroom behaviors and reading challenges 

(Dornyei & Taguchi, 2018). 

Action Research Intervention 

From the survey, some detailed gaps were recognized between students. These 

gaps help to find out action research interventions that consist of pair exercise, 

pronunciation errors, recorded listening tasks, model-based repetition, and guided 

practice with feedback and self-correction opportunities. The practice of intervention 

action was applied to many classroom sessions, supporting research cycle: planning, 

acting, observing, and reflecting. 

Documentation and Reflection 

From the intervention phase, field notes were documented. The records filed: 

improve on self-confidence with behavior changes, guidance followed by students in 

everyday activities to develop sounds in English. Informal interactions and reflective 
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discussions with mentors also supported the data. After each report, the researcher 

reflected on the consequences, discovered positive ideas and concepts, and utilized 

instructional principles in needed places.   

Data Analysis 

Thematic analysis has been used to examine data from observations, surveys, 

and field notes. Recurring patterns related to pronunciation obstacles, instructional 

practices, and learner involvement were identified and distributed. This analysis 

balanced the inter critics of how linguistic background justified pronunciation 

learning and the process of classroom-based interventions aimed at improvement. 

Ethical Considerations 

The study was guided by ethical principles. Students participated, and the 

agreement was followed by both teachers and students. Confidentiality was 

safeguarded by using valid and practical information from data. 

Results 

Although English language learning with its pronunciation has been regulated in 

secondary level instruction in Nepal, the action research cycle disclosed that a 

substantial proportion of students continue to experience constant difficulties in 

pronunciation. These obstacles were significantly related to first language influence, 

limited exposure, and lack of regular practice classes, which have a negative impact 

on spoken intelligibility.  

Participation and Data Overview  

Out of 80 students during the survey, 40 were from class 9, and 40 students from class 

10 were involved. Information collected from classroom observation, objective 

pronunciation question test, and student survey. Table 1 presents the frequency of 

pronunciation errors across four categories. These findings show that vowel 

pronunciation posed the highest difficulty, followed by word stress, consonant 

articulation, and connected speech features. 

 

 

Vowel Confusion 

One of the most problematic areas, vowel pronunciation, where sixty-two out 

of 80 students, that is 78%, presented difficulty in finding the difference between long 
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and short vowel contrast, during the objective listening test questions administered to 

40 Grade 10 students. Where 31 students selected the same answer for minimal pairs 

such as "ship" and "sheep", indicating specific differentiation/I/ and /i:/. Similar 

confusion was found between /ӕ/ and /ǝ/ sounds. During classroom dialogue 

activities, these vowel errors frequently led to misunderstanding, requiring teachers to 

request repetition or clarification. Observation data confirmed that students relied 

heavily on the Nepali vowel system, which contains fewer vowel distinctions than 

English. Figure 1 illustrates that the /i:/ vs /Ι/ contrast was reported as the most 

confusing vowel pair among students.  

Figure1 

 Which vowel contrast caused the most confusion for students? 

 

Consonant Substitutions 

Out of 80 students, 52 students found errors in consonant pronunciation, that 

is, English labiodental fricatives with Nepali bilabial stops. On the other hand, the test 

of multiple-choice objective questions with a total of 40 from Grade 9 students, where 

28 students identified pronouncing 'fan' as 'pan' and 26 students identified 'van' as 

'ban'. Likewise, classroom observation proved that students pronounced /f/ and /v/ 

using /p/ and /b/, reflecting the absence of labiodental fricatives in Nepali phonology. 

Similarly, a substitution pattern was observed for /s/ and /ʃ/ as well as /m/ and /ŋ/. 

Figure 2 shows that the/p/ and /b/ contrast was the most challenging consonant pair 

for students.  
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Figure 2 

  Which consonant pair is often challenging because of similar pronunciation? 

 

Word Stress Difficulties 

Out of 80 students, that is 71%, where 57 students were recorded as having 

incorrect word stress placement. At the time of reading practice with a loud voice 

from the English textbook, which is dialogue reading practice, where students 

consistently misplaced stress in words such as record, develop, and photography. For 

example, out of 40 students from Grade 10, 22 students placed primary stress 

incorrectly on the final syllable of photography. These mistakes were connected to 

differences between Nepali and English rhythm patterns because Nepali is largely 

syllable timed; on the other hand, English is stress timed, requiring variable stress for 

meaning and original in its form. Figure 3 depicts that 46 students correctly 

distinguish syllable timing difference as the first reason for stress misplacement. At 

the time of the survey, data showed that mentors rarely modeled stress patterns 

consistently during instruction. 
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Figure 3 

 Which of the following best explains why many Nepali students misplace stress in 

English words like "record," "develop," and "photography"? 

 

Connected Speech Limitations 

Out of 80 students, that is 54% were observed having difficulties with 

connected speech features. Some of the problems are linking, elision, and weak forms. 

At the time of speaking tasks, students usually uttered words separately, for example, 

"I-want-to-eat", instead of saying "I want to eat". The consequences of the survey 

proved that 49 students focused on mother-tongue influence and overemphasis on 

reading and grammar as the main reasons for their difficulty with connected speech. 

Figure 4 with classroom observation further revealed that students from linguistically 

diverse backgrounds, e.g., Limbu. Rai, Tamang, Sherpa, and Tharu communities 

retrained intonation patterns from their native mother tongue while speaking the 

English language as a part of communication. This came out with consequences of 

mixed rhythmic patterns and reduced fluency during oral tasks. 
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Figure 4 

Which factor mainly contributed to students' difficulty with connected speech in 

English? 

 

Discussions 

The findings indicate that pronunciation challenges among Nepali secondary-

level students result from the interplay of linguistic, pedagogical, and environmental 

factors (Giri & Awasthi, 2021; Paudel, 2024). The most significant factor is being 

recognized as the mother-tongue influence for learners as they replace unfamiliar 

English sounds with those from Nepali sounds or ethnic languages (Swan & Smith, 

2001; Arias et al., 2024). The finding exposed a crisis of trained expertise, limited 

access to modern technological resources, and instructional limitations, further 

hindering pronunciation development (Tiwari, 2024; Lee & Kim, 2024). In the village 

area, the limited access to multimedia services restricts students’ exposure to 

authentic pronunciation models (Forsyth, 2014). Some other factors appeared as an 

obstacle, like psychological terms with fear of public speaking and low confidence 

that decreases participation in speaking activities (Shak et al., 2016; Zhang & Rahimi, 

2018).   

There are some more problems revealed during the survey, not only students 

but also Nepalese teachers face difficulties and challenges in this area. In comparison 

to native teachers, non-native teachers’ fluency is quite different in terms of sounds 

and often influences the quality. The findings suggest that instead of following 
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grammar and reading tasks, only awareness of phonetic sounds and daily practical 

habits would increase the level of interaction and communication. Sufficient training 

in phonetics and pronunciation pedagogy can improve stress, rhythm, and intonation 

(Umar & Aspany, 2024).  

Additionally, the force to complete the syllabus for testing purposes often 

makes teachers avoid oral practice. A lack of confidence among teachers themselves 

causes inconsistent error correction or giving up speaking activities, further 

decreasing the chances for student practice (Vireak & Bunrosy, 2025). Class size is 

another constraint. In the context of Nepal, the size of the class and number of 

students are almost larger, making it impossible to reach each and every student to 

practice with personalized feedback. Similarly, students are afraid of speaking in front 

of the class when presenting a speech, as a result, their embarrassment, 

mispronunciation, or fear of being laughed at, which further stops students from 

participating and limits the practice needed for pronunciation progress (Zhang & 

Rahimi, 2018). Likewise, speaking or pronunciation classes are mostly conducted at 

the time of the exam only by using a textbook, due to which the gap between native 

and non-native speakers is increasing day by day. Every day with meaningful practice 

is required for accuracy in English sounds instead of depending on the curriculum 

only. The research also focuses on inequalities between rural and urban institutions. 

Urban students are facilitated with trained teachers, full of needed resources and 

materials, which have a direct impact on students' motivation and confidence. 

Exposure to natural English sounds helps faster improvement when adopted with 

appropriate guidance in pronunciation (Zhang & Smith, 2001). Having addressed all 

challenges, the research identifies several promising solutions. The proper knowledge 

and expertise about the concerned field, that is, minimal pairs, phonetic sounds that 

they relate to authentic models, students develop remarkable progress (Zubaydova & 

Toyirova, 2024). Some other helpful techniques or strategies include daily drilling, 

recording, and repetitive practice, and simple phonetic skills to develop awareness of 

problematic sounds. Physically verbal related programs support learners by 

decreasing embarrassment and improving confidence.   

However, the research also emphasized a dedicated, promising solution. Some 

of the vital findings are that interventions using minimal pairs, regular drilling 

practices, classes, and phonetically sensible activities proved remarkable 
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improvement in learner confidence and intelligibility (Toyirova & Zubaydova, 2024; 

Brigui & Bougataia, 2025). The discussion above indicates that strategic instructional 

support, increased exposure, and stronger teacher preparation can significantly 

enhance pronunciation outcomes in Nepalese secondary schools.  

Conclusions 

Similarly, the most common errors, such as English labiodental fricatives /f/ 

and /v/ with bilabial stops /p/ and /b/, were frequent among many students. These 

methods reflect phoneme absence in Nepali phonology, reinforcing the act of cross-

linguistic interference in pronunciation learning (Derwing & Munro, 2015). The 

continuity of these errors across objective tests and classroom speech practice 

strengthens the validity of this conclusion. From the survey, we find out that word 

stress misplacement affects over two-thirds of participants, mainly due to the gap 

between Nepali-syllable-timed rhythm and English stress-timed rhythm. Beginners' 

incorrect stress placement in multisyllabic words, for instance, phonography presents 

how rhythmic transfer from the first language distracts intelligibility in second 

language speech, a process widely documented in second language phonology 

research (Celce-Murcia et al., 2010). Moreover, obstacles with connected speech 

features, including linking, elision, and weak forms, focused students' tendency to 

develop English as isolated words rather than as fluent speakers. Some of the 

suggestions that this limitation is reinforced by instructional focus on reading and 

grammar over spoken activities, rather than by elements not evidenced in the data. 

Having a different background was identified as retaining native patterns, resulting in 

mixed rhythmic output and reduced spoken fluency, consistent with findings in a 

multilingual EFL context (Foote et al., 2016).  

After completing the survey, the research confirmed that English 

pronunciation remains a significant challenge for secondary-level students in Nepal, 

despite its formal inclusion in the curriculum. Some evidence is classroom 

observation, pronunciation objective tests, listening tests, and research consistently 

proves that linguistic background (L1) influence, lack of expertise, communicative 

exposure, and insufficient resources in everyday practice classes are the core factors 

affecting students' speaking or communicative habits. The finding indicates that 

vowel production represents the most difficult area because 78% of students are not 
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able to distinguish between long and short vowel contrast, such as /I/ and /i:/. This 

aligns with established phonological research showing that beginners focus on finding 

out unfamiliar second language sounds on their first language vowel resources when 

the target language contains more contrast than the native language (Flege, 1995; 

Avery & Ehrlich, 2012). Observation data finalized that reliance on the Nepali vowel 

system, which has fewer distinction than English, directly contributes these perceptual 

and production mistakes. 

Finally, the output drawn from the data shows that pronunciation difficulties among 

Nepali secondary students are systematic patterns rather than incidental, where the 

word formation and spoken method are old traditional in linguistic transfer and 

pedagogical practice. The consequences obtained from research validate the 

importance of explicit and consistent pronunciation development progress that will 

happen simultaneously. The derived conclusion from the survey connects with the 

data presented above and does not extend to claims beyond the documented evidence. 
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Abstract 

Urban birds are species that thrive in city habitats and serve as indicators of urban 

environmental change. The present study was conducted to explore the diversity of 

urban birds in Biratchowk to develop baseline information for future research to 

understand how ongoing urban growth may be influencing their diversity, which will 

be helpful for future research. The data were collected during March to May of 2025 

by using the point count method. A total of 24 species representing 23 genera, 16 

families, and 7 orders were recorded. The order Passeriformes contributed the 

highest number of species (10), and Bucerotiformes and Charadriiformes each had a 

single species in the study area. The ecological indices showed moderate species 

diversity (H = 2.81), high evenness (E = 0.88), and semi-disturbed richness (D = 

3.96). This study revealed that dense human settlement, limited vegetation, and 

scarcity of suitable nesting sites are associated with only moderate species diversity 

in the Biratchowk area.  

Keywords: bird diversity, diversity indices, Morang district, point-count 

survey, urban area 

Introduction 

Birds are ecological indicators because they are sensitive to environmental 

change and respond to various structures of different habitats (Hossain & Baki, 2015). 

Urban birds are the bird species that adapt to human-dominated urban environments, 

showing behavioural, physiological, and morphological changes caused by 

urbanization (Isaksson, 2018). The importance of studying urban birds is that they are 

key components of urban biodiversity and are sensitive indicators of environmental 

change, and nearly 20% of the world's bird species occur in cities (Aronson et al., 

2014; Bhusal & Ghimire, 2023). Their density, presence, or disappearance shows the 

ecosystem's health (Dangaura et al., 2020; Shrestha et al., 2023). In addition, birds 

https://doi.org/10.3126/sjourn.v1i1.95119
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play crucial roles in pollination, seed dispersal, pest control, and nutrient cycling 

(Sekercioglu, 2006). 

Nepal, being a world hotspot of avian diversity due to its diversified 

topography and climate (Lama et al., 2022), supports 892 bird species (DNPWC & 

BCN, 2025). However, increasing urbanization in city areas is leading to declining 

avian diversity due to habitat destruction and fragmentation (Desalegn & Abebe, 

2024). Public places such as Parks and gardens become important shelters for the bird 

species (Baral et al., 2022). There are studies on bird diversity in wetlands and forest 

areas (Bhattarai & Devkota, 2020; Ghimire et al., 2022); however, studies on urban 

birds are limited in Nepal; most have focused on major cities such as Kathmandu, 

Pokhara, and Butwal, leaving other rapidly growing cities without baseline data 

(Bhusal & Ghimire, 2023). 

Biratchowk is a rapidly growing urban area located in the Morang district of 

Koshi Province with no prior baseline data on avian species, which makes it harder to 

determine the impact of urban growth on birds. It is essential to develop evidence-

based baseline data on urban bird species richness and abundance in the Biratchowk 

area to address this research gap. The present study will be helpful for future scientific 

research for comparison and analysis. 

Methods 

Study area 

The present study was conducted in the Biratchowk area, in the Morang 

district of Koshi Province, at an elevation of 144 m above sea level, at 26°67' N 

latitude and 87°38' E longitude (Fig. 1). The study area has an average annual 

temperature range between 14.6°C and 30.6°C, with dominant vegetation of Sal 

(Shorea robusta), Sissoo (Dalbergia sissoo), Golden shower tree (Casia fistula), and 

Chir pine (Pinus roxburghii) and major crops grown in the study area of rice, maize, 

and jute (Mandal et al., 2021). Biratchowk is an educational hub, with Sukuna 

Secondary School, Sukuna Multiple Campus, and several reputed private schools 

clustered within a small area. As a result, the region supports dense, diversified 

human settlements, and their activities may influence the local biodiversity. Minimum 

distance of 1 km between points for data collection, and their coordinates were 

recorded using a Garmin eTrex10 GPS device and indicated on a study map. Each 

point was observed for 20 minutes between 10.00 am and 12.00 pm. Photos of birds 
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were taken using a Nikon D5600 DSLR camera and a 70–300 mm lens for 

documentation. 

Figure 1 

Map of Sundarharaincha municipality with black spots indicating survey locations 

 

Data collection  

The data were collected for three months from March to May 2025 (a total of 

15 survey days) by the point count method with a 50 m radius (Hutto et al., 1986; 

Bibby et al., 1992). Four fixed observation points were randomly selected, with a. 

Bird identification was done using the field guidebook Birds of Nepal (Grimmett et 

al., 2016), the documented list of "Birds of Nepal: An Official Checklist" (Department 

of National Parks and Wildlife Conservation & Bird Conservation Nepal, 2022), and 

online resources such as iNaturalist and the eBird websites.  

Analysis method 

The key ecological diversity indices, such as the Shannon–Wiener Diversity 

Index for overall species diversity (Shannon & Wiener, 1948), Pielou's Evenness for 

how evenly individuals are distributed among species (Pielou, 1969), and Margalef’s 

Richness Index for species richness relative to sample size (Margalef, 1958), were 

calculated using Microsoft Excel 2010.  

The Shannon-Wiener Index (H) = -∑ Pin
i=1   ln Pi where,  
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Pi represents the proportion of individuals of a specific species n divided by the total 

number of individuals N in the community, 

ln denotes the natural logarithm, 

 is the sum over all species present in the community. 

Pielou’s Evenness (E) =  
H

ln(S)
, where,  

H denotes Shannon-Wiener Diversity Index, 

ln represents the natural logarithm, 

S is the number of species present in the community. 

Margalef’s Richness Index (D) = 
S−1

ln(N)
, where,  

S is species richness, 

N denotes the total number of individuals in the community.  
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Results 

A total of 24 species belonging to 23 genera, 16 families, and seven orders were recorded during the study period (Table 1). 

Table 1 

 Species of birds in the Biratchowk area 

 

S.N. Family Scientific name Common name Nepali name Abundance CITES 

Order: Bucerotiformes 

1 Bucerotidae Ocyceros birostris Indian Grey Hornbill ;fgf] wg]z 1  

Order: Charadriiformes 

2 Charadriidae Vanellus indicus  Red-wattled Lapwing x'l66\ofpF 6  

Order: Columbiformes 

3 Columbidae Columba livia  Rock Pigeon  dn]jf 26  

4 Columbidae Spilopelia suratensis Spotted Dove s'n]{ 9's'/ 17  

5 Columbidae Streptopelia decaocto Eurasian Collared Dove s07] 9's'/ 13  

6 Columbidae Treron phoenicopterus Yellow-footed Green Pigeon xn];f] 9  

Order: Coraciiformes 

7 Alcedinidae Alcedo atthis Common Kingfisher ;fgf] df6Lsf]/] 5  

8 Alcedinidae Halcyon smyrnensis White-throated Kingfisher ;]tf]s07] df6Lsf]/] 13  

9 Meropidae Merops leschenaultia Chestnut-headed Bee-eater s6';6fps] 

d'/nLr/f 

7  
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10 Meropidae Merops orientalis Asian Green Bee-eater d'/nLr/f 5  

Order: Passeriformes 

11 Aegithinidae Aegithina tiphia Common Iora ;';]nLr/f 2  

12 Corvidae Dendrocitta vagabunda Rufous Treepie sf]sn] 4  

13 Dicruridae Dicrurus macrocercus Black Drongo  sfnf] lra] 15  

14 Estrildidae Lonchura punctulata Scaly-breasted Munia sf]6]/f] d'lgofF 29  

15 Oriolidae Oriolus xanthornus Black-hooded Oriole sfnf]6fps] 

;'gr/L 

2  

16 Paridae Parus major Great Tit lrlrNsf]6] 2  

17 Passeridae Passer domesticus  House Sparrow  3/ eFu]/f 31  

18 Pycnonotidae Pycnonotus cafer Red-vented Bulbul h'/]nL 39  

19 Sturnidae Acridotheres tristis Common Myna 8fª\u|] ?kL 52  

20 Sturnidae Gracula religiosa Common Hill Myna dbg;fl/sf d}gf 6  

Order: Psittaciformes 

21 Psittacidae Himalayapsitta cyanocephala Plum-headed Parakeet 6'OF;L ;'uf 17 II 

22 Psittacidae Alexandrinus krameri Rose-ringed Parakeet s07] ;'uf 14  

Order: Suliformes 

23 Phalacrocoracidae Microcarbo niger Little Cormorant ;fgf] hn]jf 13  

24 Phalacrocoracidae Phalacrocorax carbo Great Cormorant hn]jf 6  
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The study documented avian diversity across seven orders. Passeriformes exhibited 

the highest dominance, comprising 9 families, 10 genera, and 10 species. In contrast, 

Bucerotiformes and Charadriiformes were each represented by only a single family, 

genus, and species. The order Passeriformes had the maximum species abundance 

with 182 individuals, followed by the order Columbiformes with 65 individuals and 

least by the order Bucerotiformes with a single individual (Figure 2). Himalayapsitta 

cyanocephala recorded in this study is listed under CITES Appendix II.  

Figure 2 

Graphical presentation of species richness and abundance across different orders 

recorded in the study area 

 

The present study recorded a Shannon–Wiener Diversity Index for birds of H = 2.81, 

along with Pielou’s evenness (E = 0.88) and Margalef’s Richness Index (D = 3.96). 

(Table 2).  

Table 2 

 Calculation of ecological indices 

Ecological indices Calculated value 

Pielou's evenness 0.88 

Shannon-Wiener Diversity Index 2.81 

Margalef's Richness Index 3.96 
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Discussions 

The present study showed the highest species richness and abundance of the 

order Passeriformes in the study area, consistent with prior research in Nepal (Shah & 

Sharma, 2022; Chalise et al., 2021; Dangaura et al., 2020; Jha, 2019; Jha, 2020) can 

be attributed to their strong ecological adaptability, broad habitat tolerance, flexible 

foraging behavior, diverse diet, and high reproductive capacity (Gill, 2007). Their 

dominance is further supported by their relatively small body size, which enables 

them to exploit microhabitats more efficiently and occupy a variety of ecological 

niches (MacArthur & MacArthur, 1961). In contrast, non-passerine orders such as 

Bucerotiformes and Charadriiformes were recorded in lower species richness and 

abundance, due to their more specialized ecological requirements. These birds often 

depend on specific habitat types: Bucerotiformes, for instance, are typically associated 

with dense primary forests, while Charadriiformes are commonly linked to wetland 

ecosystems (Bird Life International, 2022). This difference shows that birds with 

flexible habits, like those in the order Passeriformes, can live in many different 

environments, while the bird species of the orders Bucerotiformes and 

Charadriiformes showed narrow habitat preferences that may limit their distribution 

and abundance in the human-dominated settlement area.  

Acridotheres tristis (Common Myna) showed the highest abundance in the 

study area mainly because of its well-adaptedness to urban environments, as they like 

to live in human settlement areas, farmlands, feed on a wide variety of food, and use 

buildings and tree cavities for nesting (Grarock et al., 2012; Lowther & Craig, 2020). 

In contrast, Ocyceros birostris (Indian Grey Hornbill) was recorded only once, 

indicating the lowest abundance because it strongly depends on large trees for nesting 

and prefers wooded habitats. The lack of mature trees in urban areas and high human 

activities likely limit its presence (Jathar & Rahmani, 2006; Grimmett et al., 2011). 

The present study recorded a Shannon–Wiener Diversity Index of H = 2.81, 

indicating moderate bird diversity, while Pielou’s evenness (E = 0.88) showed an 

evenly distributed bird community. Margalef’s richness index (D = 3.96) falls within 

a semi-disturbed range, which is expected in a growing city area. Bird diversity is 

often lower in such areas due to human disturbance, limited plant diversity, noise, and 

pollution, all of which reduce habitat quality and resource availability (Blair, 1996; 

McKinney, 2008). Urban environments generally have only a few species that can 
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tolerate frequent human disturbance, which leads to reduced species richness 

(Clergeau et al., 2001). Likewise, the limited green spaces and low tree density in the 

urban area restrict nesting and feeding opportunities for many birds, resulting in only 

moderate levels of diversity (Fernández-Juricic, 2000). 

Conclusions 

The study revealed a moderately rich bird community within the Biratchowk 

area, with most species belonging to the highly adaptable order Passeriformes. The 

diversity indices indicate that the area functions as a semi-disturbed habitat with even 

species distribution. Human disturbance, limited vegetation, and restricted green 

space appear to shape the composition of the avifauna. Improving habitat structure 

and plant diversity could support greater avian diversity in the future. Further future 

studies should be done throughout the year to cover all seasons to assess seasonal 

variations with additional methods, such as camera traps or sound recordings, to 

detect hidden or nocturnal species.  

Limitations of the study 

The survey period covered only three months, which is probably not enough to 

capture seasonal variations of certain migratory species. Besides that, having only 

four observation points may be insufficient to cover all habitat heterogeneity in the 

area. Since the study was conducted during the day, cryptic or nocturnal species might 

have been missed. 
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Ocyceros birostris Vanellus indicus Columba livia 

Spilopelia suratensis Streptopelia decaocto Treron phoenicopterus 

Alcedo atthis Halcyon smyrnensis Merops leschenaultia 

Merops orientalis Aegithina tiphia Dendrocitta vagabunda 
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Photo plate II 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

 

Dicrurus macrocercus Lonchura punctulata Oriolus xanthornus 

Parus major Passer domesticus Pycnonotus cafer 

Acridotheres tristis Gracula religiosa Himalayapsitta cyanocephala 

Alexandrinus krameri Microcarbo niger Phalacrocorax carbo 
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Abstract 

Drug addiction is a serious issue that affects not only individuals but also their 

families and society. This study aims to understand how drug addiction influences 

people’s lives and their relationships with family, relatives, and others. The 

researcher spoke with 10 individuals from different age groups who are residing in 

two rehabilitation centers in Morang, Nepal. The researcher also spoke with two 

individuals who have completed their treatment and are now struggling to return to a 

normal life. Simple questions were asked to understand their experiences, challenges, 

and feelings. The findings reveal that most people start using drugs as teenagers, 

mainly due to peer influence. Many of them dropped their studies and got involved in 

harmful activities such as borrowing money from others and selling valuable 

household items to manage money for drugs. All participants expressed their regret 

for their past activities, acknowledging that their addiction caused emotional pain, 

financial problems, and loss of trust within their families and relatives. They also 

faced difficulties adjusting back into their society. The study clearly shows that drug 

addiction negatively affects their personal life, education, family relationships, and 

future opportunities. The study also reveals that the whole community should work 

together to protect young people, so they do not fall into the world of drug addiction. 

Keywords: drug addiction, effects on the individual, family, society 

Introduction 

Drug addiction is a chronic, relapsing disorder in which compulsive drug-

seeking and drug-taking behavior persists despite serious negative consequences. 

Addictive substances induce pleasant states (euphoria in the initiation phase) or 

relieve distress. Continued use induces adaptive changes in the central nervous system 

that lead to tolerance, physical dependence, sensitization, craving, and relapse. The 

https://doi.org/10.3126/sjourn.v1i1.95120
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addictive drugs discussed here are opioids, cannabinoids, ethanol, cocaine, 

amphetamines, and nicotine (Camí & Farré, 2003). Three terms related to drug abuse 

are used commonly: tolerance, dependence, and addiction. Tolerance represents a 

reduced effect upon repeated exposure to a drug at a constant dose, or the need for an 

increased dose to maintain the same effect. Dependence is defined as the need for 

continued exposure to a drug to avoid withdrawal July 1992, 12(7): 2439-2450 School 

of Medicine, past, physical dependence was part of the definition of addiction. 

However, the requirement for physical dependence as a necessary or sufficient aspect 

of drug addiction is no longer considered valid. Many drugs with no abuse potential, 

for example, /3-adrenergic antagonists, clonidine, and tricyclic antidepressants, can 

produce marked physical symptoms on withdrawal. On the other hand, many 

unquestionably severe abusers of some drugs have little or no physical withdrawal 

syndrome upon cessation of drug exposure (e.g., most marijuana or cocaine users). 

Similarly, not all drugs of abuse produce tolerance to all their effects. (Nestler, 1992). 

People today still look to their families for social support, attachment figures, 

and connections they need. It is important to think about how substance use disorders 

(SUDs) affect people in a family setting. Financial problems, legal issues, emotional 

suffering, unfulfilled developmental requirements, poor connection, and physical 

aggression are just some of the far-reaching implications that a person's drug use may 

bring to their loved ones. Substance use disorder is also more common in young 

people (Hamid et al., 2024). Drugs have been around for ages, and they come in many 

different forms throughout their existence. With changes in technology and other 

environmental dynamics over time, the contributing factors and mentality behind drug 

abuse have evolved. For instance, advanced communication facilities contributed to 

the easy accessibility of drugs among the youth. Hence, the methodology used in 

curbing drug abuse needs to be upgraded to cope with the ever-changing technology 

used in drug peddling (Foo et al., 2012). 

Young people abuse drugs due to complex social and peer groups' influence, 

frustration, depression, curiosity, sub-cultural and psychological environment that 

induce the youths to take drugs. The effects of drug abuse are felt on many levels: 

personal, friends, family, and societal. Drug addiction leads to the disintegration of 

family ties. Drug addicts pose a threat to the family because of the hostile behavior of 

the drug abuser; the family is at risk. Normal activities of the family are disrupted due 
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to the antisocial activities of the abuser. The drug addict youth drop out of 

school/college, or university. The service holder loses his job because of irregularities. 

Social isolation and alienation are very common. A family of drug addicts became 

isolated from the community. The drug abuser swallows the lion's share of the family 

income for buying drugs (Shazzad et al., 2013; Hasam & Mushahid, 2017). 

Addiction is chronic, it is progressive, and if left untreated. The initial decision 

to take drugs is voluntary for most people. But repeated drug use can lead to brain 

changes that challenge an addicted person’s self-control and interfere with their 

ability to resist intense urges to take drugs. Drug addiction isn’t about just heroin, 

cocaine, or other illegal drugs. You can get addicted to alcohol, nicotine, opioid 

painkillers, and other legal substances (Kumar et al., 2019). It has been understood 

from different research that drug addiction becomes a chronic problem. Once people 

fall into addiction, it will be difficult for them to come out of it. It even spoils the 

economy and social reputation of the family. Youth are the major victims of drug 

addiction. They spoil their precious lives by avoiding their studies, forgetting their 

responsibilities towards their family, society, and nation. They destroy the dream of 

their parents as well as their bright future. They misuse the drug and enter the world 

of addiction, forgetting their life, family, and their future career. This research 

concentrates on finding the effect of drug addiction on individuals and families. 

Methods 

The questionnaire and qualitative analysis were employed in this study. The 

author has prepared 15 closed questions and one open question. In the closed 

questions, abusers were asked different questions based on their past and present 

lives. The questions were designed to assess various aspects of their start-up, from 

inception to regression. The researcher wanted to know their starting period, 

education status, social impact, financial management, re-establishment in society, 

their regression, their thoughts about their future generation, and so on. In the open-

ended question, the abusers were asked to give suggestions to the upcoming 

generations. Their suggestions gave a positive message to the new generation. A total 

of ten abusers, aged 22 to 51, were chosen for this research. Among the abusers, eight 

were taken from two rehabilitation centers, and two were chosen from outside who 

had recently completed their course in rehabilitation centers. The abusers were staying 
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there to be cured of their addiction. These two rehabilitation centers are located at 

Kerabari Ruler Municipality, Morang, and Sundarharaincha Municipality, Morang. 

These are chosen for this study because they are the best rehabilitation centers in these 

localities. Many abusers are staying there to be cured from the problem of their 

addiction. Eight abusers are chosen from there because they are from the researcher’s 

locality. Three of them had completed their course and are working as volunteers in 

the rehabilitation center. Five of them are under treatment to get rid of it. Two were 

chosen from outside who completed their course from the rehabilitation center and are 

struggling to adjust normally in society.  

Here, the researcher collects the necessary data from abusers from the two 

rehabilitation centers by interviewing them and uses a closed questionnaire along with 

an open question. The questionnaire is formed mainly based on problems caused by 

abusers who cause trouble to their families because of their attitude and behavior. The 

open question is to give suggestions to the upcoming generations from individuals 

who have suffered from addiction. They want to make them aware of drug addiction. 

They have created a lot of problems for their family due to their habits. To analyze the 

problem created by the abusers, the researcher has asked different types of questions 

and analyzed them based on their experiences, thoughts, feelings, regression, and 

suggestions to the upcoming generation to know the facts and to know their real 

feelings.  

Results 

The result is based on the answers given by ten addicted people, who are 

interviewed and are staying in the two rehabilitation centers for their treatment. While 

observing the answer to the question ‘When did you become addicted to drugs?’, it 

has been known that six of the addicted people started using drugs in their 

adolescence period, whereas four of them started during their youth. It shows that 

during their adolescence, they are under the care of their parents and teachers. When 

they become young, their parents think that they are mature, and they don't take care 

of them as they did before. So, they fall into the world of drug addiction. In the 

second question, ‘How did you become addicted to drugs?’, it is found that eight of 

the abusers are influenced by their friends, but two of them are influenced by seeing 

their neighbor and other seniors taking drugs in front of them. It is known that bad 

company must be avoided by everyone to be safe from drug addiction.  
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‘What was the status of your studies after you became addicted?’ While 

observing their educational status, it has been understood that two of them are 

continuing their studies to make their future bright after their treatment in the 

rehabilitation center. Two of them quit it after SEE (Secondary Education 

Examination; Completion of 10th grade), thinking that it is a burden in their lives, and 

two of them quit it after +2. But four of them are not interested in studies after falling 

into drug addiction. While observing the answers to ‘How did you manage the money 

required to use drugs?’, it has been understood that three of them manage money for 

drugs by asking their parents. One manages borrowing with their friends, relatives, 

and others. Five of them manage it by doing some income-generating activities, and 

one manages by selling valuable things in their house, such as gold, silver, and other 

expensive household items. Observing the answers to ‘Do you regret being addicted 

and feel like your life has been ruined?’, ‘What effect has your addiction had on 

society?’, and ‘What kind of effect has your addiction had on your family?’, it is 

observed that all of them regret their present situation. They feel that they have 

spoiled their precious lives, and nine of them feel that they have created negative 

effects in society, but one feels that he did not create any effect on society. They also 

feel that they have created a negative effect on their family members. 

‘Do you feel that the dreams your family had seen for you have been 

fulfilled?’, and ‘What makes you confident that you can still do better in life?’, While 

observing the answers to these questions, it is found that eight of them become 

hopeful to fulfil the dreams of their family, and two of them are completely hopeless 

to do anything better for their family in the future to come. They are confident enough 

that they can come out of this life and do something better in their lives by quitting 

drugs and by keeping good company and following the suggestions, advice, and 

encouragement of their family and friends. They even think that they are unable to 

fulfill the dream of their family. They become hopeless in their lives because of 

addiction. They feel that it ruined their lives. In the question ‘Will it be easy for you 

to re-establish yourself in society?', it is known that their previous attitude and 

behavior don’t allow them to live freely in society. But four of them feel that it will be 

difficult for them to re-establish themselves in society. But five of them think that 

they can easily re-establish themselves in society, while one feels that it will be 

difficult for them to be accepted in society. 
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While observing the answer to the question ‘How much trouble have you 

caused your family?’, it has been found that eight of them feel that they have given a 

lot of physical, mental, and economic trouble to their family. But two of them feel that 

they haven’t given any kind of torture to their family. In the question ‘How do you 

feel that your current situation will affect your future generations? They agree that 

their current situation affects the upcoming generations. They think that “as father, as 

son,” their future generation might follow the path they had followed. They are very 

much worried about it. But seven of them feel that it has a completely negative effect 

on their future generation. ‘What kind of person would you want to see the future 

generation be?’ and ‘Do you want your future generation to fall into drug addiction?’ 

In these questions, they feel that they have ruined their precious lives, but they don’t 

want their future generation to be like them. They want them to be safe from addiction 

and become successful and well-cultured in their lives. They want them to do 

something better for their society and nation. In the last open question, they all have 

suggested that all adolescents and youths should not fall into addiction. It is like a 

curse and very difficult to get rid of. They also suggested to them that parents are like 

God, and they should follow their suggestions because they never lead the way, which 

they should not follow. 

Discussions 

This study helps us understand how drug addiction affects people and their 

families in many ways. The answers from people in rehabilitation centers indicate that 

they are similar to what other countries find, but they also reflect the special social 

and cultural situations of Nepal. This part of the study brings together all the findings 

and explains what they mean in the bigger study of drug addiction. The research 

shows that most drug users first experimented with inhaling drugs during adolescence 

due to peer influence. (Kandel et al., 2007; Stone et al., 2016). Drug initiation during 

the teenage years, with peer pressure and social groups (Stone et al., 2016). This study 

also found the same situation in Nepal. People start using drugs when they are 

adolescents and young adults. In this growing age, they can easily be influenced by 

others. In the study, about 8 addicted people agreed that they started taking drugs 

because of peer pressure. They want to be accepted by their friends. So, they 

sometimes practice the things told by a peer to fit in the group. Others said they 

learned about drugs by watching their neighbors or older people who use drugs and 
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smoke in front of them. This shows that when drugs are seen being used in a 

community, young people might start to think it is normal and good, and might follow 

them too. Visible drug use in communities increases youth experimentation (Bohnert 

et al., 2009). 

Drug addiction often contributes to school dropout and reduced academic 

engagement (Henry et al., 2012). The study finds the same scenario. Drug addiction 

causes many people to stop going to school. When someone drops out of school, they 

lose many opportunities for a better future. When people stop studying, they often feel 

lonely and become less active, which can make them use drugs even more to feel 

better. This shows that addiction can make school problems worse, and school 

problems can also make addiction worse. Addiction leads to financial loss, debt, and 

household stress (McKenna et al., 2017; Orford et al., 2013). This study also showed 

that people who are addicted to drugs often use bad or wrong ways to get money. 

Many of them borrow money, cheat others, or sell valuable household items from 

their home to manage money for drugs. These activities break the trust of the family 

and make life harder, especially for families who already have a financial crisis. 

Because of this activity, addiction not only hurts the person using drugs but also 

makes the whole family have problems with basic needs and the future. Financial 

crisis often causes quarrels at home, creates sadness, and makes family members feel 

isolated from each other. 

Drug addiction creates emotional strain and psychological suffering for family 

members (Velleman & Templeton, 2007). The study discovered that drug addiction 

hurts families very badly. Everyone in the study said that their addiction caused 

sadness, worry, and disappointment in their families. Parents suffer a lot because it is 

very painful for them to see their children involved in addiction. As the addiction gets 

worse, families may feel ashamed, feel hatred from other people, and become isolated 

in the community. Many of them in the study felt guilty for hurting their families, and 

this feeling shows that they understand the problem they caused to their family and 

society. This understanding is an important lesson in getting better in their lives. 

Stigma reduces employment chances and social acceptance of recovering individuals 

(Livingston et al., 2012). The study also found that it is very difficult for them to join 

society again after rehabilitation. Some people are confident that they could live a 

normal life again, but many are worried that it would be difficult for them to be 
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accepted in society. Because many people take drug addiction negatively, those who 

are recovering face a lot of problems, such as finding jobs, making friends again, or 

gaining trust in their community. This shows that society needs to be kinder and more 

supportive of them so that they can start normal lives again. Communities should 

conduct such programs that help recovering people to feel welcomed in the 

community, judge them positively, so that they feel more at ease starting a better life.  

Participants’ concern for their children aligns with studies showing 

intergenerational patterns of addiction (Keeley et al., 2015). This study also found that 

many people were worried that their addiction might affect their children or future 

generations. They feared that their addiction might set a wrong example for their 

children or might put them at risk of using drugs. This worry shows that the 

recovering individuals are becoming more responsible towards their children. It also 

shows that raising awareness in children at an early age about the dangers of drugs is 

very important to prevent them from getting involved in drug addiction in the future. 

The open answers in the study show that it gives a strong message to the young 

people that they should never start using drugs. The respondents suggest that children 

must listen to their parents, remain close to good friends, focus on studies and 

physical fitness, and try to become good citizens. Their own experiences were full of 

regret, and they want to make sure that others do not go through the same path they 

followed. Overall, the study shows that drug addiction is not only a problem of an 

individual but a problem for the whole family and community. It affects a person’s 

school life, money, relationships, and mental health. To recover, a person needs their 

own effort, strong willpower, support from their family and community, and help 

from good rehabilitation centers. To stop addiction before it begins, we need 

awareness programs, school and parents’ counseling, strict laws, and community 

support about the dangers of drugs. Strong family love and open talking at home can 

also help parents see early signs and protect children from addiction. 

Conclusions 

At the end of this research, it is found that if the adolescents and youth are not 

controlled, they may fall into drug addiction due to their company, they spoil their 

creative period for managing the sources of drugs. Once they fall into it, they not only 

quit their studies but also concentrate on how to manage money for drugs. They even 
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sell the valuable things from their home if their parents don’t give them the money 

they asked for. It shows that they even resort to robbery to manage money for drugs. 

It not only gives mental torture but also gives economic torture to their family. They 

regret their past, but it is too late for them, and they find themselves in difficulty re-

establishing themselves in society, and feel worried about their future generation, 

whom they want to make well-cultured, and do something for their family, society, 

and nation. Finally, the researcher suggests that all adolescents and youth should not 

enter the world of drugs. It spoils their lives. It doesn't let them lead their lives on the 

path of success. It hinders them from fulfilling their own dream, the dream of their 

family, and their responsibility towards society and the nation. It gives their family 

physical, mental, and economic torture. So, the author suggests to them that it is hell 

and not to try to enter it. 
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Abstract 

Fritz Karinthy’s one-act drama Refund effectively presents the absurd condition of 

human life through the comic yet striking idea of an adult demanding reimbursement 

for his schooling. This study attempts to find out the absurdist traits of the drama that 

are connected to the broader literary scenario of Samuel Beckett, Eugène Ionesco, 

and Albert Camus. In Refund, Karinthy makes a harsh critique of human stupidity and 

follies of the educational system using illogical conditions, irrational behaviours, and 

ironic twists. In fact, Absurdism, philosophically speaking, tries to delve into the 

conflict between our continuous search for meaning within meaninglessness. An 

absurdist approach emphasizes how literary texts explore meaninglessness, 

irrationality, and the breakdown of logical sequence. It talks about how characters 

face and react to purposeless and disordered circumstances in the text. Some main 

features of Absurdism can be the lack of obvious reasoning and a vain attempt to find 

a sense in connection to the play. Karinthy creates such a dramatic world in which 

logic does not function, and the educational institution presents itself in an illogical 

manner. The student’s responses have been manipulated, and ignorance has been 

rewarded over knowledge in Refund. Therefore, Karinthy’s Refund shows 

bureaucratic illogicality, revealing comic absurdity as rigid rules produce irrational 

outcomes in our education system.  

Keywords: absurdity, comical, illogical, irrationality, meaninglessness 

Introduction 

Absurdism investigates the inherent meaninglessness of human existence 

within an irrational universe (Abrams, 2001). It is a popular philosophical and literary 

movement of the twentieth century. Absurdism as a branch of existentialism 

developed with ideas of existentialists like Albert Camus, Samuel Beckett and so on. 

Fritz Karinthy’s play Refund, published in the 1930, gives a comic presentation of 
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Absurdism in a dramatic way. This study deals with the notion that the characters, 

narrative and themes of the play have taken the absurdist approach, and it focuses on 

the irrationality existing in educational institutions. According to absurdist 

philosophy, any literary text is analyzed by studying human efforts to find any 

purpose in a world that manifests as irrational and indifferent. Albert Camus, one of 

the initiators of the theory of the absurd, asserts that Absurdism presents the conflict 

between man’s search for order and meaning and the world's denial to fulfil it. Eugène 

Ionesco, a French dramatist, described absurdist literature: “People drowning in 

meaninglessness can only be grotesque, their sufferings can only appear tragic by 

derision.” Absurdist criticism attempts to explore how the major tension is dramatized 

in the text. Absurdism opines that we are living in a meaningless and disordered 

world. In literary works, absurdist texts frequently portray characters ensnared in 

illogical, repetitive, or meaningless circumstances (Brater et al., 1990). Some features 

of absurdist texts consist of satire, repetitive actions, circular arguments, and 

nonsensical dialogues. The principal objective is to show the unnecessary imposition 

of rationality over an irrational universe.  

Absurdist interpretation focuses on characters who strive to discover meaning 

or coherence in their existence, only to encounter confusion, silence, or futility 

(Stoppard, 1966). These characters are often confined within repetitive patterns such 

as daily routines, endless duties, or recurring situations that underscore the monotony 

and purposelessness of life (Heller, 1961). That means to say that people have been 

alienated from themselves, from society, which represents the existential loneliness of 

every human individual. Human life has been structurally fragmented, lacking its 

coherence in totality. Absurdist works frequently abandon conventional narrative 

forms, lacking a clear plot, climax, or resolution (Beckett, 1954). In this manner, 

absurdist literary criticism examines how a text represents the tension between 

humanity’s desire for meaning and the silence of the universe, investigating 

characters’ reactions to this tension, the disintegration of language and logic, and the 

ways in which narrative form itself expresses absurdity (Esslin, 1960). 

Absurdism, rooted in the philosophy of Albert Camus, particularly The Myth 

of Sisyphus, explores the clash between the human search for meaning and the 

universe’s indifference to that pursuit. In fact, the terminology ‘Theatre of the Absurd 

was introduced by Martin Esslin. In drama, it indicates dramas that have existential 
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humour to reveal the futility of rational order. Similarly, such absurdist plays attempt 

to deal with purposeless actions as well as illogical and circular dialogue.  

Methods 

Absurdist philosophy believes that human institutions, including logic, politics 

and education, are simply arbitrary constructions. Our human universe lacks any 

absolute meaning or structured order itself. That means to say, human language loses 

its precision and clarity, and communication itself becomes problematic altogether. 

From the absurdist perspective, humour serves to reveal the emptiness underlying 

existence (Hinchliffe, 1969). Such an Absurdist perspective has been applied to study 

Fritz Karinthy’s play Refund. It aims at observing various absurdist tools, such as 

irrational situations and unconventional humour, for the analysis of Refund. Viewed 

through an absurdist lens, the situation becomes a critique of humanity’s persistent 

attempt to impose order and meaning upon a world that often resists rationality. 

An essential component of absurdist methodology is the examination of the 

disintegration of language and reasoning, a feature that lies at the heart of the humour 

in Refund. Absurdist methodology does not follow an obvious cause-and-effect 

relationship. In this, events emerge randomly and purposelessly. Dialogues might be 

distorted, repetitive or nonsensical, demonstrating a breakdown of communication. 

Absurdism talks about the meaninglessness of human existence, highlighting the idea 

that life has no inherent purpose or rational order at all. Similarly, absurdist 

methodology makes use of paradox and contradiction. Here, situations and characters 

frequently contradict themselves to reveal the rational nature of reality. In Fritz 

Karinthy’s Refund, the main character Wassercopf demands a refund for his 

education, creating an irrational and absurd condition. Teachers intentionally pass him 

in the re-examination even if he gives incorrect answers to the questions. 

Conversations between Wasserkopf and teachers manifest as ironic and unreasonable. 

The drama depicts the mechanical nature of our education system. The serious issues, 

such as education and the value of knowledge, have been presented comically. 

The absurdist notion that our existence is marked by various contradictions, 

irrational desires and unfulfilled expectations has been highlighted by Karinthy’s 

Refund. The protagonist of the play seems to be dissatisfied with life. He tries to hold 

the school administration accountable. Even though the world is absurd and 
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meaningless, he tries his best to search for whether there lies any meaning or purpose 

in life. Absurdist philosophy generally persuades readers to search for logic within 

illogicality. The duty or responsibility of the institutions should be to maintain 

rational order. However, they ultimately indulge in comic irrationality. This absurdist 

study here attempts to demonstrate the meaningless, mechanical and rigid nature of 

educational authority through satire. Refund criticizes the education system by 

showing teachers’ praises of wrong answers and misuse of academic provisions for 

the fulfilment of their vested interests.   In this way, absurdist reading clarifies how 

social institutions turn into objects of parody in our human world. Through its 

exaggerated comedy, the play captures the essence of Absurdism by depicting a world 

in which logic disintegrates, meaning becomes unstable, and human efforts frequently 

culminate in contradiction.  

In this study, Absurdism has helped to reveal how Karinthy exposes the 

irrationality of human expectations and social systems. The major character 

Wasserkopf's demand to get back his school fees after a long time is itself an absurd 

issue. Wasserkopf’s peculiar demand questions logic and order. This drama 

demonstrates the absurd human behaviour to quest for meaning in events that are 

generally hollow and purposeless. In fact, the former student blaming the school for 

his failures indicates the very notion of absurdity. The very situation of returning to 

school to "undo" education shows the Absurdist idea that human attempts to impose 

reason often collapse into comic futility. 

Results 

Refund tells the story of Wasserkopf, a former student who, years after 

graduation, returns to his old school demanding a refund for his education. He argues 

that his life has been a failure and that the knowledge gained from school was useless. 

The principal and teachers, after initial disbelief, decide to re-examine him with the 

hidden goal of proving him pass-worthy and refusing the Refund. In an ironic twist, 

Wasserkopf cleverly gives absurd answers, which the teachers justify with their own 

illogic, leading to his passing with distinction. Karinthy's Refund is a short, satirical 

one-act play. However, it lends itself beautifully to analysis through the lens of 

Absurdism, especially as developed by thinkers like Albert Camus and dramatists 

such as Samuel Beckett and Eugène Ionesco. 
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Refund by Fritz Karinthy presents Wasserkopf, a middle-aged person, as the 

principal character of the text. In the play, Wasserkopf thinks that he has been a 

complete failure in his life because the education he received from that educational 

institution is meaningless. One day, as he is walking along the road, he meets his 

former school friend Leaderer, who suggests that Wasserkopf go back to school 

where they had studied together and claim his Refund. The headmaster and teachers, 

in a bid to outwit him, agree to test his knowledge again -only to twist every one of 

his wrong answers into a "right" one. In the end, they declare that he has passed with 

distinction, and Wasserkopf's absurd quest for a refund collapses. The responses of 

the teachers acquire greater depth when viewed through an absurdist lens. The 

teachers do not contradict the former student. However, they humorously manipulate 

questions of various subjects in the so-called re-examination. 

Furthermore, they grant him high marks in every subject, even if all his 

answers are drastically irrational and absurd. Such peculiar circumstances suggest that 

our educational institutions have reflected hollowness and futility on their 

administrative level. The climax, in which Wasserkopf inadvertently "demonstrates" 

his intelligence and thereby forfeits his Refund, reinforces the absurdist notion that 

life's outcomes are frequently arbitrary and ironic. In this way, the play employs 

humour, illogical dialogue, and circular reasoning to depict the absurd condition of 

human existence. The illogical premise itself plays a crucial role in this context. 

Refund is a satire on the present-day education system. Our education system does not 

prepare students for life. This emphasises memorisation rather than creative thinking. 

In this sense, the knowledge imparted by our education may not have practical 

relevance in one’s day-to-day life. Similarly, most of the students intend to learn just 

for the examination rather than for knowledge. A mere certificate will not support 

them in their future career. A man about forty goes back to the school in which he had 

studied and demands a Refund of the fees he had paid eighteen years back, claiming 

that he had learnt nothing useful, and he is now good for nothing. This play brings out 

the extraordinary sense of parody and wordplay in Karinthy’s literary art. The play is 

full of humour, which deals with an extraordinary situation. All incorrect responses of 

the protagonist are regarded as correct, meaning is reversed, distortion of language 

leads to the comic circumstances and linguistic precision is ridiculed. Language has 

been misused simply as a defensive instrument, but not as a medium of circulating 
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truth and logic. The wrong answers given by Wasserkopf can be regarded as proof 

that the student has been taught to think and act freely. Similarly, it is proven that he 

has learned correctly if he succeeds in providing the right answers. Karinthy satirizes 

bureaucratic and institutional reasoning through his dramatic presentation. From an 

absurdist standpoint, logic itself turns into a kind of absurd game or a system of words 

that sustains itself without engaging with reality, reminiscent of Eugène Ionesco’s The 

Bald Soprano, where language loses its communicative function. The absurdity of the 

characters, along with the portrayal of human systems, particularly education, as 

farcical, constitutes another crucial aspect in this context. Karinthy’s play satirically 

exposes how educational institutions often prioritize self-preservation over truth. The 

teachers, fearing humiliation more than the loss of genuine knowledge, resort to 

validating incorrect answers in nonsensical ways. Wasserkopf himself stands as a 

caricature of a man governed by resentful and distorted reasoning. Wasserkopf 

believes that education provides him with the knowledge that certainly guarantees his 

success in life. When it does not happen, he starts conducting nonsensical activities. 

In this way, the play comically attempts to reflect serious matters such as the gap 

between knowledge and wisdom, the failure of human systems and the lack of order 

and rationality. Absurdism often reflects the existential crisis of modern man's search 

between the desire for meaning and a meaningless universe.  

Wasserkopf's demand for a refund converts education from a commercial, 

serious social institution into a transaction. In fact, any educational institution is 

believed to have been established to provide a notion of order and logic to the 

students. However, in the play Refund, the school is accepting the humorous idea of 

refunding the former student. The language used over here is to prove the wrong 

answers given by Wasserkopf right suggests purposelessness, meaninglessness and 

futility existing in our education system. In this condition, the absurdist interpretation 

asserts that human institutions persist through self-deception. They justify their 

existence even when their purpose is hollow. Existential irony and the absurd hero 

emerge as one of the significant elements in this context. Wasserkopf's pursuit itself is 

absurd. He wants a refund for his education because he's "unfit for life," but to obtain 

the Refund, he must prove he learned nothing, requiring intelligence to fail 

intelligently. He represents the figure of the absurd hero, comparable to Albert 

Camus’ Sisyphus: conscious of life’s futility, yet persistently acting within that very 
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condition. His resistance though humorous expresses a deep human dissatisfaction 

with meaningless social frameworks. From an absurdist perspective, Wasserkopf 

challenges an irrational world through an equally irrational action. Like Sisyphus in 

Camus’ philosophy, his defiance does not result in freedom but instead intensifies the 

underlying irony. The reversal of purpose and roles also emerges as a significant 

factor in this context. The teachers who are expected to preserve truth distort it 

without hesitation, while the student who is supposed to learn insists on having his 

ignorance acknowledged. The outcome is a striking inversion of logic, roles, and 

moral order. Absurdism claims that we cannot find a real meaning or authority in the 

world. However, we always try to search for any purpose or meaning within it that 

ultimately proves to be completely irrational and absurd. In fact, as absurdist 

philosophy asserts, all human roles, including hierarchies and societal ranks, come to 

be simply mere performances. Human beings are always engaged in a continuous act 

of role-playing, which is, in fact, a mere illusion. Likewise, humour in the play plays a 

significant role in revealing the voices of the existential crisis of human nature. The 

play's farcical tone doesn't conceal but reveals emptiness. The laughter is uneasy-it's 

the laughter of recognition at the absurdity of human institutions. The audience 

realizes that everyone-teachers, students, and the system-is trapped in a self-deceiving 

cycle. Absurdist humour can be found here as laughter becomes a response to 

existential despair, echoing Lonesco's or Beckett's comic absurdity. 

Discussions 

Meaninglessness of rational systems has been found to be a significant 

concern in this absurdist study of Refund. Education becomes a meaningless ritual 

here. Similarly, failure of communication plays another vital role in human life. 

Words are twisted to mean their opposite. Dehumanization in bureaucracy has been 

presented in an absurdist way as the school acts mechanically to defend its image. In 

addition to this, existential rebellion has been given a strong assertive role as 

Wasserkopf rebels against the absurdity in life and education. Additionally, circularity 

of existence has been obviously visible as the play ends where it begins: with nothing 

changed, only justified. Various published literature has made much academic 

research on different literary writings with the application of the theory of Absurdism. 

Bindu Sharma, in his research paper entitled "Theatre of the Absurd and King Lear: 
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An Exploration of Artistic and Aesthetic Similitude", has tried to look and trace 

artistic and aesthetic similarities between the playwrights of absurdist school such as 

Samuel Beckett, Eugène Ionesco, Edward Albee and Harold Pinter, and the genius of 

Shakespeare in his plays (Sharma, 2013). Sara Marzana, in her essay entitled "The 

Absurdly Meaningful Quest for Purpose in King Lear and Hamlet", claims that the 

concept of the grotesque and the absurd has had a significant impact on William 

Shakespeare's composition of King Lear and Hamlet. In these tragedies, Shakespeare 

emphasizes the absurdity of the human condition to portray one of the main paradoxes 

of existence: once thrown into this world, aware of our own capacity to act but 

essentially unable to understand the meaning of our actions, our attempt to confront 

and challenge the absolute will always fail (Marzana, 2017). 

In their research article entitled "The Land and the Waste: Meaninglessness 

and Absurdity in T. S. Eliot's The Waste Land", three writers Dr. Yasir Arafat 

Muhammad Qasim and Tahir Alam Awan opine that their study explores and analyses 

the aspects of meaninglessness and absurdity in The Waste Land (1930) in the light of 

Sartre's philosophy and contends to say that almost all the characters presented in the 

poem encounter meaningless chaotic lives (Arafat et al., 2022). Another researcher, 

Anita Neziri, in her article " Exploring the Absurdity of War: A Literary Analysis of 

Catch-22", is of the opinion that her study aims to conduct a comprehensive analysis 

of the absurdities inherent in combat events as depicted in Joseph Heller's novel 

Catch-22. This study tries to portray the use of various literary techniques such as 

surrealism, black humour, and sarcasm, intending to clarify the contradictions, 

irrationality and entire nature of war (Heller, 1961). Furthermore, this study plans to 

reveal the underlying implications in society, such as moral degradation and 

dehumanization. Next researcher, Nadiyah Khushboo, in his article entitled "A Study 

of Absurdity in Samuel Beckett 's Waiting for Godot" claims that his exploration 

paper features the existential way of thinking in Samuel Beckett's work "Waiting for 

Godot 1954". It explains absurdity in Beckett's work with the assistance of literary 

confirmations from "Waiting for Godot " to demonstrate how the essayist actively 

opened ways for conversation about human corruption (Khushboo, 2021). Literary 

studies on various literary works with the application of the Absurdist approach have 

dealt with different themes and issues such as the meaninglessness of human 

existence, irrationality and illogical behaviour, alienation and isolation, existential 
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anxiety, and uncertainty. Similarly, many common themes and elements typically 

found while studying much research-related works cited above through the Absurdist 

theory include absurdity of social systems, dark humour and satire, futility of human 

effort and so on. These elements have been found as common aspects and themes in 

this study of Frits Karinthy's play 'Refund ' with the application of the Absurdist 

approach. 

Conclusions 

Though wrapped in humour and farce, Refund is a powerful commentary on 

the absurdities of modern life. Fritz Karinthy may not be labelled a central figure in 

absurdist literature, but his play brilliantly captures its essence. Refund talks about the 

schooling of a former Hungarian student as a light-hearted farce. This play satirizes 

humans' continuous task to impose logical order upon an illogical and irrational 

universe forcefully. In the past, people used to consider education as a rational 

understanding, but it is regarded as a hollow bureaucratic effort in modern times. 

Similarly, language, instead of justifying and elaborating, plays the role of a distorting 

tool. Generally, humans search for meaning, as compared with Wasserkopf’s claim 

for his tuition fees back, which has been proved to be quite comic, absurd, circular, 

and futile in the play. Therefore, Fritz Karinthy’s Refund touches the features of the 

Theatre of the Absurd as it uses humour, paradox, and irony to depict both tragic and 

comic circumstances in the existence of human beings. We always attempt to search 

for purpose and meaning in our lives. However, Wasserkopf, like every individual, is 

ultimately destined to face mere absurdity, irrationality, and meaninglessness in 

totality.  
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कक्षा शिक्षणमा सूचना तथा सञ् चार प्रविधिको  

प्रयोग र चनुौती : सकुुना माध्यधमक विद्यालय एक अध्ययन 

 

िममकुमारी कालाखेती 
सकुुना माध्यधमक विद्यालय 

सनु्दरहरैँचा, मोरङ, नेपाल  
saritabhandari152@gmail.com 

 

लेखसार  

विज्ञान र प्रविधिको तीव्र विकाससगैँ शिक्षण धसकाइ प्रविया प्रविधिमैत्री बन्दै गएको छ। 
धिशिटल सािनले धसकाइलाई अन्तरवियात्मक, प्रभािकारी र विद्याथी केशन्ित बनाएको 
भए पधन कक्षाकोठामा यसको प्रयोग शिक्षकको धसप, आत्मविश् िास, पहुचँ र प्रविधिगत 
पिूामिारमा धनभमर रहन्छ । यस अध्ययनले विद्यालयीय कक्षाकोठामा सूचना तथा सञ् चार 
प्रविधि (ICT) को प्रयोगको अिस्था, प्रभाि र चनुौतीहरूको विश् लेषण गने उदे्दश्य राखेको 
छ । प्रस्ततु अध्ययन मोरङ शिल्लाको सनु्दरहरैँचा नगरपाधलकामा अिशस्थत सकुुना 
माध्यधमक विद्यालयमा “कक्षा शिक्षणमा सूचना तथा सञ् चार प्रविधिको प्रयोग र चनुौती” 
िीषमकमा सम्पन् न गररएको हो । अध्ययनमा गणुात्मक अनसुन्िान विधि अपनाई 
अिमसंरशचत अन्तिामताम र कक्षा अिलोकनमार्म त तथ्याङ् क सङ् कलन गररएको छ। 
विद्यालयमा १०४ िटा कम््यटुर, ४० थान इन्टर् याशटटभ ्यानल बोिम, स्माटम वटभी, 
प्रोिेटटर, धिशिटल हाशिरी र सरुक्षा प्रणालीिस्ता अत्यािधुनक प्रविधिगत संरचना उपलब्ि 
भए पधन यसको प्रयोग शिक्षकको धसप, आत्मविश् िास र पहुचँअनसुार र्रकर्रक देशखन्छ । 
कधतपय शिक्षकहरूका लाधग प्रविधिको प्रयोगधबना कक्षा सञ् चालन नै सम्भि नभएको 
देशखएको छ । शियोिेब्रा, पािर्िाइन्ट, धभधियो, अधियो र अनलाइन पोटमलको प्रयोगले 
धसकाइलाई आकषमक र प्रभािकारी बनाएको पाइन्छ तर िेरै शिक्षकहरूमा प्रविधि 
सञ् चालनमा अनधभज्ञता, आत्मविश् िासको कमी, िैशक्षक सामग्री धनमामणमा समय अभाि, 

इन्टरनेटको अशस्थरता, विद्यतु ्समस्या तथा उपकरण धबधग्ररहनेिस्ता कारणले ICT को 
धनयधमत प्रयोग न्यून रहेको देशखन्छ । ितममान समयका विद्याथीहरू छोटा एधनमेसन, 

रमाइला दृश्य सामग्री र इन्टर् याशटटभ गधतविधिमा बढी आकवषमत हनेु देशखन्छन ्। यद्यवप 
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शिक्षकहरूद्वारा प्रविधि धसटने इच्छा व्यक्त गररएको र प्रविधि-एकीकृत शिक्षण आिको 
शिक्षण प्रवियाको अधनिायम आिश्यकता भएको धनष्कषम यस अध्ययनले धनकालेको छ। 

िब्दकुञ् िीीः इन्टर् याशटटभ ्यानल बोिम, कक्षा शिक्षण, धिशिटल कक्षाकोठा, प्रविधि 

एकीकरण, शिक्षक दक्षता, शिक्षण चनुौती, सूचना सञ् चार प्रविधि, TPACK ढाँचा । 

पररचय 

आिको समाि विज्ञान र प्रविधिले ससुशजित समाि हो । समािका िेरै माधनस 

प्रविधिसँग पररशचत छन ्भने समािको रूपान्तरणमा प्रविधिको अहम भधूमका पधन रहेको 

छ । प्रविधिले िैशक्षक समस्याको समािान गने मात्र होइन यसले माधनसले हरेक ददन 

समािान गनुम पने समस्यालाई धबनाझन्झट अत्यन्त सशिलो र धछटो छररतो गरी समािान 

गनम मद्दत गछम (धगरी, २०७९) । त्यसैले ितममान समयमा कुन ैदेि, संस्था‚ व्यशक्त, 

प्रविधिभन्दा पर रहन सटने अिस्था देशखँदैन । आिको विश् िमा कुनै पधन देि कधत 

विकधसत छ भन् नभुन्दा पवहले त्यो देिमा प्रविधिको प्रयोग कधत भएको छ भन् ने कुरा 

पवहला आउँछ (OECD, 2021) । त्यसैले भन् न सवकन्छ वक देि विकास र प्रविधि 
एकअकाममा अन्तरसम्बशन्ित छन ्। नेपालिस्तो विकासिील देिले प्रविधिको प्रयोगले 

समग्र देिको सामाशिक आधथमक विकास गने हो भने राशष् िय रणनीधतमा नै पररितमन गरी 

प्रविधिको पहुँचलाई बढाउनपुने हनु्छ (Younes & Al-Zoubi, 2015) । त्यसैले िैशक्षक 

संस्थाहरूमा पधन प्रविधिको प्रयोगलाई पररष्कृत गनुमपने आिश्यकता देशखएको छ। 

परम्परागत चक र बोिमको प्रयोगले आिका विद्याथीको शिज्ञासा र उत्सकुता पूरा गनम 

सटदैन (Digital Nepal Framework, 2019) । प्रविधिको प्रयोगले विद्याथीको प्रत्यक्ष 

सहभाधगता बढाउनाका साथै कदठन विषयिस्तलुाई सहि तररकाले बझु्न र धसकाइलाई 

रोचक तथा व्यािहाररक बनाउन सहयोग परु् याउँदछ (UNESCO, 2022) । यधत हुँदाहुँदै 

पधन सबै शिक्षकहरूमा प्रविधिको प्रयोगमा उच्च कोवटको दक्षता नहनु सटछ र यसको 

प्रभािकाररता कल्पना गरेिस्तो नहनु सटछ ।कक्षाकोठा प्रविधिमैत्री हनु ुआिको पवहलो 

सतम हो भने कक्षा शिक्षणमा मेधसन, मेन, मेधिया‚ मेथि, मटेररयल्सिस्ता विधभन् न 

प्रविधिहरूको सन्तधुलत प्रयोग हनु ुसान्दधभमक देशखन्छ (पाण्िे, २०२४) । शिक्षण धसकाइ 

वियाकलापमा सूचना तथा प्रविधिको प्रयोगमा िोि ददन ुभनेको शिक्षकको भधूमका 
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ज्ञानको हस्तान्तरणकतामबाट ज्ञानआिमनमा सहयोग कतामका रूपमा पररितमन हनु ुहो । यो 

अिस्थामा शिक्षकमा प्रविधिको प्रयोगसम्बन्िी ज्ञानले मात्र पगु्दैन प्रविधिको प्रयोगले 

विद्याथीको सिामङ् गीण विकासमा सहयोग पगु्नपुदमछ (आचायम, २०७५) । त्यसैले प्रविधिले 

छररएर रहेको ज्ञानलाई व्यिशस्थत र ससुङ गदठत गरी धसकाइलाई िीिन्तता ददन सहयोग 

पगु्ने कुरामा विश् िास गररएको छ। 

प्रविधिसम्बन्िी नेपालको सन्दभममा र विश् ि सन्दभममा िेरै अध्ययनहरू भएका छन‚् 

ती सबैको पनुरिलोकन गनम सम्भि नभएकाले यस अध्ययनसँग सान्दधभमक केही 

अध्ययनहरूको मात्र पनुरिलोकन गरी प्रस्ततु लेखलाई पूणमता ददइएको छ । शिक्षण 

धसकाइमा प्रविधिलाई एकीकरण गरी धसकाइको माध्यमका रूपमा पधन प्रविधिलाई विकास 

गनुमपने कुरा उल्लेख गररएको छ ।  कक्षा शिक्षणमा प्रविधिको प्रयोगको विषय धनकै 

महत्त्िपूणम सिाल हो । प्रविधिप्रयोगको सिाललाई अलग गरेर सामग्रीलाई मात्र िम्मा 

गदाम शिक्षण प्रभािकारी नहनुे भएकाले उपयोगको अिस्थाको अध्ययन अधत िरुरी छ 

(MoE, 2013-2017) । शिक्षामा ICT ले शिक्षण र धसकाइको उपकरणका रूपमा काम 
गदमछ र मानि संसािनको विकास, धिशिटल शिक्षण सामग्रीको विकास, शिक्षा प्रणालीको 

िवृि गरी ICT को प्रयोगमार्म त शिक्षा प्रणालीको सिुार गने उदे्दश्य राख्दछ । Johnson et 

al. (2016)  मा उल्लेख भएअनसुार ितममान समयमा प्रविधिको प्रयोग गनुम सामान्य भए 

पधन सबै शिक्षकहरूले िल्िमिाइि िेभ, इमेल र अन्य धनदेिनात्मक उपकरणहरूका बारेमा 

राम्रो िानकारी नहुँदा प्रविधिको पहुँच हनु ेर नहनुेहरूधबच "धिशिटल विभािन" धसिमना 

हनु्छ (Gorski, 2005) । विद्यालयमा स्माटम वटभी, ्यानल बोिम र प्रोिेटटरिस्ता 

उपकरणहरू कक्षाधसकाइमा प्रयोग गनम थाधलएको छ । प्रविधिको प्रयोगले शिक्षणलाई 

आकषमक, अन्तरवियात्मक र विद्याथी केशन्ित बनाउन मद्दत गरे पधन यसको प्रभािकारी 

प्रयोग शिक्षकको प्रविधि साक्षरतामा धनभमर हनु्छ । Koehler & Mishra (2009) द्वारा 

विकधसत TPACK Framework ले शिक्षकले विषयिस्त ु(Content Knowledge), शिक्षण 

पिधत (Pedagogical Knowledge) र प्रविधि (Technological Knowledge) धबच सन्तलुन 

कायम गनम सटनपुछम भन् ने कुरा उल्लेख भएको पाइन्छ । यस ढाँचाले शिक्षणलाई केिल 

उपकरणमा सीधमत नराखी विषय र प्रविधिको संयोिनमा केशन्ित गछम । यनुेस्को (२०११) 

मा उल्लेख भएअनसुार ICT Competency Framework for Teachers मार्म त शिक्षकको 
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प्रविधिप्रयोग क्षमतालाई ICT Literacy, Knowledge Deepening, र Knowledge Creation 

तीन तह विभािन गरेको छ, िसका कारण शिक्षणमा प्रविधिको प्रयोगलाई योिनाबि र 

उदे्दश्यपूणम बनाउँछ । अझै पधन विद्यालयहरूमा प्रविधिको समान पहुँच छैन । इन्टरनेटको 

पहुँच, ताधलमको अभाि र उपकरण मममतको समस्या प्रमखु चनुौतीका रूपमा रहेका छन ् 

(Prajaknate, 2016) ।त्यसैले  प्रविधि-आिाररत शिक्षणलाई प्रभािकारी बनाउन शिक्षकको 

TPACK आिाररत दक्षता अधभिवृि र धनयधमत प्रविधि सहयोग अधनिायम देशखन्छ । 

सकुुना माध्यधमक विद्यालय  

उशल्लशखत सन्दभममा मोरङ शिल्लाको सनु्दरहरैँचा-१० मा अिशस्थत सकुुना 

माध्यधमक विद्यालय नेपालमा नाम चलेको अब्बल विद्यालयका रूपमा पररशचत छ । यस 

विद्यालयमा हाल ४‚५०० विद्याथी अध्ययनरत हनुलेु पधन यो अधभभािक र विद्याथीको 

पवहलो रोिाइको विद्यालय हो भन् न सवकन्छ । प्रविधिमैत्री विद्यालयका रूपमा समेत 

शचधनएको यस सकुुना मा. वि. मा वहमाल, पहाि र तराईका विधभन् न शिल्लाबाट 

विद्याथीहरू अध्ययन गनम आउँछन ्। विद्यालयको प्रधतिेदन २०८१ अनसुार यस 
विद्यालयले आिधुनक सूचना प्रविधिमा आिाररत भई विधभन् न िैशक्षक कायमिम सञ् चालन 

गरेको कारण सन ्२०२३ मा आइधसटी एिकेुिन अिािमका लाधग देिकै उत्कृष्ट ३ 

विद्यालयमा छनोट भएको र सन ्२०२४ मा प्रथम अिािम प्रा् त गनम सर्ल भएको 

विद्यालय हो । यसरी प्रविधिमा अब्बल रहेको विद्यालयमा कम््यटुर १०४ ओटा,  वप्रन्टर 

१६ ओटा, प्रोिेटटर ३३ ओटा, स्माटम टेधलधभिन ५ ओटा, इन्टर् याशटटभ ्यानल बोिम 

४० ओटा रहेका छन ्। शिक्षण धसकाइ प्रयोिनका लाधग ६३ िना शिक्षकलाई 

एक/एक ओटा ल्यापटप वितरण गररसवकएको छ (सकुुना मा. वि., २०८१) । यधत 

मात्र होइन विद्यालयमा धनयधमत विद्यतु ्आपूधतमको लाधग िैकशल्पक ऊिामको पधन व्यिस्था 

छ । धसधस टयामरा विद्यालय पररसर र सबै कक्षा कोठामा ििान गररएको छ । 

धनयधमत शिक्षक विद्याथीको विद्यतुीय हाशिरी हनु्छ । कक्षा सवकएको िनाउ घन्टी, कक्षा 

सरुु हनुभुन्दा पवहले गाइन ेराशष् िय गान र तत्कालै सबै कक्षाकोठामा सूचना सम्प्रषेण 

गनुमपरेमा बिमर साउन्ि सवहतको घन्टी सबै कक्षा कोठमा ििान गररएको छ । यस 

विद्यालयमा भएको अको अभ्यास प्रत्येक िषम िैशक्षक सत्र सरुु हनुभुन्दा अगाधि पाठ्यिम 
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प्रबोिीकरण र आिश्यकताअनसुार आइधसवटका ताधलमहरू पधन विद्यालयद्बारा आन्तररक 

रूपमा नै सञ् चालन गने गररएको छ। 

सकुुना माध्यधमक विद्यालय प्रविधिमा अब्बल भनेर दाबी गररएको र सामान्य 

अिलोकनबाट हेदाम इन्टर् याशटटभ ्यानल बोिम र प्रोिेटटरको सवुििा भएको विद्यालय हो । 

अतीः विद्यालय शिक्षणमा सहिीकरण गने शिक्षकहरूले कुन रूपमा र कसरी प्रविधिको 

प्रयोग गरेर कक्षा सञ् चालन गनुमभएको छ ? शिक्षकले प्रविधिको प्रयोग गने िममा 

कक्षाकोठामा के कस्ता चनुौतीहरूको सामना गनुमपरेको छ ? आगामी ददनमा प्रविधिको 

प्रयोगमा सिुार गनम िा उन् नत रूपमा प्रविधिको प्रयोग गनम विद्यालयले र शिक्षकले के 

कस्ता कायम गनुम आिश्यकता छ ? शिक्षक र विद्याथीहरूले प्रविधिसम्बन्िी के कस्ता कुरा 

खोशिरहेका छन ्? तथा विद्यालयमा स्ियमक्ा लाधग समेत के कस्ता चनुौतीहरू छन ्? 

भन् ने बारेमा प्रश् नहरूमा केशन्ित भएर अध्ययन गनुम यस अनसुन्िानको उदे्दश्य रहेको छ।  

अध्ययन विधि 

  कक्षा शिक्षणमा सूचना तथा सञ् चार प्रविधिको प्रयोग र चनुौती  िीषमकमा गररएको  
अध्ययन सकुुना माध्यधमक विद्यालयधभत्र सीधमत रहेकाले एक मात्र विद्यालय र यसै 

विद्यालयधभत्रको प्रविधिकेशन्ित अध्ययन गररएकाले यो अध्ययनलाई विद्यालयगत मामला 

बनाइनाका साथै अध्ययन पररिेि सकुुना माध्यधमक विद्यालय मात्र रहेकाले यो धसङ्गल 

एक केस स्टिी (Single Case Study) का रूपमा रहेको छ । अध्ययनको मखु्य उदे्दश्य 

कक्षा शिक्षणमा प्रविधिको प्रयोग र यसैसँग सम्बशन्ित चनुौतीहरूको गहन अध्ययन रहेको 

छ। 

नमनुा छनोट 

  अध्ययनका लाधग उदे्दश्यमूलक नमनुा (Purposive Sampling) प्रयोग गरी 

विद्यालयको छनोट गररएको हो भने छनोटमा परेका विद्यालयमा अध्यापनरत सात िना 

शिक्षकहरूलाई नमनुाका लाधग छनोट गररएको छ । नमनुा छनोटमा तहगत र विषयगत 

विवििता, अनभुि र प्रविधिप्रयोग क्षमतालाई प्राथधमकता ददइएको छ । साथै विधिगत 

ियाङ् गलेुसन गरी िैद्यता कायम गनम नमनुा शिक्षकहरूका कक्षाहरूमा पगुी विद्याथीहरूसँग 

अन्तरवियात्मक प्रश् नोत्तर (Interview/Feedback) मार्म त कक्षाशिक्षणमा प्रविधिको प्रयोग, 
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प्रविधिको प्रयोगले धसकाइमा पारेको प्रभाि, संलग्नता तथा अनभुिहरूको सङ् कलन 

गररएको छ । 

सूचना सङ् कलन  

 शिक्षकहरूबाट अिम-संरशचत अन्तिामताम (Semi-structured Interviews) मार्म त 

प्रविधिप्रयोग धसप, आत्मविश् िास, कक्षा सञ् चालन, सामग्री धनमामण र चनुौतीहरूसम्बन्िी 

िानकारी सङ् कलन गररएको छ। विद्याथीसँगको अन्तविम या र छलर्लका प्रधतवियाबाट 

शिक्षकको प्रविधिप्रयोगले धसकाइमा पारेको प्रभाि, विद्याथी उत्साह र कक्षा संलग्नतामा 

पाने असरको अध्ययन, विश् लेषण तथा मूल्याङ् कन गररएको छ। 

तथ्याङ् क विश् लेषण  

सङ् कधलत सूचना र तथ्याङ् कलाई िणामत्मक (Descriptive) र व्याख्यात्मक 

(Interpretive) ढाँचामा विश् लेषण गररएको छ। शिक्षक र विद्याथी दिैु पक्षबाट प्रा् त 

प्रधतवियालाई धथम्यावटक हेधिङ (Thematic Headings) अनसुार िगीकरण गरी अनसुन्िान 

धनष्कषम तयार पाररएको छ । यसरी संरशचत अध्ययनले शिक्षक र विद्याथी दिैुको 
दृशष् टकोणबाट प्रविधिप्रयोगको अिस्था, चनुौती र प्रभाि स्पष् ट रूपमा उिागर गदमछ भन् ने 

मान्यतामा केशन्ित रही यो अध्ययनलाई अगाधि बढाइएको छ। 

नधतिा 

सातैिना शिक्षकहरूको कथनलाई हेदाम सकुुना माध्यधमक विद्यालयमा कक्षा 

शिक्षणमा प्रयोग भएका प्रविधिको सम्बन्िमा शिक्षकहरूका धबच प्रविधि प्रयोगसम्बन्िी 

धसप, आत्मविश् िास र अभ्यासको स्तर र्रक-र्रक छ । िेरै कक्षामा स्माटम बोिम, 

्यानल बोिम, प्रोिेटटर, शस्िन बोिमिस्ता प्रविधि उपलब्ि भए पधन सबै शिक्षकले समान 

रूपमा प्रयोग गनम नसकेको देशखयो । कधतपय कक्षामा अवर्स ्याकेि नभएको, अपिेट 

नभएको िा धसस्टम धबधग्रएर मवहनौँसम्म नबनेको समस्या देशखयो िसले गदाम प्रविधिको 

प्रयोगमा उत्साह घटेको देशखयो । यस स्कुलमा इन्टरनेटमा अशस्थरता, वढलो लोि हनु,े 

विद्यतु ्आपधूतममा बारम्बार बािा आउनेिस्ता समस्याहरू रहेको छ । शिक्षकहरू 

कधतपयले यटुु्यब, शस्िन बोिम  प्रयोग गरेको र कधतपयले ्यानल बोिमको प्रयोगसमेत 

नगरेको पधन पाइएको छ । गशणत र विज्ञान शिक्षण गनुमहनुे शिक्षकहरूले PPT, इमेि, 
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अधियो, एधनमेटेि धभधियो, शियोिेब्रा, अनलाइन पोटमल सविय रूपमा प्रयोग गने प्रयास 

गरेको पाइएको छ । गशणत शिक्षणमा प्रविधिले जयाधमतीय टुल, शियोिेब्रा, दृश्य 

सामग्रीमार्म त धसकाइ सशिलो भएको देशखन्छ । सामाशिक विषय पढाउने शिक्षकका 

लाधग व्याख्या र संिादमा आिाररत शिक्षण नै प्रभािकारी भएको देशखन्छ । 

विद्याथीहरूद्बारा छोटो एधनमेसन, रमाइला धभधियोहरू, इन्टर् याशटटभ ्यान बोिमका 

सामग्रीहरू मन पराइएको देशखन्छ । उनीहरू धिशिटल सामग्री  तथा छोटो धभधियोहरू 

मन पराउने तर लामो व्याख्यामा ध्यान नददने र आर्ैँ  धसटन,े धसिमनिील, अन्िेषणिील र 

एआइ (AI) मा रमाउने स्िभािका छन ्। शिक्षकहरू कधतपयमा वििेष गरी एधनमेसन 

तथा  धभधियो सामग्री बनाउन कदठन भएको र कधतपयमा ्यानल बोिम खोल्ने तथा प्रयोग 

गने तररकासमेत थाह नभएको अिस्था पधन पाइएको छ । यसले गदाम प्रविधिको उपयोग 

र सामग्री धनमामणसम्बन्िी ताधलम तथा अधभमखुीकरण कायमिमहरू धनरन्तर रूपमा 

सञ् चालन गनुमपने आिश्यकता देशखएको छ । शिक्षकहरू प्रायीः सबैले विषयगत रूपमा 

धिशिटल सामग्री धनमामण‚ प्रविधिउपयोग र खोिसम्बन्िी धनयधमत ताधलमका साथै 
बेलाबेलामा पनुतामिगी ताधलम आिश्यक भएको कुरा बताएका छन ्। शिक्षकहरूमा 

प्रविधिमा अपिेट नभए कक्षामा वटटन गाह्रो हनु्छ भन् ने चेतना विकास भएको पाइन्छ । 

िसले गदाम उनीहरूद्बारा वििेष गरी एआइ (AI) प्रयोग, स्माटम बोिम सञ् चालन, िैशक्षक 

सामग्री धनमामण, अनलाइन ्लेटर्मम धसटन इच्छुक रहेको बताइएको छ। 

व्याख्या विश् लेषण 

 सातै िना शिक्षकहरूको कथनलाई एकीकृत रूपमा विश् लेषण गदाम सकुुना 

माध्यधमक विद्यालयमा प्रविधिको उपलब्िताभन्दा यसको प्रभािकारी प्रयोगमा संरचनागत, 

प्राविधिक तथा पेसागत चनुौतीहरू बढी गम्भीर रूपमा देखा परेका छन ्। यस 

अध्ययनका नधतिाहरूलाई अनसुन्िान प्रश् नसँग प्रत्यक्ष सम्बन्ि राख् ने गरी धनम्नअनसुार 

प्रमखु धथमहरूअन्तगमत प्रस्ततु गररएको छ : 

प्रविधिधसप र आत्मविश् िास  

यस अध्ययनमा सातै िना शिक्षकहरूको कथनबाट स्पष् ट देशखन्छ वक विद्यालयमा 

प्रविधि उपलब्ि भए पधन शिक्षकको प्रविधिप्रयोग धसप, आत्मविश् िास र सञ् चालन 
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सहितामा कमी रहेको छ । िेरै शिक्षकले प्रविधिप्रयोग गने चाहना हुँदाहुँदै पधन समय 

अभाि, इन्टरनेट समस्या, अपूणम ताधलम र उपकरणसम्बन्िी अनधभज्ञताका कारण ICT 

प्रयोगलाई असहि मानेका छन ्। केही शिक्षकले त उपलब्ि प्रविधि कसरी चलाउन े

भन् ने आिारभतू ज्ञानको कमी भएकाले प्रयोग गनम नसकेको बताएका छन ्। यो धनष्कषम 

Mishra र Koehler (2006) को TPACK Framework सँग मेल खान्छ, िसअनसुार 

शिक्षकको Technological Knowledge (TK) कमिोर हुँदा प्रविधि शिक्षण प्रवियामा 

प्रभािकारी रूपमा एकीकृत हनु सटदैन । Ertmer (2005) ले पधन शिक्षकको 

आत्मविश् िास र धसप अभािलाई ICT एकीकरणको प्रमखु अिरोिका रूपमा व्याख्या 

गरेका छन ्। यसैले विद्यालयमा ICT ताधलम एकपटकको औपचाररक कायमिम मात्र 

नभई धनयधमत र आिश्यकता-आिाररत हनुपुने आिश्यकतालाई यस अध्ययनले पशुष् ट 

गदमछ। 

परम्परागत शिक्षण विधिमा सहिता  

यस अध्ययनको अको महत्त्िपूणम धनष्कषम सामाशिक तथा अन्य केही विषयहरूमा 
व्याख्या, चचाम र उदाहरणमा आिाररत परम्परागत शिक्षण विधि अझै केन्िमा रहन ुहो। 

शिक्षकहरूले बोिममा लेखेर पढाउने विधिलाई विद्याथीमैत्री, सहि र प्रभािकारी मानेका 

छन ्। यसको पररणामस्िरूप प्रविधि कक्षाकोठाको मखु्य शिक्षण माध्यम नभई िैकशल्पक 

िा सहायक उपकरणका रूपमा सीधमत भएको देशखन्छ । यो अिस्था Cuban (2001) को 

अध्ययनसँग धमल्दोिलु्दो छ, िहाँ विद्यालयमा प्रविधि उपलब्ि भए पधन शिक्षण अभ्यासमा 

परम्परागत विधि नै हाबी रहने देखाइएको छ । यसका साथै Ertmer (1999) ले भनेझैँ 

शिक्षकको शिक्षण विश् िास र अभ्यास पररितमन नभएसम्म प्रविधिप्रयोग सतही रूपमा 

सीधमत रहने कुरा यस अध्ययनको धनष्कषमले पधन देखाएको छ । 

संरचनात्मक व्यिस्था 

  तेस्रो प्रमखु विषय विद्यालयको प्राविधिक संरचनागत तथा व्यिस्थापकीय 

कमिोरीसँग सम्बशन्ित छ । शिक्षकहरूको कथनअनसुार उपकरण ििान भए पधन 

सफ्टिेयर अपिेट नहनु,ु अवर्स ्याकेि नचल्न,ु इन्टरनेट आिश्यक समयमा नचल्न ुिा 

वढलो चल्न ु तथा विद्यतु ्कटौती भइरहनलेु प्रविधिमा आिाररत कक्षा शिक्षणलाई अशस्थर 

बनाएको छ । यस्तो अिस्था Pelgrum (2001) ले उल्लेख गरेका first-order barriers सँग 
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प्रत्यक्ष रूपमा सम्बशन्ित छ । UNESCO (2018) ले पधन विकासोन्मखु देिका 

विद्यालयहरूमा ICT पूिामिार, मममत र व्यिस्थापनको कमिोरीलाई प्रविधि एकीकरणको 

प्रमखु चनुौतीका रूपमा पवहचान गरेको छ । यस अध्ययनले समस्या केिल शिक्षकको 

धसपमा मात्र नभई विद्यालयको प्रविधि व्यिस्थापन प्रणाली कमिोर हनुमुा रहेको कुरा 

स्पष् ट गदमछ । 

 विद्याथी-शिक्षकधबचको प्रविधि खािल (Digital Divide) 

 यस अध्ययनको चौथो महत्त्िपूणम धनष्कषम कक्षाकोठामा विद्याथी प्रविधिमैत्री भए 

पधन शिक्षक प्रविधि क्षमतामा कमिोर देशखन ुर शिक्षक र विद्याथीधबच प्रविधिक्षमताको 

दूरी बढ्दै िान ुहो । शिक्षकहरूको कथनअनसुार आिका विद्याथी धिशिटल स्रोत खोजन, 

छोटो धभधियो, एधनमेसन तथा AI प्रयोग गनम रुशच राख्छन ्तर शिक्षक अद्यािधिक हनु 

नसटदा धसकाइ प्रभािकाररतामा असर परेको छ ।यो अिस्था Prensky (2001) को 

Digital Natives and Digital Immigrants अििारणासँग मेल खान्छ, िहाँ विद्याथी र 

शिक्षकधबचको प्रविधि क्षमताको अन्तरले कक्षाकोठामा धिशिटल धिभाइि धसिमना गने 
उल्लेख गररएको छ । 

निप्रितमनमा अिरोि 

 यस अध्ययनका धनष्कषमहरू Rogers (2003) को Diffusion of Innovation Theory 

सँग पधन स्पष् ट रूपमा मेल खान्छ । शिक्षकहरू प्रविधिप्रधतको ज्ञान (Knowledge) र 

सकारात्मक मनोिशृत्त (Persuasion) चरणमा पगेुका छन ्। यटुु्यब, PPT, शियोिेब्रा, 

अनलाइन पोटमल तथा AI धसकाइमा उपयोगी रहेको कुरा सबै शिक्षकले शस्िकारेका छन ्

तर Decision, Implementation र Confirmation चरणमा इन्टरनेट समस्या, विद्यतु ्कटौती, 

उपकरण धबधग्रन,ु सफ्टिेयर अपिेट नहनु ुतथा मममतसम्भारको कमीले ICT प्रयोगलाई 

धनरन्तरता ददन अिरोि गरेको देशखन्छ । पररणामस्िरूप िेरै शिक्षकले प्रविधि प्रयोगलाई 

स्थायी अभ्यासका रूपमा अपनाउन सकेका छैनन।् 

समग्रमा यस अध्ययनले देखाउँछ वक विद्यालय प्रविधिमैत्री भए पधन यसको 

प्रभािकारी प्रयोग ददगो र भरपदो हनु सकेको छैन । समस्या केिल शिक्षकको प्राविधिक 

धसप अभािमा सीधमत छैन; कमिोर पूिामिार, व्यिस्थापन प्रणाली, नीधतगत स्पष् टताको 

अभाि र धनयधमत ताधलम नहनु ुपधन ICT एकीकरणका प्रमखु अिरोि हनु।्तथावप विद्याथी 
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प्रविधिमैत्री छन ्र शिक्षकहरू प्रविधि-प्रयोगप्रधत सकारात्मक भएकाले विद्यालयले 

व्यिशस्थत ICT नीधत, धनयधमत ताधलम, ितु इन्टरनेट, मममत-अपिेट प्रणाली विकास गनम 

सके TPACK प्रभािकारी रूपमा विकास भई कक्षाकोठामा निप्रितमन ददगो रूपमा स्थावपत 

हनुसटने देशखन्छ (Mishra & Koehler, 2006; Rogers, 2003)। 

धनष्कषम  

सबै शिक्षकहरूको विचारलाई सामूवहक विश् लेषण गरी हेदाम विद्यालयमा प्रविधिको 

पहुँच राम्रो रहेको छ तर प्रविधिको प्रयोग समान रूपमा नभएकाले यसको प्रभाि पूणम 

रूपमा कक्षामा देशखएको छैन । शिक्षकहरू प्रविधिमैत्री बन् न इच्छुक रहेको र िेरैले 

प्रयास पधन गरेका छन ्। शियोिेब्रा, यटुु्यब, PPT, ्यानलबोिम, अनलाइन स्रोतिस्ता सािनले 

धसकाइलाई दृश्यात्मक, सरल र आकषमक बनाउन सहयोग गरेको छ तर प्राविधिक 

अिरोि (इन्टरनेट, विद्यतु ्स्लाइ, उपकरण धबधग्रने, अपिेट नहनुे आदद) र ताधलमको 

अभािले प्रविधि एकीकृत शिक्षणलाई अशस्थर बनाइरहेको छ। 

विद्याथीहरूमा प्रायीः धसकाइस्तर कम, लामो सामग्रीमा ध्यान नददने तर रमाइला र 
छोटो धभधियो तथा इन्टर् याशटटभ सामग्रीमा आकवषमत हनुे भएकाले प्रविधिप्रयोग 

साििानीपूिमक धमलाउनपुने देशखएको छ ।समग्रमा विद्यालयमा प्रया् त प्रविधि छ, 

शिक्षकमा इच्छा छ तर संरचना, ताधलम र सामग्री धनमामणमा शिक्षकको चासो र समथमन 

अधत कम भएका कारणले प्रविधिको प्रयोग पूणम रूपमा हनु सकेको छैन । विद्यालयको 

प्रविधि व्यिस्थापन र शिक्षक ताधलममा धनरन्तरता आएमा कक्षा शिक्षण अझ प्रभािकारी 

हनु सटछ । 

विद्यालयका लाधग सझुाि  

सबै कक्षाका स्माटम बोिम/्यानल बोिम अपिेट, मममत-सम्भार र धनयधमत िाँच गने 

प्राविधिक प्रणाली विकास गने; इन्टरनेटको गधत सिुार गने, विद्यतु ्अिरोि हटाउनका 

लाधग Backup system राख् ने; शिक्षक क्षमता विकासका लाधग स्माटम बोिम सञ् चालन धसप, 

एधनमेटेि सामग्री, शियोिेब्रा धनमामण, PPT, अनलाइन ्लेटर्मम, एआइ टुलसम्बन्िी ताधलम 

धनयधमत सञ् चालन गने; कक्षामा ििान गररएका आइधसवटका उपकरण कसरी प्रयोग गने 

भन् ने सम्बन्िमा सबै शिक्षकलाई अधनिायम रूपमा ताधलम ददने; िैशक्षक सामग्री धनमामणमा 
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शिक्षकलाई सहयोग गनमका लाधग छोटो एधनमेसन, धभधियो, इमेिमा आिाररत िैशक्षक 

सामग्री बनाउन सहयोग गने समूह र समयको समेत व्यिस्थापन गने; विद्यालयले िैशक्षक 

सामग्री बैङ् क (Resource library) बनाउन;े टेम््लेट, धभधियो, PPT, इमेि सबै शिक्षकले 

साझा गनम सट ने; सामाशिकिस्ता विषयमा व्याख्या‚ दृश्यसामग्री धमलाएर प्रयोग गनम 

शिक्षकलाई सहयोग गरी प्रविधिको प्रयोगमा प्रोत्साहान गने; कक्षा अनगुमन र सिुारमा 

ध्यान ददई प्रविधिप्रयोगको धनयधमत अनगुमन गने र समस्या देशखए तरुुन्त समािान गने 

संयन्त्र बनाउने; धनयधमत रूपमा शिक्षक विद्याथीबाट पषृ्ठपोषण सङ् कलन गरी प्रविधि 

निीकरण/अपग्रिे गने योिना बनाउनेिस्ता कुरामा विद्यालयले ध्यानददन ुअधनिायम 

देशखएको छ । 
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लेखसार 

संस्कृतको 'यिु'् िातबुाट व्यतु्पन् न भएको योग िब्दको मखु्य अथम िोड्न‚ु धमलाउन‚ु 
एकाकार हनु ुिा 'संयोिन हनु'ु भन् ने हनु्छ । व्यशक्त अथामत ्िीिको आत्मा (िीिात्मा) 
लाई परमात्मा (सिोच्च चेतना) सगँ एकत्िमा ल्याउन ुयोग हो । आत्मालाई 
परमात्मासगँ िोड्न सटने एकमात्र सािनका रूपमा यम‚ धनयम‚ आसन‚ प्राणायाम‚ 
प्रत्याहार‚ िारणा‚ ध्यान र समाधििस्ता चरणहरू योगमा समािेि छन ्। यसले 
व्यशक्तलाई अनिुाधसत बनाई सत्सङ् ग‚ सत्कमम र सद् बवुिका बाटामा वहिँाउने प्रयत् न 
गदमछ । योग पिूीय दिमनअन्तगमत आयिेुदसगँ सम्बशन्ित छ िसलाई संसारकै मौधलक‚ 
परुानो‚ सिमसम्मत‚ प्राचीन‚ िैज्ञाधनक र सिामङ् ग शचवकत्सा पिधत माधनन्छ । यो चार 
िेदमध्ये अथिम िेदको उपिेद हो ।'आयिेुद' आय ुर िेद िब्द धमलेर बनेको छ । 
आयकुो अथम िीिन र िेदको अथम विज्ञान भन् ने हनु्छ । आयिेुदमा स्िस्थ आहार‚ विहार 
र सदाचारको पालना गने तथा विधभन् न रोगमा आफ्ना पखुामबाट धसकेका योग र स्थानीय 
ििीबटुीको प्रयोग गने ज्ञान नेपाली िनमानसमा परापिूमकालदेशख नै प्रचलनमा रवहआएको 
पाइन्छ । ितममान अिस्थामा विद्यालय तहमा अध्ययनरत विद्याथीहरूले भोधगरहेका 
सामाशिक-आधथमक पररिेििन्य िीिनिैलीका कारणले हनेु विधभन् न वकधसमका िारीररक र 
मानधसक तनाििस्ता समस्याहरूबाट मशुट त ददलाई िारीररक एिं मानधसक रूपमा स्िस्थ 
व्यशक्तत्ि धनमामणमा िोि ददने उदे्दश्यले तयार गररएको यो लेख गणुात्मक अनसुन्िान 
ढाँचामा आिाररत छ । विधभन् न विद्वान ्हरूका भनाइ तथा अन्तिामतामहरू‚ रेधियो‚ 
टेधलधभिन‚ यटुु्यबका पोिकास्ट‚ योगसम्बन्िी इन्टरनेटमा प्रा् त विधभन् न लेखरचना र 
पसु्तकहरू‚ विविि नीधतगत िानकारी तथा कायमविधिहरूलाई अध्ययनका स्रोतका रूपमा 

https://doi.org/10.3126/sjourn.v1i1.95383
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धलइएको छ । यस विश् लेषणका आिारमा आिधुनक िीिनपिधतले धनम्त्याएका असङ्ख्य 
समस्या र चनुौतीहरूलाई धनयधमत योग र सािनाबाट हटाउन सवकने अध्ययनको धनष्कषम 
रहेको छ । 

िब्दकुञ् िीीः आयिेुद‚ एकत्ि‚ गरुुकुल‚ तनाि‚ दिमन‚ ध्यान‚ पतञ् िली‚ योग‚ 

सिामङ् ग । 
पररचय   

संसारकै सबैभन्दा परुानो ज्ञानको वििा भनेको दिमन हो।दिमनिास्त्रको 'दिमन' 

िब्द संस्कृत भाषाको 'दृि'् िातमुा 'अन' प्रत्यय लगेर बनेको िब्द हो । िसको अथम 

'हेनुम' अथामत ्'To See' भन् ने हनु्छ । संस्कृतमा  “दृष्यते अनेन इधत दिमनम”् अथामत ्

आखँाले देखेका िस्तकुो अथम र काम पररभावषत गनुम नै दिमन हो भनी बताइएको छ । 

दिमन िब्द अङ्ग्रिेी िब्द 'Philosophy' को नेपाली रूपान्तरण हो । िनु िब्द धग्रक 

भाषाको 'Philo + Sophia' िब्दबाट व्यतु्पशत्त भएको माधनन्छ।िसमा 'Philo' को अथम प्रमे 

र 'Sophia' को अथम ज्ञान भन् ने हनु्छ । यस आिारमा िाशब्दक अथममा भन् नपुदाम 
ज्ञानप्रधतको प्रमे िा अनरुाग नै दिमन हो भन ेयसको विशिष्ट अथम चावहँ ईश् िर‚ आत्मा र 

प्रकृधतसम्बन्िी गवहरो अध्ययन हो िसले अशस्तत्िमा लकेुर रहेको िास्तविकताको खोिी 

गदमछ (अधिकारी‚ २०७०) । यसलाई अझ व्यापक रूपमा हेने हो भने हरेक व्यशक्त 

कुनै न कुनै रूपमा सत्यको अथामत ्िास्तविकताको खोिीमा लाधगरहन्छ।आफ्नो आदिम‚ 

मूल्य र उदे्दश्यअनसुारको िारणा िा दृशष् टकोण बनाउँछ।धसलधसलाबि रूपमा आफ्नै 

प्रकारको िीिनदिमनको धनमामण गदमछ।तकम ‚ बवुि‚ शचन्तन‚ मननिस्ता मानधसक 

सािनामा लीन भई असल-खराब‚ सत्य-असत्य‚ उशचत-अनशुचत‚ सनु्दर-असनु्दर‚ न्याय-

अन्याय के होिस्ता माधममक प्रश् नरूको उत्तर खोजने र त्यसलाई आफ्नो अनभुिको 

कसीमा खाने काम नै दिमनिास्त्रको हो ।   

योग दिमनको सरुुिात महवषम पतञ् िलीद्वारा गररएको हो । पतञ् िलीका अनसुार 

'अथ योगानिुासनम'् 'योग: शचत्तिशृत्तधनरोि:' िस्ता १९४ िटा योग सूत्रको प्रधतपादन 

गररएको छ । ऋवषका अनसुार योगको तात्पयम मानि देहशस्थत स्िचेतना र चेतनाको 

मखु्य केन्ि परम चैतन्य परमात्माको ददव्य िशक्त एकाकार हनु ुहो । योग िब्दले 

धनशश् चत वििान र प्रवियाहरू बताउनकुा साथै त्यसको अशन्तम लक्ष्य िीि र परमात्माको 
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संयोगलाई पधन अथ्यामएको पाइन्छ (स्िामी‚ सन ्२०२५) । िष् टा बनेर अन्तरात्माको 

ददव्य प्ररेणाले प्ररेरत भई कुिलतापूिमक कमम गनुमलाई गीतामा योग माधनएको छ । 

सङ्क्षेपमा भन् नपुदाम अशस्थर मनलाई शस्थर बनाउन‚ु अज्ञानबाट ज्ञानतर्म ‚ ििबाट 

चेतनतर्म ‚ धनबमलताबाट सबलतातर्म ‚ िीिनबाट ब्रम्ह‚ प्रत्यक्षबाट परोक्ष तथा 

सीधमतताबाट असीधमतताको आध्याशत्मक यात्रामा लाग्न ेमागम नै योग हो । योग 

दिमनलाई आठ भागमा विभािन गरी अष् टाङ् ग योगको प्रधतपादन गररएको छ । 

यसअन्तगमत यम‚ धनयम‚ आसन‚ प्राणायाम‚ प्रत्याहार‚ िारणा‚ ध्यान र समाधि पदमछन ्। 

िसले धबरामीको उपचारका साथै धनरोगी व्यशक्तलाई कसरी धनरोगी न ैराशखराख् न स्िस्थ 

िीिन शिउने कला पधन धसकाउँछ (बस्नेत र अन्य‚ २०८२) । यसैले आिधुनक माधनसलाई 

परम्परागत िीिनिैलीसँग पनुीः िोड्दै आफ्नै माटोमा उत्पन् न भएका योग तथा 

आयिेुदलाई घर-घरमा परु् याई स्िास्थ्यसम्बन्िी चेतना िगाउनका साथै “मेरो स्िास्थ्य-मेरो 

शिम्मेिारी”  भन् ने भािना िागतृ गराउन े प्रयास यस लेखमा गररएको छ।यसले विद्यालय 

तहमा योग शिक्षाको प्रभािकाररता र आिश्यकता समेत देखाएको छ (स्िास्थ्य तथा 
िनसङ् ख्या मन्त्रालय, २०८०)। वयनै पषृ् ठभधूममा विद्यालय तहमा योग तथा आयिेुद 

शिक्षाको व्यिस्था गनुम वकन आिश्यक छ र यसको प्रभािकाररता कस्तो हनु सटछ भन् ने 

समस्यामा केशन्ित भएर यो लेख तयार पाररएको छ । ितममान अिस्थामा विद्यालय 

तहमा अध्ययनरत विद्याथीहरूले भोधगरहेका सामाशिक-आधथमक पररिेििन्य िीिनिैली 

(िस्तैीः खानपान‚ रहनसहन‚ सामाशिक गधतिीलता‚ निीनतम प्रविधिहरूको प्रयोग र 

त्यसका प्रभािहरू) आदद कारणले हनु ेविधभन् न वकधसमका मानधसक तनाि‚ छटपटी‚ 

शचन्ता‚ धनरािा‚ आिेग-संिेग‚ आलस्य र दबुमलतािस्ता समस्याहरूबाट मशुट त ददलाई 

िारीररक एिं मानधसक रूपमा स्िस्थ व्यशक्तत्ि धनमामणमा िोि ददन ुयस लेखको उदे्दश्य 

रहेको छ । यसका लाधग योग तथा आयिेुद शिक्षासम्बन्िी प्रा् त सामग्रीहरूको अध्ययन 

विश् लेषण गरी यो लेखलाई पूणमता ददइएको छ।  

अध्ययन विधि 

प्रस्ततु लेख तयार पानम गणुात्मक अध्ययन विधि उपयोग गररएको छ । 

अध्ययनमा दद्बतीयक स्रोतबाट आिश्यक सामग्रीहरूको सङ् कलन गररएको छ।यसमा 
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उदे्दश्यमूलक नमनुा छनोट विधिद्बारा योग तथा आयिेुद शिक्षा क्षेत्रका उपलब्ि ६ िना 

विज्ञ व्यशक्तत्िहरूसँग प्रत्यक्ष भेटघाट एिं कुराकानी गरी सामग्री सङ् कलन गररएको छ‚ 

िसमा शिल्ला आयिेुद स्िास्थ्य केन्ि मोरङका िररष् ठ कविराि धनरीक्षक र आयिेुद 

शचवकत्सक‚ पतञ् िली योगगरुुसँग प्रत्यक्ष संिाद तथा िीिन विज्ञानका संस्थापक गरुु र 

योग शिक्षाका गरुुसँग भच ुमअल संिाद तथा कुराकानीका साथै विधभन् न औपचाररक ताधलम 

कायमिमहरूमा सहभागी भई प्रिचन तथा प्रशिक्षण श्रिण गरेर सङ् कलन गररएका 

सामग्रीहरूलाई तथ्याङ् कको स्रोत माधनएको छ । यसै गरी योग तथा आयिेुद 

शिक्षासम्बन्िी प्रा् त पसु्तक तथा पधत्रकाहरू, राविय योग अभ्यासिम र योग 

सािनासम्बन्िी लेखरचना तथा प्रधतिेदनहरूलाई समेत स्रोत सामग्रीका रूपमा राखी 

विश् लेषण गररएको छ । नेपालको सङ् घीय सरकारको आ. ि. २०८२-०८३ को बिेट 

र कोिी प्रदेि सरकारको स्िास्थ्य नीधत २०८२ मा उशल्लशखत विषयहरूको सार 

कुराहरूलाई पधन स्रोत सामग्रीका रूपमा राखी विश् लेषण गररएको छ । यसका साथै 

अध्येताको स्िअनभुिका आिारमा दद्बतीयक स्रोत सामग्रीहरू सङ् कलन गरी िणमनात्मक‚ 
विश् लेषणात्मक र व्याख्यात्मक विधिको प्रयोग गरी धनष्कषम धनकाधलएको छ।  

नधतिा  

योग र ध्यानमार्म त विद्यालयका बालबाधलकाहरूमा दीघमकालीन व्यिहार पररितमन 

गनम सवकने कुरा विधभन् न व्यािहाररक अनसुन्िानहरूले पशुष् ट गरेको छ।योगले 

विद्याथीहरूमा िारीररक स्रू्धतम‚ वियािीलता‚ भािनात्मक सन्तलुन‚ ध्यान धनयन्त्रण‚ 

आत्म संयमता र संज्ञानात्मक दक्षताको विकास गरी िर‚ अनािश्यक शचन्ता‚ नकारात्मक 

विचार िा भािना‚ खराब लत िा बानीिस्ता कुराहरू हटाउँछ।योगले बालबाधलकाहरूको 

िारीररक सगुठनमा मात्र नभई यसले स्मधृत‚ ध्यान‚ बोि क्षमता‚ धसकाइ‚ समस्या 

समािान‚ तकम  र धनणमय क्षमतािस्ता संज्ञानात्मक विकासमा पधन ठुलो प्रभाि पाछम । 

विद्याथीहरूको स्मरण िशक्त बढाउने योग‚ पद् मासन‚ िीषामसन‚ पशश् चमोत्तानासन‚ 

सिामङ् गसन‚ भ्रामरी प्राणायाम‚ नािी िोिन प्राणायाम‚ ओम उच्चारण‚ बालासन आदद 

हनु।्यसले विद्याथीहरूका लाधग िारीररक तथा मानधसक स्िास्थ्य‚ कायमकुिलता र दक्षता 

अधभिवृिमा समेत सकारात्मक प्रभाि पाने भएकाले योग र ध्यानलाई पाठ्यिममा 
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समािेि गनुम पने देशखन्छ।दैधनक रूपमा योग अभ्यास गनामले एकाग्रता बढ्छ र िसले 

गदाम धसकाइ वियाकलापमा सकारात्मक प्रभाि पदमछ।िो व्यशक्त मानधसक रूपमा स्िस्थ 

छ ऊ यस वकधसमको संज्ञानात्मक कायमसम्पादनमा सर्ल हनु्छ (बस्नेत र अन्य‚ 

२०८२)।यसै गरी आयिेुदअन्तगमत स्िस्थ आहार‚ विहार र सदाचारका विषयिस्तहुरू 

पदमछन।्रसायनयकु्त र अस्िस्थकर खानेकुराहरूको अधिक प्रयोगका कारण विधभन् न 

रोगहरूले आिान्त पारररहेको अिस्थामा स्थानीय िनस्पधत तथा ििीबटुीहरूको 

प्रयोगद्वारा प्राकृधतक रूपमै त्यस्ता रोगहरूको धनयन्त्रण गरी स्िस्थ रहन सवकन ेभएकाले 

विद्यालय तहदेशख नै आयिेुद शिक्षाको आिश्यकता देशखएको छ।यसले परापूिमकालदेशख 

आफ्नै पररिेिमा प्रयोग गररआइएको स्िास्थ्योपचारसम्बन्िी रैथान ेज्ञान‚ धसप र प्रविधिको 

संरक्षण तथा संििमनमा समेत ठुलो सहयोग परु् याउन सटछ।योग तथा आयिेुद हाम्रो 

नेपाली समािको अधत प्राचीन र मौधलक विज्ञान पधन हो‚ िसलाई आिधुनक विज्ञानले 

पनुपमररभावषत गदै आएको अिस्था छ।आिधुनक शचवकत्सा विज्ञानले धनको पानम नसकेका 

िेरै रोगहरूको उपचार आयिेुद शचवकत्सा पिधतद्वारा धनको पाररएको छ।यसथम विद्यालय 
तहमा अधनिायम रूपमा नै योग तथा आयिेुद शिक्षा लाग ुगनुम उपयकु्त हनुे देशखन्छ। 

व्याख्या विश् लेषण 

योगको सन्दभमलाई िोिेर विधभन् न विद्वानहरूले धभन् नाधभन् नै पसु्तक तथा लेख 

रचनामार्म त आआफ्ना विचार तथा िारणाहरू प्रस्ततु गरेका छन ्अथामत ्योगलाई 

पररभावषत गने प्रयास गरेका छन।्योग भारतीय दिमनको इधतहासमा लगभग ५‚००० िषम 

परुानो आध्याशत्मक अनिुासन हो।यसको उदे्दश्य मखु्यतीः आध्याशत्मक र मानधसक िशक्त 

प्राश् त गनुम हो।यद्यवप ितममान अिस्थामा औद्योधगकीकरण र हाम्रो अधतितु िीिनिैलीका 

कारण तनाि‚ शचन्ता र धिप्रसेनसँग लड्न ेसन्दभममा योग अत्यन्त लोकवप्रय माधनएको 

छ।योग केिल िरीर केही झकुाउने व्यायाम तथा आसनहरूको दोहोररने िम मात्र 

नभई िीिनको सूक्ष्म ऊिामहरूको अन्िेषण र खोि गरी पूणम िारीररक‚ सामाशिक‚ 

मानधसक र आध्याशत्मक रूपमा स्िस्थ िरीर र िान्त मनका साथ व्यशक्तले सखुी अधन 

तनािमकु्त िीिन धबताउने तररका हो (गैहे्र र अन्य २०८२)।योग एक बहआुयाधमक 

दिमन‚ शचवकत्सा प्रणाली र िीिन िैली हो।योग दईु तररकाले अभ्यास गररन्छ- 
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गैरिारीररक र िारीररक।योग गधतविधिहरूले प्राथधमक विद्यालयका विद्याथीहरूलाई तनाि 

व्यिस्थापनमा सहयोग परु् याउन सटछ र यसलाई सामाशिक तथा भािनात्मक धसकाइ 

गधतविधिहरूको पररपूरकका रूपमा समािेि गनम सवकन्छ।योग भनेको मन र िरीरको 

तन्दरुुस्तीको एउटा स्िरूप हो िसमा मांसपेिी गधतविधिको संयोिन र आन्तररक रूपमा 

धनदेशित आत्म‚ सास र ऊिामको िागरूकतामा ध्यान केशन्ित हनु्छ (Khatun et al.‚ 

2022)।यसै गरी योगबाट हनुे र्ाइदाको सम्बन्िमा योग अभ्यास गने अधिकांि 

उत्तरदाताहरूले योग लाभदायक भएको कुरा उल्लेख गरेको पाइन्छ।सहभागीहरूलाई 

उिृत गदै लेशखएका प्रमखु र्ाइदाहरूमा िरीरको लशचलोपन र सन्तलुनमा सिुार‚ 

तनािमा कमी‚ िीिनको गणुस्तरमा सिुार‚ िरीरको तौल कायम राख् ने‚ रोग 

प्रधतरोिात्मक क्षमतामा सिुार आदद कुराहरू उल्लेख गररएको छ।समग्रमा योगले 

िीिनिैलीमा सिुार गनम र्ाइदा परु् याउने भएकाले माधनसहरूलाई धनयधमत रूपमा योग 

अभ्यास गनम धसर्ाररस गररएको कुरा उल्लेख छ (Khanal & Khanal, 2021)।यसरी 

योगले िारीररक र मानधसक स्िास्थ्यमा सकारात्मक प्रभाि पने धनष्कषम धनकालेको 
पाइन्छ।िसले गदाम विद्यालय तहदेशख न ैयोग शिक्षाको व्यिस्थापन गनुमपने आिश्यकता 

देशखन्छ।बेलायत‚ अमेररका‚ टयानािा‚ िापान िस्ता विकधसत देिहरूमा पधन विद्यालयको 

आिारभतू तहदेशख विश् िविद्यालयसम्मको पाठ्यिममा योग तथा आयिेुद शिक्षा समािेि 

गररएको पाइन्छ।संयकु्त राजय अमेररकाभरर ९४० भन्दा बढी विद्यालयहरूमा योग प्रदान 

गने ३६ िटा कायमिमहरू पवहचान गररएका धथए।योगले वकिोर-वकिोरीहरूको 

मानधसक र िारीररक स्िास्थ्य‚ भािनात्मक सन्तलुन‚ ध्यान धनयन्त्रण‚ संज्ञानात्मक 

दक्षता‚ शचन्ता‚ नकारात्मक विचार ढाँचा‚ भािनात्मक र िारीररक उते्तिना‚ 

प्रधतवियािीलता र नकारात्मक व्यिहारसवहत िेरै कारकहरूमा सकारात्मक प्रभाि पारेको 

अनसुन्िानहरूले बताएको छ (Butzer‚ et al.‚ 2015) ।  

नेपालमा पधन योग अभ्यास कायमिमलाई संस्थागत ढङ् गबाट संििमन गने 

कायमहरू िधमक रूपमा भइरहेको छ । नेपालमा वि. सं. २०३६ साल माघ १ गतेदेशख 

िनस्तरमा राविय योग ददिस र सन ्२०१५ (वि. सं. २०७२) देशख संयकु्त राष् ि 

सङ् घको आह्वानमा अन्तरामशष् िय योग ददिस पधन मनाउदै आइएको छ । २०७२ साल 

साउन २८ गते नेपाल सरकार‚ मशन्त्रपररषद्को धनणमयबाट प्रत्येक िषम माघ १ गते राविय 
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योग ददिस मनाउने गररएको हो।यसै सालदेशख नेपाल सरकारले राविय र अन्तरामविय 

योग ददिस आयोिनाको शिम्मेिारी शिक्षा‚ विज्ञान तथा प्रविधि मन्त्रालयलाई ददएको 

देशखन्छ।विश् िमा राविय योग ददिस मनाउने एकमात्र देि नेपाल हो (शिक्षा‚ विज्ञान तथा 

प्रविधि मन्त्रालय‚ 2077)।यस सन्दभममा नेपाल सरकार‚ शिक्षा विज्ञान तथा प्रविधि 

मन्त्रालयद्बारा अन्तरामविय योग ददिसको अिसर पारेर राविय योग अभ्यासिम नामक 

पशुस्तका प्रकािन गररएको पाइन्छ।अन्तरामविय योग ददिस मनाउन ेिममा गदठत 

आयोिक सधमधतले नेपालको आफ्नै राविय योग अभ्यासिम बनाउन ेधनणमय गरेको हो । 

ितममान सन्दभममा “योगमाया आयिेुद विश् िविद्यालय स्थापनाको कुरा यस क्षेत्रमा चाधलएको 

अको महत्त्िपूणम कदम हो।यसलाई पूिीय दिमनको वििेषतीः आयिेुद र योग ध्यानको 

विशिष् टीकृत विश् िविद्यालयका रूपमा अशघ बढाउनपुने आिश्यकता देशखन्छ।नेपाल 

सरकारबाट आधथमक िषम २०८२/०८३ को बिेटमा नेपालको स्िास्थ्य र शिक्षा 

क्षेत्रअन्तगमत आयिेुद र योग कायमिमका लाधग गररएका केही प्रयासहरूलाई समेत यहाँ 

प्रस्ततु गनम सान्दधभमक देशखन्छ। 
क) आयिेुद सेिा कायमिम: स्िास्थ्य तथा िनसङ्ख्या मन्त्रालयद्वारा २०८२/०८३ 

का लाधग कायमिम कायामन्ियन धनदेशिका िारी गररएको छ‚ िसमा प्रान्तीय 

स्तरमा कायामन्ियन गररने आयिेुद सेिा कायमिम समािेि छ। 

ख) योग र ध्यान: बिेट भाषणमा "स्िस्थ नेपाल‚ स्िस्थ नेपाली" अधभयानको एक 

भागका रूपमा योग र ध्यान समािेि गने तथा स्िस्थ िीिनिैलीलाई प्रििमन गने 

सन्दभममा उल्लेख गररएको छ। 

ग) योगमाया वहमालयन आयिेुददक विश् िविद्यालय: उच्च शिक्षा र विश् िविद्यालय 

सिुारको सन्दभममा योगमाया वहमालयन आयिेुददक विश् िविद्यालयसवहत नयाँ 

विश् िविद्यालयहरूको विकास गने कुरा उल्लेख गररएको छ (अथम मन्त्रालय, 

२०८२)। 

यसै गरी कोिी प्रदेि सरकारको प्रदेि स्िास्थ्य नीधत २०८२ को बुदँा नं. 

६.१.१४ मा सम्बशन्ित धनकायसँग समन्िय गरी प्रत्येक सामदुावयक माध्यधमक 

विद्यालयमा एक िना नसम पररचालन गरी विद्यालय स्िास्थ्य कायमिम एिं विद्यालय 
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आयिेुद तथा योग शिक्षा कायमिम सञ् चालन गररने छ भन् ने कुरा उल्लेख छ (प्रदेि 

स्िास्थ्य धनधत‚ २०८२) ।  

 पाठ्यिम विकास केन्िले परम्परागत शिक्षाअन्तगमत संस्कृत‚ गरुुकुल र िेद 

विद्याश्रमतर्म को कक्षा ९-१० को पाठ्यिममा मात्र योग शिक्षा लाग ुगरेको छ । 

विद्यालय तहमा योग तथा आयिेुद शिक्षा लाग ुगनुमपने केही महत्त्िपूणम अिस्थाहरू पधन 

देशखन्छन।्नेपाल सरकारले २०८२/०८३ को बिेटमा योगमाया वहमालयन आयिेुददक 

विश् िविद्यालय स्थापना गने नीधत प्रस्ताि गरेको छ।विश् िविद्यालयमा उच्च शिक्षा अध्ययन 

गनम आउने िनिशट त उत्पादन गने प्रारशम्भक थलो नै विद्यालय हो।यसै गरी विद्यालय 

योग तथा आयिेुद शिक्षा कायमिममार्म त नसने रोगहरूको रोकथाम तथा धनयन्त्रण गनुमका 

साथै आयिेुद र योग शिक्षालाई प्रििमन गदै विद्याथीहरूको िारीररक र मानधसक स्िास्थ्य 

सदुृढ बनाउने लक्ष्य राशखएको छ। 

 विश् ि बैङ् कको प्रधतिेदनअनसुार हरेक िषम ५०‚००० भन्दा बढी नागररक नसने 

रोगको उपचारका िममा गररबीको रेखामधुन िकेधलन बाध्य भएका छन।्यसले गदाम 
नागररकलाई उपचारका लाधग ठुलो राशिमा ऋण धलन ुपने अिस्था धसिमना भइरहेको छ । 

आधथमक अभािका कारण उपचार गनम नसटदा िेरै नागररकहरू कदठनाइमा परररहेका छन ्। 

िसका कारण देिले समेत दीघमकालीन आधथमक दबाब व्यहोनुमपने सम्भािना देशखन्छ । 

आधथमक िषम २०८२/८३ को बिेटमा आिारभतू स्िास्थ्य सेिा उपलब्ि गराउन १५ 

अबम चार करोि रुपैयाँ तथा नसने रोगको उपचारमा सहधुलयत प्रदान गनम तीन अबम रुपैयाँ 

विधनयोिन गररएको भए पधन यसको प्रभािकाररता सन्तोषिनक देशखएको छैन।यस्तो 

अिस्थामा रोग लागेपधछ उपचार गनेभन्दा रोग लाग्न नददन नागररकलाई सिग र 

शिम्मेिार बनाउन ुददगो समािान माधनन्छ (अथम मन्त्रालय, २०८२)।यही उदे्दश्यले 

परम्परागत योग‚ आयिेुद तथा िैकशल्पक उपचार पिधतलाई प्रोत्सावहत गदै “मेरो 

स्िास्थ्य‚ मेरो शिम्मेिारी” भन् ने नारासवहत नागररक आरोग्य तथा विद्यालय योग शिक्षा 

कायमिम सञ् चालन गररएको छ।यसका लाधग २४ करोि रुपैयाँ छुट्याइएको छ‚ िसले 

नागररकलाई स्िािलम्बी‚ स्िस्थ र सविय बनाउनाका साथै देिको समग्र समवृिमा 

योगदान पगु्ने अपेक्षा गररएको छ (स्िास्थ्य तथा िनसङ्ख्या मन्त्रालय‚२०७६)। 
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धनष्कषम 

ितममान अिस्थामा आिधुनक िीिनपिधतले धनम्त्याएका असङ्ख्य समस्या र 

चनुौतीहरू थवपदैँ गएका छन।्प्रकृधतबाट टाढा प्रविधिसँग नशिक िारीररक श्रम गनमबाट 

हटेका‚ प्रविधि-धनयशन्त्रत कमिोर मानिको िीिनिैली तनािग्रस्त र िवटल बन्दै गएको 

छ।नयाँ-नयाँ वकधसमका रोगहरू थवपदैँ गएका छन।्अझ कोधभि-१९ को महामारीपधछ 

विश् िस्तरमै मानधसक समस्याहरू िवृि हुँदै गएका छन।्सन ्२०३० मा भयािह हनु े

प्रक्षेपण गररएको मनोिैज्ञाधनक समस्याहरू अवहले न ैसतहमा देखा परेका छन।्नेपाल पधन 

यसबाट अछुतो छैन।यस्तो अिस्थामा नेपाली िनिीिनलाई आिािादी बनाउन; उत्पन् न 

भएका समस्याहरूलाई एटलै िा सामवुहक ढङ् गले समािान गने सकारात्मक ऊिाम 

धनमामण गनम; उत्पादनिील‚ आत्मधनभमर‚ स्िस्थ र मयामददत समाि धनमामण गनम नेपाललाई 

एउटा विराट अधभयानको आिश्यकता छ।यस्तो अधभयानले मात्र पन्रौँ पञ् चिषीय 

योिनाको मूल नारा “समिृ नेपाल‚ सखुी नेपाली” को आकाङ्क्षालाई साथमक तलु्याउन 

सटछ।यस सन्दभममा “राविय योग अभ्यासिम” यही आिश्यकतालाई पूरा गरी 
बालबाधलकाहरूको स्िास्थ्य सिुार गने एक व्यािहाररक र प्रभािकारी रणनीधत हो भन् न 

सवकन्छ।यस्तो रणनीधतक अधभयान सर्ल कायामन्ियन र र्लादायी बनाउन पधन 

विद्यालय तहदेशख नै योग र आयिेुद शिक्षाको आिश्यकता देशखन्छ।  

मानि सवृष्टको सरुुिातदेशख प्रचलनमा आएको आयिेुद तथा योग शचवकत्सा पिधत 

नै आिधुनक शचवकत्सा प्रणालीको आिार बन् न पगेुको देशखन्छ।विज्ञान र प्रविधिको 

विकाससँगै आिधुनक शचवकत्सा प्रणालीले विधभन् न रोगहरूको धनदान र उपचारमा उल्लेख्य 

मात्रामा र्ड्को मारे पधन योग तथा आयिेुदीय पिधतलाई नकानम सवकने अिस्था 

देशखँदैन।यो आर्ैँ मा प्राकृधतक विज्ञानसँग सम्बशन्ित भएकाले िेरै कुराहरू अकाट्य 

छन।्आिधुनक शचवकत्सा प्रणालीमार्म त उपचार सम्भि नभएर माधनसले शिउन ेआिा न ै

गमुाइसकेको अिस्थामा पधन योग तथा आयिेुदको माध्यमबाट स्िास्थ्य लाभ धलई पनुीः 

आफ्नो दैधनक िीिन सहि रूपमा धबताउन सक्षम भएका िेरै उदाहरणहरू हाम्र ैसमािमा 

देशखन्छन।्आिधुनक शचवकत्सा विज्ञानका भकु्तभोगी िाटटर तथा नसमहरू स्ियं परम्परागत 

िीिन िैलीधभत्र रहेको योग तथा आयिेुदको सहारा धलन बाध्य भएका छन।्माधनसहरू 

पनुीः परम्परागत िीिनिैलीतर्म  आकवषमत हनु थालेका छन।्यस्ता उदाहरणहरूले 
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भविष्यमा योग तथा आयिेुदप्रधत भरोसा िगाइददएको छ।यही आिारमा भविष्यका 

कणमिार बालबाधलकाहरूका लाधग विद्यालयमा योग तथा आयुमिेद शिक्षा लाग ुगनम 

आिश्यक देशखन्छ। 
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सारसङ्क्षपे 

समावहत शिक्षा नीधतले सबै प्रकारका विद्याथीहरूलाई एउटै कक्षामा समान अिसरसवहत 
अध्ययन गने िातािरण धसिमना गने उदे्दश्य राखेको पाइन्छ । यसरी हेदाम समावहत शिक्षा 
सबै प्रकारका विद्याथीहरूलाई धसकाइ िातािरणमा सहभागी गराउने समावहत दृशष् टकोण 
हो । यसमा वििेष गरी बवहरा तथा ससु्तश्रिण अपाङ् गता भएका विद्याथीहरूका 
सन्दभममा साङ् केधतक भाषा शिक्षण अत्यन्तै महत्त्िपणूम माधनन्छ । विधभन् न वकधसमका 
अपाङ् गता भएका बालबाधलकाहरूमध्ये बवहराहरूमा साङ् केधतक भाषाको प्रयोग अपररहायम 
रहेको छ । साङ् केधतक भाषा भन् नाले सङ् केत िा इसारालाई िनाउँदछ र सङ् केत 
भाषामा कुरा गनम पाउन ुबवहराहरूको नैसधगमक अधिकार पधन हो र उनीहरूका लाधग 
साङ् केधतक भाषामा शिक्षण अत्यन्तै महत्त्िपणूम छ तर व्यािहाररक रूपमा यसको प्रयोगमा 
समस्या हुदँा विद्याथीहरूको धसकाइ प्रवियामा कदठनाइ पधन देशखएको छ । समावहत 
कक्षा सञ् चालनका िममा साङ् केधतक भाषासम्बन्िी थपैु समस्याहरू रहेका छन ्िसले 
धसकाइ प्रवियामा अिरोि परु् याउँछ । समावहत कक्षामा देशखने मखु्य समस्यामध्ये 
साङ् केधतक भाषाको दोभासे नहनु ुहो । शिक्षकमा साङ् केधतक भाषाको आिश्यक ज्ञान 
तथा ताधलम नहुदँा विद्याथीहरूलाई उशचत मागमदिमन हनु सटदैन िसका लाधग दक्ष 
दोभासेको समेत आिश्यकता पदमछ । साङ् केधतक भाषामा पाठ्यसामग्री तयार नहनु,ु 

प्राविधिक उपकरणको कमी हनु ु, विद्यालयमा भाषागत संिेदनिीलता देशखनिुस्ता 
चनुौतीहरू रहेका छन ्। यसले गदाम कक्षामा हनेु छलर्ल, समूहगत गधतविधिमा 
बवहराहरू प्रत्यक्ष रूपमा सहभागी हनु सटदैनन ्। यसले उनीहरूको आत्मविश् िास, 

सामाशिक सम्बन्ि र िैशक्षक उपलशब्िमा असर पदमछ । यसको समस्या समािान गनम 
िेरै तररकाहरू अपनाउन सवकन्छ । शिक्षकलाई आिारभतू तहदेशख उच्च तहसम्म 

https://doi.org/10.3126/sjourn.v1i1.95394
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ताधलमको व्यिस्था गने हो भने शिक्षक र विद्याथीधबच सहि रूपमा सञ् चार सम्भि हनु्छ । 
पाठ्यपसु्तक तथा अध्ययन सामग्रीहरूलाई दृश्य धभधियो िा साङ् केधतक भाषामा 
रूपान्तरण गररनपुदमछ । िसलाई सूचना प्रविधिको प्रयोग गरेर धसिमना गनम सवकन्छ । 
स्रोत शिक्षक‚ सहपाठी शिक्षक, विद्याथी र अधभभािकहरूलाई ताधलमको व्यिस्था गनुमपदमछ । 
समदुाय र सरोकारिाला धनकायहरूको सविय सहभाधगता रहने गरी सरकारले स्रोत 
केन्िहरूको उशचत व्यिस्थापन र ताधलमको सधुनशश् चत गरेमा समावहत कक्षा अझ 
प्रभािकारी बन् ने देशखन्छ।  

िब्दकुञ् िीीः बवहरा तथा ससु्त श्रिण, स्रोत केन्ि,  समावहत शिक्षा, साङ् केधतक भाषा   

पररचय 

शिक्षा प्रत्येक बालबाधलकाको आिारभतू अधिकारको कुरा हो । संयकु्त राष् ि 

सङ् घको बालअधिकार महासशन्ि १९८९ अनसुार समावहत शिक्षा भनकेो सबै पषृ् ठभधूम, 

क्षमता र आिश्यकताका विद्याथीहरूलाई एउटै िैशक्षक िातािरणमा धसटने अिसर 

उपलब्ि गराउने अििारणा हो  ।  UNESCO (2020) ले सबै बालबाधलकालाई 
गणुस्तरीय र समावहत शिक्षा सधुनशश् चत गनम राजयलाई आह्वान गरेको छ । सन ्१९९० 

मा थाइल्यान्िको िोशम्टनमा सबैका लाधग शिक्षाको घोषणा पत्रको िारा ३ को उपिारा 

५ मा अपाङ् गता भएका व्यशक्तहरूको धसकाइ अिश्यकतालाइम ध्यान ददनपुदमछ र शिक्षा 

प्रणालीको अधभन् न अङ् गका रूपमा अपाङ् गता भएका व्यशक्तहरूको प्रत्येक िगमलाइम 

शिक्षामा समान पहुँच प्रदान गनम कदम चाल्न ुआिश्यक छ भन् न ेउल्लेख गररएको छ । 

वििेष आिश्यकता भएका बालबाधलकाहरूका लाधग शिक्षाको मखु्य उदे्दश्य समािेिी 

शिक्षा हो । यसअन्तगमत उनीहरूको िैशक्षक आिश्यकताअनसुार वििेष शिक्षा प्रदान 

गररन्छ । वििेष आिश्यकताका विद्याथीहरूलाई पढाउन ेशिक्षकहरूलाई विद्याथीहरूको 

अपाङ् गतासँग समायोिन हनुका लाधग वििेष विचारको आिश्यकता पदमछ (Mpofu & 

Chimhenga, 2013) ।  शिक्षामा समावहत कक्षा शिक्षणको प्रयोग विद्यालयसँग सम्बशन्ित 

छ । सामान्य खालको अपाङ् गता भएका, धसकाइमा कदठनाइ भएका, वपछधिएका 

समदुायका बालबाधलकाहरू, मनोिैज्ञाधनक रूपमा असर परेका बालबाधलकाहरू, बालश्रधमक, 

अनाथ िा असहाय बालबाधलकाहरूका लाधग वििेष वकधसमबाट सहयोग गररन ेशिक्षण 
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धसकाइ नै समावहत शिक्षण हो । समािेिी शिक्षा भनेको सामान्य िैशक्षक संस्थाहरूमा 

शिक्षाको सङ् गठनमार्म त व्यशटत्तगत शिक्षण विधि प्रयोग गरेर बालबाधलकाहरूको िैशक्षक 

र संज्ञानात्मक विकासलाइम ध्यानमा राखी वििेष आिश्यकता भएका बालबाधलकाहरूको 

शिक्षामा समान पहुँच कायम गने शिक्षा हो (Kozibroda et al., 2020) । यो एउटा नयाँ 

अििारणा भए तापधन सन ्१९९४ को स्पेनको सालमाङका सम्मेलनले यसलाई 

विश् िव्यापी बनाउने कायम गरेको हो । सन ्२०१४ को मानि अधिकारसम्बन्िी 

घोषणापत्रको िारा २६ ले प्रत्येक व्यशक्तलाइम धनीःिलु्क प्राथधमक शिक्षा पाउने अधिकार 

सधुनशश् चतता प्रदान गरेको छ, िसअन्तगमत अपाङ् गता भएका व्यशक्तहरू पधन पदमछन ्

(United Nations, 2014) । सबैलाई गणुस्तरीय र समान शिक्षा प्रदान गनुम एट काइसौँ 

िताब्दीको प्रमखु उदे्दश्य हो । यस उदे्दश्यलाई हाधसल गनम समावहत शिक्षाको 

अििारणाले वििेष आिश्यकताका विद्याथीलाई पधन धनयधमत विद्यालयमा सहभागी गराई 

समान अिसर उपलब्ि गराउने लक्ष्य राख्दछ, िस्तैीः अपाङ् गता, भाषा, िातीयता, सामाशिक 

अिस्था आददका कारणले शिक्षाबाट अलग नगरी एउटै कक्षामा सहभागी गराउने 
पद्दधतलाई िनाउँछ।  

अपाङ् गता समािेिीकरण भन् नाले आरू् िरपरका विविितामा अपाङ् गता भएका 

सम्पूणम व्यशक्तहरूको साथमक सहभाधगता, संस्थाका सम्पूणम कायमहरूमा उनीहरूको 

अधिकारलाई प्रििमन एिं मूल प्रिाहीकरण गने, अपाङ् गता वििेष कायमिमको विकास तथा 

अपाङ् गतासम्बन्िी दृशष् टकोणहरूलाई महत्त्ि ददेने कुरा बझुाउँछ, िनु अपाङ् गता भएका 

व्यशक्तको अधिकारसम्बन्िी महासशन्िअनसुार रहेको छ । त्यसका लाधग आन्तररक तथा 

बाह् य रूपमा कायम सञ् चालन‚ कायमिम धनमामणका सबै क्षेत्रहरूमा अपाङ् गता 

सहभाधगताको एउटा ददगो र व्यिशस्थत पद्दधतको विकास तथा कायामन्ियनको आिश्यकता 

पदमछ (अपाङ् गता स्रोत पशुस्तका, २०८०) । समावहत शिक्षण प्रणालीले सबै प्रकारका 

विद्याथीहरू चाहे धतनीहरू िारीररक, मानधसक, बौविक अपाङ् गता भएका वकन नहनु ्एउटै 

कक्षामा धसटने िातािरण तयार पादमछ भन् न ेअििारणा राख्दछ । यस्ता कक्षामा बवहरा 

अपाङ् गता भएका विद्याथीहरूका लाधग सञ् चारको मखु्य माध्यम साङ् केधतक भाषा हो तर 

विविि सामाशिक, भौगोधलक र िैशक्षक संरचना भएको देिमा साङ् केधतक भाषाको 

िनिशक्त अभाि, आिश्यक सामग्रीको कमी र व्याख्याता नहनुिुस्ता समस्याहरूले 
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समावहत शिक्षणलाई प्रभािकारी बनाउन अिरोि धसिमना भइरहेको छ (Mpofu & 

Chimhenga‚ 2013) । ससु्त श्रिण भएका बालबधलकालाई साङ् केधतक भाषामा मात्र 

सीधमत नगराई अन्य उपकरणको प्रयोगबाट पधन धसटन सटने सामान्य विकल्पको खोिी 

गरी उपयुमक्त अिसर प्रदान गररने छ भन् ने रहेको छ (रावष्टय शिक्षा नीधत, २०७६) । 

नेपाल सरकारले अपाङ् गता भएका व्यशत्तलाई शिक्षा हाधसल गनम सहि बनाउन 

उनीहरूको आिश्यकताबमोशिम िैकशल्पक धलवप साङ् केधतक भाषा सूचना प्रविधिको सािन 

र दौँतरीबाट धसटनेिस्ता एकभन्दा बढी माध्यमबाट शिक्षा ददन सटने छ  (अङ् गता भएका 

व्यशक्तको अधिकारसम्बन्िी ऐन, २०७४) ।   

शिक्षक र विद्याथीधबच  प्रत्यक्ष संिाद सिक्त रूपमा नभएसम्म धसकाइको 

गणुस्तर सधुनशश् चत गनम सवकँदैन । त्यसैले साङ् केधतक भाषाको प्रयोग शिक्षकबाट पूणम 

रूपमा हनु नसकेका खण्िमा धसकाइ प्रवियामा बालबाधलका िशञ् चत हनु ेअिस्था आउँछ । 

UNCRTD को िारा २४ ले राजयहरूलाइम सामान्य शिक्षाधभत्र विधभन् न पषृ् ठभधूमका 

विद्याथीहरूलाइम धमसाउनेभन्दा बावहर िान र शिक्षा प्रणालीमा धभन् नता समािेि गनम 
आिश्यक छ, तावक अपाङ् गता भएका व्यशक्तहरूले स्ितन्त्र समािमा प्रभािकारी रूपमा 

भाग धलन र सीपहरू धसटन सकून ्र अन्य पषृ् ठभधूमका विद्याथीहरूको अनभुिबाट लाभ 

उठाउन सकून ्(Majoro, 2021) । त्यसैले यस अध्ययनमा समावहत कक्षाअन्तगमत 

साङ् केधतक भाषाको शिक्षणमा केकस्ता समस्याहरू रहेका छन ्र धतनका समािानका 

लाधग केके उपायहरू अपनाउँदा साङ् केधतक भाषाको कक्षा शिक्षणलाई प्रभािकारी 

बनाउन सवकन्छ भन् ने विषयमा पररचचाम गने प्रयास गररएको छ । समावहत कक्षामा 

बवहरा विद्याथीहरूको शिक्षण धसकाइ कायमलाई सहि बनाउन साङ् केधतक भाषासम्बन्िी 

समस्या पवहचान गरी धतनका व्यािहाररक समािानका लाधग उपायहरू प्रस्ततु गनुम यस 

लेखको मखु्य उदे्दश् य रहेको छ । यस सन्दभममा साङ् केधतक भाषाको शिक्षणसम्बन्िी 

समस्या पवहचान गरी उपयकु्त समािानका उपायहरू खोिी प्रस्ततु गररएको छ ।  

अध्ययन विधि 

प्रस्ततु लेख क्षेत्रीय अध्ययन विधिमा आिाररत छ । यो अध्यनमा नमनुाका रूपमा 

सकुुना माध्यधमक विद्यालयमा सञ् चाधलत स्रोत तथा समावहत कक्षालाई आिार माधनएको 
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छ । नेपालमा समावहत शिक्षा नीधतगत रूपमा २०५३ सालको शिक्षा ऐन सातौँ 

संिोिनपधछ कायामन्ियन भएको र त्यसको लगतै्त वि. सं. २०५४ पसुदेशख सकुुना मा. 

वि. मा पधन वििेष शिक्षाअन्तगमत बवहरा तथा ससु्तश्रिण कक्षा सरुुमा १० िनाबाट सरुु 

भएको र हाल २० िना बालबाधलकाहरू स्रोत तथा समावहत कक्षामा पठनपाठनमा 

सहभागी भइरहेको अिस्था छ । यसमा उदे्दश्यमूलक नमनुा छनोट विधिको उपयोग 

गररएको छ । िसअनसुार सकुुना माध्यधमक विद्यालयमा हाल अध्ययनरत र पूिम बवहरा 

तथा ससु्तश्रिण अपाङ् ग विद्याथीहरूका साथै समावहत कक्षाका विषय शिक्षकहरूलाई 

नमनुाका रूपमा धलइएको छ । यसअन्तगमत कक्षा ४ देशख १० सम्ममा अध्ययनरत १४ 

िना बवहरा तथा ससु्तश्रिण विद्याथी‚ ५ िना धतनका अधभभािक र उनीहरू अध्ययन गने 

कक्षामा अध्यापन गने ९ िना विषय शिक्षकहरू गरी िम्मा २८ िना व्यशक्तलाई नमनुा 

िा सूचकका रूपमा सहभागी गराइएको छ‚ िसले साङ् केधतक भाषा प्रयोगसँग प्रत्यक्ष िा 

अप्रत्यक्ष सम्बन्ि राख्दछ । अध्ययनमा बवहरा विद्याथीहरू र उनीहरूका अधभभािकहरू 

तथा विषयगत शिक्षकहरूबाट सङ् कधलत सामग्रीहरूलाई प्राथधमक स्रोतका रूपमा 
राशखएको छ भने साङ् केधतक भाषाका सम्बन्िमा भए-गरेका अध्ययनहरू‚ लेखहरू, 

िोिकायमहरूबाट प्रा् त सामग्रीहरूलाई दद्वतीय स्रोतका रूपमा उपयोग गररएको छ। 

अध्ययन गणुात्मक अनसुन्िान ढाँचामा तयार पाररएको छ । सामग्री सङ् कलनका लाधग 

सूचकहरूसँग अनौपचाररक रूपमा प्रश् नोत्तर तथा छलर्ल गररएको छ । साङ् केधतक 

भाषा प्रयोग गदाम हनुे कदठनाइ तथा समस्याहरू र त्यसको समािान बारे खलुा प्रकृधतका 

प्रश् नािली बनाई विस्ततृ रूपमा प्रश् नोत्तर विधिद्वारा सामग्री सङकलन गररएको छ । 

विषय शिक्षकहरूसँग अन्तिामताम धलनकुा साथै विषयगत रूपमा कक्षा अिलोकनसमेत 

गररएको छ । ससाना तर महत्त्िपूणम सूचना तथा िानकारीहरू सङ् कलनका लाधग 

अध्ययनमा वर्ल्ि नोटको पधन प्रयोग गररएको छ । यसका साथै कक्षा शिक्षणका 

िममा गररएको अनभुिहरूलाई समेत आिार मानी तथ्याङ् कहरूको सङ् कलन तथा 

विश् लेषण गरी लेखलाई पूणमता ददइएको छ । यस अध्ययनमा सङ् कधलत सामग्रीहरूको 

विश् लेषण िणमनात्मक एिं व्याख्यात्मक ढाँचामा गरी धनष्कषम धनकाधलएको छ । 
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नधतिा 

यस अध्ययनमा समावहत कक्षा शिक्षणमा साङ् केधतक भाषामा देशखएका समस्याहरू 

पवहचान गरी समािानका सम्भावित उपायहरू प्रस्ततु गररएको छ । साङ् केधतक भाषा 

केिल बवहराहरूको मात्र सरोकारको विषय नभएर साङ् ग-अपाङ् ग सबैको साझा 

सरोकारको विषय हो भन् ने कुरामा िोि ददइएको छ । प्रस्ततु अध्ययन प्रधतमानमा 

आिाररत छ । प्रधतमानले विद्याथीहरूका कक्षा कोठाधभत्रका धसकाइ अनभुिहरू‚ कक्षा 

कोठामा धनिामररत समय र समूहधभत्रका साथीसङ् गीको िारणा धनमामण गदमछ । यसले 

शिक्षण धसकाइमा रचनात्मक दृशष् टकोण अपनाउनका लाधग सहयोग पगु्दछ । विधभन् न 

समदुायबाट विद्यालयमा शिक्षा आिमनका लाधग आउने िोसकैु विद्याथीले समान अिसर र 

पहुँचयकु्त शिक्षा प्रा् त गनम सकोस ्भन् ने उदे्दश्य राखी यो लेख तयार पाररएको छ ।  

व्याख्या विश् लेषण 

समावहत शिक्षाका बारेमा अध्ययन गदाम एकीकृत शिक्षाबाट समावहत शिक्षाको 

अििारणा विकास भएको पाइन्छ । एकीकृत शिक्षा भन् नाले सानो भाग िा एकाइलाई 
सम्पूणमसँग धमसाउने र शिक्षण गने भन् न ेिनाउँछ । नेपालमा यही एकीकृत विद्यालयको 

अििारणाबाट नै समावहत शिक्षाको व्याख्या गररएको पाइन्छ । एकीकृत र समावहत 

शिक्षामा मात्र स्रोत कक्षा हनु्छ । बौविक अपाङ् गता, दृशष् टविहीन र बवहरा 

बालबाधलकालाई मात्र शिक्षण गनम स्रोत कक्षाको व्यिस्था भएको पाइन्छ । यस्ता 

बालबाधलकालाई वििेष वकधसमको शिक्षण आिश्यक पने भएका कारण यसलाई 

आिश्यकतामा आिाररत शिक्षा िा वििेष शिक्षा पधन भधनन्छ । यस्ता बालबाधलकाहरू 

वििेष प्रकृधतका भएका कारण वििेष कक्षामा शिक्षण गनुमपदमछ । वििेष कक्षा हुँदै 

समावहत कक्षामा समािेि गराएर शिक्षा प्रा् त गराउन ुन ैसमावहत शिक्षा हो । 

अपाङ् गतामा बवहरा बालबाधलकाहरू पधन पदमछन ्। नेपाल सरकारको पररभाषाअनसुार 

सनुाइका अङ् गको बनािट एिं स्िरको पवहचान, स्थान, उतारचढाि तथा स्िरको मात्रा र 

गणु छुट्याउन नसटने व्यशक्तलाई सनुाइसम्बन्िी अपाङ् गता भएको माधनन्छ । 

यसअन्तगमत दईु वकधसमका अपाङ् गता हनु ेगदमछन ्।  
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क) बवहरा (Deaf) : नसनु् ने‚ अस्पष् ट बोल्ने िा बोल्न नसटन ेर सञ् चारका लाधग 

साङ् केधतक भाषाको प्रयोग गनुम पने व्यशक्त बवहरा हो । ८० िेधसबलभन्दा 

माधथको ध्िधन सनु् न नसटन ेभनेर िान् न सवकन्छ (बस्याल‚ २०८०) ।  

ख) ससु्त श्रिण (Hard  of Hearing) : कान कम सनु् ने तर सनुेर स्पष् टसँग बोल्न 

सटने, सनु् नलाई कानमा श्रिण यन्त्र राख् न ुपने व्यशक्त हो । ६५ िेधसबलदेशख 

माधथ ८० िेधसबलसम्मको ध्िधन सनु् न सटने व्यशक्तलाई ससु्त श्रिण भधनन्छ 

(अपाङ् गता समािेिीकरण स्रोत पशुस्तका‚ २०८०) । 

समावहत भन् नाले सबैलाई ठाउँ ददने, सबै समूह विचार र क्षमता भएका 

माधनसहरूलाई समान अिसर ददई सहभागी गराउन ुहो । समावहत शिक्षा सबै 

बालबाधलकाहरूको िन्मधसि शिक्षा पाउने अधिकारमा विश् िास गछम र सबैखाले 

विधभन् नताहरूलाई सम्बोिन गनम सटछ । व्यशक्तलाई सामाशिकीकरण गराउन ुसमावहत 

शिक्षाको मखु्य काम हो । विधभन् नता र विविितालाई सम्बोिन गनम समावहत शिक्षाको 

आिश्यकता पदमछ । समावहत शिक्षाले धनम्न '4A' Approach to Education लाई 
अङ् गीकार गरेको हनु्छ । अथामत‚् Availability: िैशक्षक अिसरहरूको उपलब्िता; 

Accessibility: िैशक्षक अिसरहरूको पहुँच; Acceptability: िैशक्षक अिसरहरूको 

स्िीकायमता; Adaptability: िैशक्षक अिसरहरूको समायोशितता । यी चारओटा अिस्थाहरू 

हनु सकेमा मात्र शिक्षा पाएको साथमकता रहन्छ । समावहत शिक्षामा आिारभूत रूपमा 

मानि अधिकारका कुराहरू समािेि भएको हनु्छ । शिक्षासम्बन्िी हक हरेक 

नागररकको अधिकारको विषय हो िनु समावहत शिक्षामा हनु्छ (Khanal, 2015) ।  

राजयको मूल काननु नेपालको संवििान २०७२ को भाग ३ मा मौधलक हकअन्तगमत 

िारा ३१ मा शिक्षासम्बन्िी हक र त्यसैको उपिारा (४) मा दृशष् टविहीनलाई बे्रल 

धलवपमा र बवहरालाई साङ् केधतक भाषामा शिक्षा पाउने व्यिस्था गररएको छ (नेपालको 

संवििान‚ २०७२) । यसरी गणुस्तरीय र पहुँचयोग्य शिक्षा प्राश् त गनुम हरेक 

बालबाधलकाहरूको नैसधगमक अधिकार हो भन् ने कुरा पशुष् ट हनु्छ ।  

भाषा माधनसको परस्पर विचार विधनमय गने सिोत्तम सािन हो । माधनसले 

भाषाको माध्यमबाट आफ्नो भाि िा विचारलाई प्रकाि पादमछ । भाषाको प्रयोग ध्िधनमा 

आिाररत हनु्छ । ध्िधनको विशिष् ट संयोिनले साथमक भाषाको धनमामण गदमछ । 
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बवहराहरूको पधन ध्िधन त धनस्कन्छ तर त्यस ध्िधनको पवहचान कानले गनम सटदैन । 

िब माधनसले आफ्नो कानले ध्िधनको पवहचान गनम सटदैन तब उसले सङ् केतको प्रयोग 

गदमछ । हातका औलँा‚ हाउभाउ िा आखँा आददले इसारा गने काम न ैसङ् केत हो । 

सङ् केत िब्दमा 'इक' प्रत्यय लागेर साङ् केधतक भएको हो, िसको अथम सङ् केत िा 

इसाराको रूपमा व्यक्त गररएको प्रतीकात्मक भाि भन् ने हनु्छ । वयनै प्रतीकात्मक भाि 

व्यक्त गने सङ् केत पिधतलाई साङ् केधतक भाषा भधनन्छ । यो यस्तो भाषा हो, िो अथम 

सूशचत गनमका लाधग श्रिणीय ध्िधन सम्प्रषेण गनमका बदला दृश् यात्मक रूपमा 

सङ् केतहरूको सञ् चालन गररन्छ िसमा िक्ताको विचारलाई िाराप्रिाह रूपले व्यक्त 

गनमका लाधग हातको आकार, विन्यास र सञ् चालन अियिहरू तथा चेहराका हाउभाउ 

एकैसाथ उपयोग गररन्छ । िहा ँिा िनु समदुायमा बवहरा माधनसहरूको उपशस्थधत 

रहन्छ त्यहाँ साङ् केधतक भाषा नै उनीहरूको मातभृाषाका रूपमा प्रयोग हनु्छ । हातको 

इसारा, अनहुार तथा िरीरको हाउभाउ आददबाट सञ् चार सम्प्रषेण धनरन्तर रूपमा 

चधलरहन्छ । यसरी बवहरा व्यशक्त िा सनुाइसम्बन्िी अपाङ् गता भएका व्यशक्तको पवहलो 
भाषा िा मौधलक भाषाका रूपमा साङ् केधतक भाषालाई धलन सवकन्छ । साङ् केधतक भाषा 

झट्ट सनु्दा र हेदाम बवहराहरूका लाधग मात्र िस्तो लाग्छ तर हामी सबैका लाधग यो 

भाषाको आिश्यकता पदमछ । वििेष गरी बवहराहरूकै लाधग अपररहायम हो तर पधन 

हामीले समावहत कक्षा शिक्षण गदाम बवहरा बालबाधलका कक्षामा रहेको खण्िमा शिक्षकले 

शिक्षण गरेको कुरालाई उनीहरूले बझु्न सटछन वक सटदैनन?  हाम्रो पररिारमा कोही 

सदस्य बवहरा भएमा शिक्षा ददने वक नददने? र व्यिहार गने वक नगने? इत्यादद कुराले 

गदाम हामी सबैले साङ् केधतक भाषाको सञ् चारमा विचार परु् याउन ुपने हनु्छ र साङ् केधतक 

भाषाको ज्ञान हनु आिश्यक छ ।      

साङ् केधतक भाषाको सरुुआत र नेपालमा भएका प्रयासहरू  

साङ् केधतक भाषाको प्रारशम्भक विकासिमलाई हेने हो भन ेधलशखत अधभलेख इ. 

पू. पाँचौ िताब्दीमा ्लेटोको िेवटलसमा भएको पाइन्छ । यसै गरी सन ्१७५५ मा 

अल्बेिी लेपीले पेररसमा बवहरा बच्चाहरूका लाधग पवहलो पटक विद्यालयको स्थापना 

गरेको पाइन्छ  (भसुाल‚ २०२४) ।  नेपालमा भने वििेष शिक्षा कायमिम वि. सं. 

२०२१ सालबाट सरुु भई बवहराहरूका लाधग वििेष विद्यालयको स्थापना वि. सं. 
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२०२३ सालमा भएको पाइन्छ । राविय शिक्षा पिधतको योिना २०२८ का आिारमा 

वि. सं. २०३० सालमा वििेष शिक्षा पररषद् गठन भएको र वि. सं. २०३७ सालमा 

बवहरा कल्याणकारी यिुा टलबले नयाँ िब्दको सङ् केत र नेपाली हस्त िणममाला प्रयोगमा 

ल्याएको पाइन्छ । त्यसपधछ वि. सं. २०४५ सालमा पवहलो पटक साङ् केधतक भाषाको 

सरुुआत गररएको हो । त्यसअशघ बवहरा विद्यालयमा पूणम रूपमा ओठे भाषाको प्रयोग 

गररआएको बताइन्छ  । वि. सं. २०४६ सालमा शिक्षा मन्त्रालयले वििेष शिक्षा 

विस्तारका लाधग सधमधत बनाएपधछ वि. सं. २०४९ सालमा वििेष शिक्षालाई धनयमािलीमै 

व्यिस्था गररएको देशखन्छ ।  वि. सं. २०५३ मा भएको शिक्षा ऐन संिोिनले समावहत 

कक्षामा िोि ददनकुा साथै साङ् केधतक भाषा धसटन चाहन ेप्रशिक्षाथीले ३ मवहनाको ४५० 

घन्टे ताधलम धलन ुपने व्यिस्था गरेको गरेको पाइन्छ ।  वि. सं.२०७२ सालमा 

साङ् केधतक भाषा िब्दकोि प्रकाशित भइसकेको छ, िसमा कररब ७ हिार िब्दहरू छन ् ।  

िसले गदाम साङ् केधतक भाषामा केही राहत पगेुको देशखन्छ तर पधन बवहरा 

बालबाधलकाहरूको साक्षरता दर िवृि गनम सवकएको छैन ।  

विद्यालय शिक्षामा आपाङ् गता भएका बालबाधलकाहरूको चचाम गदाम वििेष 

विद्यालयको सङ्ख्या ३४ िटा रहेको देशखन्छ । सामदुावयक विद्यालयको सङ्ख्या 

२६‚६०६ र ती विद्यालयहरूमा आिारभूत तह (१-८) मा अध्ययनरत विद्याथीको 

सङ्ख्या ३६‚९२‚८५९ छन ्भने माध्यधमक तह (९-१०) मा अध्ययनरत विद्याथीको 

सङ्ख्या ७‚८७‚५८७ रहेको पाइन्छ (शिक्षा तथा मानि स्रोत विकास केन्ि‚ २०८१) । 

तर‚ राविय िनगणना २०७८ मंधसर ९ गतेको नधतिाअनसुार नेपालको कुल 

िनसङ्ख्या २‚९१‚६४‚५७८ मध्ये ६‚४७‚७४४ िना अथामत ्२.२ प्रधतितमा कुन ैन कुनै 

प्रकारको अपाङ् गता रहेको पाइन्छ । िसमध्ये सनुाइसम्बन्िी अपाङ् गता ६१,५६० 

अथामत ्१५.९ प्रधतित भएको पाइएको छ । उक्त तथ्याङ् कमा बवहरा िा ससु्तश्रिण 

भएका भनी गणना गररएको छ (राविय िनगणना‚ २०७८‚ अपाङ् गसम्बन्िी तथ्याङ् कीय 

प्रधतिेदन) । कोिी प्रदेिको िनसङ्ख्या ४९‚६१‚४१२ मध्ये सबैखाले अपाङ् गताहरूको 

सङ्ख्या १‚१७‚२१९ अथामत ्२.४ प्रधतित रहेकामा सनुाइसम्बन्िी अपाङ् गताको सङ्ख्या 

२०‚२२७ अथामत ्१७.३ प्रधतित रहेको छ । समग्र अपाङ् गताहरूको साक्षरता दर 

५०.१ प्रधतित रहेकोमा बवहरा अपाङ् गता भएकाहरूको साक्षरता ४०.४ प्रधतित रहेको 
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देखाइएको छ । कोिी प्रदेिमा मात्र अपाङ् गताहरूको िनसङ्ख्या १‚१२‚९६१ मध्ये 

५८‚१२८ अथामत ्५१.५ प्रधतित साक्षरता छन ् ।  त्यसमा बवहरा साक्षरता १६.२ 

प्रधतित रहेको पाइन्छ । नेपालमा एस.इ.इ. िा सोसरह उत्तीणम गने बवहराहरूको 

सङ्ख्या १‚४८१ अथामत ्७.३ रहेको छ भन ेकोिी प्रदेिमा २३२ िना अथामत ्६.७ 

प्रधतित रहेको पाइन्छ ।  

साङ् केधतक भाषाको प्रयोगसम्बन्िी समस्याहरू 

समावहत कक्षा शिक्षणमा साङ् केधतक भाषाको केही साझा समस्या प्रायीः बवहरा 

बालबाधलका र शिक्षकले सामना गनुमपरररहेको हनु्छ । यस्ता केही समस्याहरूलाई 

बुदँागत रूपमा तल प्रस्ततु गररएको छीः  

▪ िब्द सङ् केतको कमीीः कथ्य भाषामा प्रयोग हनु ेसबै वकधसमका िब्दहरूको 

साङ् केधतक िब्द नहनु ु।  

▪ औलँा वहजिेको प्रयोगीः साङ् केधतक भाषामा औला वहजिेको प्रयोग एउटा 

महत्त्िपूणम अिस्था हो । औलँा वहजिे भन् नाले िब्द सङ् केतको साटो ती 
िब्दलाई धलशखत रूपमा प्रयोग गनुम हो । कवहलेकही ँिब्द सङ् केत तत्काल 

सम्झन सवकएन भने त्यसको सट्टा औलँा वहजिेको प्रयोग गनुमपने हनु्छ ।  

▪ मनोभािनात्मक तथ्यीः एउटा इसारा गदाम अको अथम लाग्न‚ु अथमको अनथम हनु,ु 

त्यस्तो गल्तीबाट नकारात्मक सन्देि प्रिाह हनु ु।  

▪ दोहोरो िब्दीः कुनै कुनै िब्द र िणमहरू (नेपाली र अङ् ग्रिेी िणमहरू) एउटै औलँा 

वहजिे प्रयोग भएका अक्षर रहेकाले झशुट कने र लेखनमा समस्या आउने गरेको 

पाइन्छ‚ िस्तैीः समान वहजिे भएका केही अक्षरहरू- ि र Y‚  ब र B‚ 'र' र  

R‚ ७  र  L‚  २  र  V‚ ३  र  W‚ इ  र  ८‚ आदद छन ्भने िब्दहरूमा 

पधन यस खालका समस्या रहेको पाइन्छ ।  

▪ विविि विषयीः औलँा वहजिेमा हातको रखाइ िा ढल्काइ धमलेन भन ेपधन समस्या 

आउने गछम, िस्तैीः अङ् क १-२ र स्िरिणम अक्षर ए-ऐ; ७ अङ् क र अङ्ग्रिेी 

अक्षर L मा  दद्ववििा हनुे गरेको पाइन्छ । प्राविधिक िब्दहरू, स्िास्थ्य िारीररक, 

सामाशिक, विज्ञान र गशणतका जयाधमतीय िब्दहरूमा ज्ञानको कमीका कारणले 

बोलीमा िस्तो ितप्रधतित साङ् केधतक भाषामा हनु सटदैन। 
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यसका साथै साङ् केधतक भाषामा व्याकरणात्मक त्रवुटहरू पधन प्रिस्त मात्रामा हनु े

गदमछन ्। मौशखक भाषामा िस्तो साथमक र अथमगत एकाइमा सङ् गदठत रूपमा 

सङ् क्षेपीकृत (Acronym)  िब्दलाई साङ् केधतक भाषामा सशिलै बझु्न र बझुाउन कदठन 

हनु्छ वकनवक यसमा विधभन् न सङ् केत तत्त्िहरूको संयोिन गनुमपदमछ‚ िस्तैीः HOLME 

िब्दको सङ् केतका तत्त्िहरू- H = Hand shape (हातको आकार)‚  O = One notation 

(हातको विन्यास)‚ L = Location (स्थान)‚ M = Movement (गधत) र E = Expression 

(चेहराको भाि) हनु ्। 

यी माधथका केही उदाहरणहरू मात्र हनु ्िसले गदाम बवहरा विद्याथीहरूलाई कक्षा 

शिक्षणमा सोचेिस्तो सहि ढङ् गबाट प्रभािकारी रूपमा धसकाइ वियाकलाप सञ् चालन 

गनम कदठनाइ भइरहेको हनु्छ । यसबाट उनीहरूको धसकाइ उपलशब्िमा समेत प्रभाि पनम 

सटछ ।   

समावहत कक्षामा साङ् केधतक भाषा शिक्षणका समस्याहरू 

स्रोत भाषा र लक्ष्य भाषा दिैुमा हनु ेसीधमत भावषक प्रिीणता‚ दिैु भाषाको लेखाइ 
र बोलाइमा िक्ताको सांस्कृधतक र पाररभावषक िब्दािलीको ज्ञान, भाषाको िाटय संरचना 

र व्याकरणीय तथा अन्य कारणले गदाम कक्षामा शिक्षकले विधभन् न वकधसमका 

समस्याहरूको सामना गनुमपछम ।यस्ता केही समस्याहरूलाई बुदँागत रूपमा धनम्नानसुार 

प्रस्ततु गररएको छीः  

१) साङ् केधतक भाषामा दक्ष शिक्षकको अभािीः समावहत कक्षा सञ् चालन भएका िेरै 

विद्यालयमा साङ् केधतक भाषामा प्रशिशक्षत दक्ष शिक्षकको अभाि हनु ु। िसले शिक्षक र 

विद्याथीधबचको प्रत्यक्ष संिादमा कदठनाइ हनु ु। 

२) साङ् केधतक भाषाको स्िरूपमा एकरूपताको अभािीः साङ् केधतक भाषामा क्षते्रगत धभन् नता 

भएका कारण विधभन् न वकधसमका सङ् केतहरूको प्रयोग हनु ेहुँदा बझुाइमा असमानता 

आउन‚ु िसले गदाम भािको सञ् चारमा समस्या देशखन ु।  

३) शिक्षण सामग्रीको सीधमतताीः पाठ्यपसु्तक, धभधियो िा धिशिटल सामग्रीमा साङ् केधतक 

भाषाको प्रयोग नहुँदा विद्याथीले पूणमतीः धसकाइ वियाकलापमा सविय रूपमा सहभागी हनु 

नसटन ु।    
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४) समय व्यिस्थापनमा समस्याीः दोभासे प्रयोग गदाम शिक्षण प्रवियामा अधतररक्त समय लाग् न,ु 

िसले गदाम सबै विद्याथीको गधत बराबरी राख् न समस्या हनु ु।  

५) सामाशिक दूरी र एटलोपनको अनभुिीः भावषक अिरोिका कारण विद्याथीले सहपाठीसँग 

सहि सम्पकम  गनम नसटने भएकाले उनीहरूको सामाशिक तथा भािनात्मक विकासमा 

असर पने सम्भािना रहन ु। 

समस्या समािानका उपायहरू 

समावहत कक्षामा साङ् केधतक भाषा शिक्षणसम्बन्िी समस्या समािानका उपायहरू 

धनम्नानसुार प्रस्ततु गररएको छ ।   

१) साङ् केधतक भाषाको ताधलमीः स्रोत शिक्षक‚ विषय शिक्षक‚ दोभासे र विद्यालयका 

तोवकएका कममचारीलाई आिारभतू तहदेशख उच्च तहसम्मको नेपाली साङ् केधतक भाषा 

(NSL) को ताधलम ददनकुा साथै िावषमक रूपमा पनुतामिगी ताधलम आयोिना गरी दक्षता 

अधभिवृि गने  ।    

२) दक्ष एिं योग्य दोभासेको व्यिस्थाीः सरकारले विद्यालयमा साङ् केधतक भाषाको प्रामाशणक 
र दक्ष दोभासे शिक्षक/कममचारी व्यिस्थापनका लाधग नीधत बनाई कायामन्ियन गराउने ।  

३) साङ् केधतक भाषाको मानक धनिामरणीः क्षेत्रीय धभन् नता हटाउन मानक नेपाली साङ् केधतक 

भाषाको विकास गरी एकरूपता कायम गनामका साथै धिशिटल िब्दकोि, मोबाइल ए्स र 

धभधियो सामग्रीहरूमार्म त समावहत कक्षामा साङ् केधतक भाषा शिक्षणलाई सहि बनाउन े।  

४) िैशक्षक सामग्रीको सरलता र अनकूुलताीः पाठ्यपसु्तक, अभ्यास सामग्री र धभधियोमा 

साङ् केधतक भाषाको अनिुाद िा व्याख्या समािेि गने‚  िैशक्षक सामग्रीहरू शिक्षक तथा 

विद्याथीमैत्री बनाउने ।  

५) सहपाठी सहयोग प्रणालीको विकासीः समावहत कक्षा सञ् चालन भएका विद्यालयहरूमा सबै 

शिक्षकहरूलाई कम्तीमा आिारभतू तहको साङ् केधतक भाषाको ताधलम ददलाएर सहपाठी 

सहयोग प्रणालीको विकास गरी शिक्षण धसकाइमा प्रभािकाररता ल्याउने । यसले कुन ै

विषय शिक्षकको अनपुशस्थधतमा समेत कक्षा सञ् चालन हनुकुा साथै एटलोपन हटाई 

सामाशिक अन्तरविया बढाउँछ ।  
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६) समय व्यिस्थापनमा सिुारीः शिक्षण योिना बनाउँदा दोभासेमार्म त व्याख्या हनु ेसमयलाई 

समेत ध्यानमा राखी आिश्यक भएसम्म अधतररक्त कक्षा िा सहायक सामग्री उपलब्ि 

गराउने ।  

७) काननुी तथा नीधतगत व्यिस्थाीः शिक्षा ऐन तथा धनयमािलीमा समावहत शिक्षामा 

साङ् केधतक भाषाको अधिकार स्पष् ट रूपमा सधुनशश् चत गरी स्थानीय तथा सङघीय तहमा 

बिेटको व्यिस्थापन गने ।  

धनष्कषम 

समावहत शिक्षाको सर्ल कायामन्ियनका लाधग सबै विद्याथीलाई समान अिसर र 

पहुँच सधुनशश् चत गनुम अधनिायम छ । बवहरा विद्याथीका लाधग साङ् केधतक भाषा नै प्रमखु 

माध्यम भाषा भएको हुँदा यसलाई बेिास्ता गनुम भनेको समावहत शिक्षालाई कमिोर 

बनाउन ुहो । अवहलेको अिस्थाले के देखाउँछ भने शिक्षक, विद्यालय र नीधतगत तहमा 

अझै पधन पयाम्  त पहल हनु सकेको छैन । योग्य दोभासेको अभाि‚ ताधलमको कमी, 

पाठ्यसामग्रीको अभािले गदाम विद्याथीहरू पधछ पदमछन ्। त्यसैले समस्याको मात्र 
पवहचान नभई ठोस कायामन्ियनमखुी समािान आिश्यक छ । नीधतगत तहमा सरकारले 

विद्यालय स्तरमा नै साङ् केधतक भाषा शिक्षण अधनिायम गने व्यिस्था गनुम पदमछ । बवहरा 

माधनसहरूका लाधग मात्र नभएर बवुििीिी,  शिक्षक, कममचारी‚ सामाशिक अधभयन्तािस्ता 

सबै व्यशक्तहरू र समदुायका लाधग समेत साङ् केधतक भाषाको आिश्यकता रहेको छ । 

साङ् केधतक भाषाको प्रभािकारी शिक्षणका लाधग िैशक्षक सामग्रीलाई बहभुावषक स्िरूपमा 

तयार गरी सबै विद्याथीले सहिै बझु्न ेिातािरण बनाउन ुपदमछ । प्रविधिको प्रयोग गरेर 

धसकाइलाई समावहत बनाउनपुछम‚ िसमा धिशिटल उपकरण र श्रव्यदृश्य सामग्री 

महत्त्िपूणम माधनन्छन ्। ितममान शिक्षाको प्रभािकाररतामा कमी, स्रोत सािनको 

अभाििस्ता समस्याहरू देशखए तापधन उशल्लशखत सिुारात्मक उपायहरू कायामन्ियन 

गररयो भने बवहरा विद्याथीहरूको धसकाइमा प्रभािकाररता िवृि हनु्छ वकनवक उनीहरूका 

लाधग साङ् केधतक भाषा न ैसञ् चार सम्प्रषेण गने भाषा हो । पायक पने विद्यालयहरूलाई 

स्रोत विद्यालय मानेर ताधलम केन्िका रूपमा स्थापना गनम सकेमा विद्याथी, शिक्षक, 

अधभभािक सबैले साङ् केधतक भाषाको ताधलम धलई सञ् चारलाई सहि बनाउन सवकन्छ ।  

यसका अधतररक्त समािमा नै भाषागत दक्षता अधभिवृि गरेर बवहरा समदुायलाई पथृक् 
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नगरी सामवुहक धसकाइ प्रवियामा सविय सहभागी बनाउन सवकन्छ । िबसम्म 

साङ् केधतक भाषालाई शिक्षण प्रवियाको अधभन् न अङ् गका रूपमा विकास गररँदैन तबसम्म 

समावहत शिक्षा अिरुो रहन्छ । त्यसैले दीघमकालीन दृशष् टले साङ् केधतक भाषाको 

प्रभािकारी प्रयोगमा ध्यान ददन ुआिश्यक छ । यसो भएमा मात्र सबै विद्याथीलाई समान 

अिसर ददलाउन र िैशक्षक असमानता न्यूनीकरण गनम सवकन्छ ।  
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